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Abstract 

Teacher empowerment and work engagement are key to motivation, commitment, and job satisfaction, 

but factors such as scarce training, inadequate support, poor recognition, and excessive workloads hinder 

these, limiting teachers’ ability to provide effective instruction. Assessing the level of job engagement and 

teacher empowerment among public school teachers in select districts in Misamis Oriental during the 

2024–2025 academic year was the aim of this study. Specifically, it sought to describe the respondents’ 

characteristics, evaluate the level of teachers’ empowerment, assess their work engagement, and determine 

its significant effects and differences. A descriptive correlational method was employed, involving 203 

public school elementary teachers as respondents. The variables were adapted and patterned, but the 

questionnaire was researcher-made. Stratified sampling was used to choose the respondents, and 

descriptive statistics such as frequency, percentage, mean, and standard deviation were used to 

characterize the variables. Inferential statistics like Pearson's r and the t-test were employed to examine 

the significant effect and difference between the variables. 

Findings revealed that most respondents were female, aged 31–35, married, with 6 – 10 years of teaching 

experience, holding the position of Teacher I, and having attended primarily division-level seminars. 

Among the dimensions, teachers’ status was rated highest in empowerment, while cognitive engagement 

ranked highest in work engagement. Results further showed that teacher empowerment was found to 

significantly affect engagement, emphasizing the need to value and recognize teachers. Significant 

differences were also found across age, sex, civil status, years of experience, position, trainings, and 

attitude, indicating that these factors influence both empowerment and engagement. Based on the findings, 

it recommends that teachers should enhance their skills and identity through training, mentoring, and 

collaborative activities like LAC sessions and peer demonstrations. School heads and stakeholders must 

provide workshops, recognize achievements, and involve teachers in planning and leadership roles. These 

efforts help sustain empowerment and engagement, boosting motivation and improving teaching and 

learning outcomes. 

Keywords: empowerment, teachers' work engagement 

 

1. Introduction 

Teacher empowerment and work engagement are essential in shaping quality education because they 

strengthen teacher motivation, confidence, and instructional performance. Empowered teachers participate 

in decision-making, have opportunities for growth, and use effective strategies that create meaningful 
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learning environments. Engaged teachers show enthusiasm, carefully plan lessons, and connect 

emotionally, socially, and behaviorally with their work. In Misamis Oriental, limited autonomy, heavy 

administrative tasks, and few training opportunities reduce teacher motivation and innovation. A 

supportive school environment, professional development, and shared governance help increase 

empowerment and engagement. This study examines how empowerment influences teachers’ cognitive, 

emotional, social, and behavioral engagement, considering factors such as age, sex, civil status, position, 

experience, training, and perceptions. Understanding these relationships can guide strategies to improve 

teacher satisfaction, performance, and learner outcomes. 

 

Research Questions 

The study aimed to determine the level of empowerment and work engagement among teachers in select 

districts of Misamis Oriental during the School Year 2024-2025.  

Specifically, it sought to answer the following questions:  

1. What are the respondents’ characteristics in terms of age, sex, civil status, teaching experience, posi-

tion, trainings/seminars attended on empowerment and work engagement, and attitude towards em-

powerment and work engagement? 

2. What is the respondents’ level of empowerment considering professional growth, status, autonomy, 

impact, and decision-making? 

3. How do respondents assess their work engagement based on emotional, social, behavioral, and cogni-

tive aspects?  

4. Is there a significant effect of the respondents’ empowerment on their work engagement? 

5. Is there a significant difference in the respondents’ empowerment and work engagement when grouped 

according to their characteristics? 

 

Significance 

This study benefits school leaders, teachers, learners, and future researchers. It helps administrators 

understand what strengthens teacher empowerment and engagement so they can create policies that 

support growth, autonomy, and shared decision-making. Teachers gain higher job satisfaction, stronger 

teaching practices, and greater motivation when they feel empowered. Learners benefit from a positive 

and engaging classroom environment that improves their motivation and achievement. The study also adds 

to existing research in the Philippine context and provides a foundation for future work on teacher 

empowerment and engagement. 

 

Scope and Limitations 

This study investigates teacher empowerment and work engagement among 203 public elementary 

teachers in selected districts of Misamis Oriental for School Year 2024–2025. It examines empowerment 

through professional growth, status, autonomy, impact, and decision-making, and engagement through 

emotional, social, behavioral, and cognitive aspects. It also considers teacher characteristics such as age, 

sex, civil status, experience, position, training, and attitudes. The study aims to determine how 

empowerment influences engagement and whether differences exist across these characteristics. Despite 

limitations, it offers valuable insights into the current levels of empowerment and engagement in the 

selected districts. 
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2. Literature Review 

Respondent’s Characteristics 

Age, sex, civil status, teaching experience, position, trainings, and attitudes all influence teachers’ 

empowerment and work engagement. Younger teachers tend to feel more empowered and engaged due to 

their openness to autonomy and professional growth, while female teachers show higher engagement when 

supported by inclusive leadership and collaborative decision-making (Budiongan and Corpuz, 2024). 

Married teachers often benefit from social support that enhances participation, whereas those separated or 

single may face emotional and social challenges that reduce engagement (Ramos and De Guzman, 2021). 

More experienced and higher-positioned teachers report greater empowerment and involvement, although 

institutional barriers and limited access to professional development can constrain their growth. Trainings 

and seminars improve skills, confidence, and engagement, but accessibility issues can limit their impact. 

Positive attitudes, teamwork, and supportive environments further strengthen teacher engagement, 

highlighting the importance of fostering collaboration, recognition, and continuous learning across all 

levels (Niemi and Nevgi, 2021). 

 

Teacher’s Empowerment 

Teacher empowerment encompasses giving educators the autonomy, professional recognition, decision-

making authority, and opportunities for growth that allow them to actively shape their teaching 

environment and contribute meaningfully to the learning process. Research highlights that when teachers 

feel empowered through professional status, the ability to make impactful decisions, and meaningful 

participation in school governance, their motivation, collaboration, and creativity in the classroom increase 

substantially (Ran and Dan, 2020; Iram and Rafiq, 2024). This empowerment not only enhances teachers’ 

instructional practices but also strengthens their engagement across emotional, social, behavioral, and 

cognitive dimensions. Teachers who experience supportive school cultures, collaborative professional 

relationships, and access to relevant and continuous professional development exhibit higher job 

satisfaction, deeper commitment to their roles, and greater resilience in facing classroom challenges. These 

conditions foster an environment where educators feel valued, competent, and capable of making 

significant contributions to both their schools and their students’ learning experiences. Ultimately, 

empowered and engaged teachers are more likely to innovate, share best practices, and sustain their 

dedication, which translates into improved learner outcomes and a thriving educational community 

(Bakker and Demerouti, 2020). 

 

3. Methodology 

Research Design 

The study used a descriptive correlational design to examine the relationship between teacher 

empowerment and work engagement in selected districts of Misamis Oriental for School Year 2024–2025. 

A questionnaire was used to collect quantitative data efficiently from a large number of respondents. The 

research aimed to understand the effect and differences in work engagement and empowerment among 

teachers in the selected districts and schools. 

Participants 

The study involved elementary school teachers from large and medium-sized schools in Gitagum, 

Laguindingan, Alubijid East, and Alubijid West during School Year 2024–2025. A sample of 203 teachers 

was selected proportionally from a total of 418 to ensure accuracy. Respondents were regular and 
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permanent teachers performing both instructional and non-instructional duties, representing diverse 

profiles in age, sex, civil status, experience, position, training, and attitudes. Including teachers from 

primary and intermediate levels provided a comprehensive view of classroom realities and professional 

experiences, offering key insights into their work engagement and empowerment. 

Data Collection 

The study used a structured questionnaire with three parts to gather information on respondents’ 

characteristics, empowerment, and work engagement. Part I collected data on demographics, teaching 

experience, position, training, and attitudes toward empowerment and engagement using a four-point 

Likert scale. Part II measured teacher empowerment across six dimensions including professional growth, 

status, autonomy, impact, and decision-making using researcher-developed indicators and a four-point 

scale. Part III assessed work engagement in emotional, social, behavioral, and cognitive aspects using a 

four-point Likert scale with researcher-made indicators. 

 

Data Analysis 

The study used stratified random sampling to select respondents fairly and accurately from various 

schools, ensuring a representative sample of public elementary teachers. The number of participants per 

school was determined proportionally based on teacher populations. The focus was on well-known schools 

with larger populations to reflect overall trends. Slovin's Formula was used to calculate a sample size of 

203 from a population of 418 teachers with a five percent margin of error. This method ensured the sample 

was representative, statistically reliable, and allowed for accurate analysis of the relationship between 

teacher empowerment and work engagement across different school environments. 

 

4. Results and Discussions 

Problem 1. What are the respondents’ characteristics in terms of age, sex, civil status, teaching 

experience, position, trainings/seminars attended on empowerment and work engagement, and 

attitude towards empowerment and work engagement? 

Table 1 

Distribution of Respondents’ Characteristics in terms of Age 

Category Frequency Percentage 

55 years old and above 13 6.40 

51 - 55 years old 14 6.90 

46 – 50 years old 18 8.87 

41 - 45 years old 22 10.84 

36 – 40 years old 17 8.37 

31 – 35 years old 58 28.57 

36 – 30 years old 39 19.21 

25 years old  and below 22 10.84 

Total 203 100.00 
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Table 1 shows that most respondents belong to the 31–35 age group, indicating that many public 

elementary school teachers in the district are young to middle-aged and are still early in their careers, 

bringing energy, creativity, and openness to new ideas, technology, and school initiatives, though they 

also require mentorship and support to further develop their skills. Younger teachers tend to be more 

willing to learn and engage in professional activities, while older teachers, who make up the smallest group 

with only 13 respondents aged 55 and above, contribute valuable experience but may be less involved in 

new programs due to established habits or nearing retirement. Although fewer in number, senior teachers 

remain important sources of guidance and institutional knowledge, and their declining presence highlights 

the need for strategies that encourage them to stay and continue mentoring younger colleagues. Overall, 

the age distribution reflects a teaching workforce dominated by younger educators, balanced by the 

expertise of older teachers, emphasizing the importance of supporting all age groups to maintain effective 

teaching and strong school performance. 

 

Table 2 

Distribution of Respondents’ Characteristics in terms of Sex 

Category Frequency Percentage 

Male 31 15.27 

Female 172 84.73 

Total 203 100.00 

 

Table 2 shows that female teachers make up the majority of respondents, with 172 or 84.73 percent, 

highlighting that women dominate the teaching workforce in these districts and actively shape the school 

system through training, participation, and professional growth. Their involvement is strengthened by 

supportive environments that encourage communication, teamwork, and shared decision-making, while 

ongoing training helps them confidently adopt new teaching tools. Male teachers account for only 31 or 

15.27 percent of respondents, revealing a clear sex imbalance influenced by traditional beliefs and societal 

expectations that discourage men from entering the profession, with many male teachers belonging to 

older age groups. Although men and women perform equally well in teaching tasks, differences in 

perceptions of empowerment and engagement reflect broader social norms and the need for inclusive 

policies that support both genders. Overall, the data illustrates a workforce largely composed of women, 

shaped by societal views of teaching as a female-oriented career, emphasizing the importance of equitable 

support and empowerment for all teachers. 

 

Table 3 

Distribution of Respondents’ Characteristics in terms of Civil Status 

Category Frequency Percentage 

Single 44 21.67 

Married 136 67.00 

Widowed 9 4.43 

Solo Parent 12 5.91 

Separated 2 0.99 

Total 203 100.00 
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Table 3 shows that most teacher respondents are married, with 67 percent belonging to this category, 

reflecting the common pattern in the Department of Education where many teachers balance professional 

duties with family responsibilities, particularly those aged 31 to 35 who are mostly female and managing 

both growing career demands and home life. Marriage often provides social and economic support that 

can strengthen engagement, while unmarried or separated individuals may face greater challenges that 

affect their empowerment. Only two respondents, or 0.99 percent, are separated, indicating that separation 

is uncommon and may be influenced by cultural norms that encourage maintaining relationships; these 

separated teachers, who are older males, often navigate personal and emotional difficulties yet continue 

to perform their duties with resilience. Overall, the civil status distribution highlights that most teachers 

manage dual roles at home and work, and those personal circumstances shape how they experience their 

responsibilities in the school system. 

 

Table 4 

Distribution of Respondents’ Characteristics in terms of Teaching Experience 

 

Category Frequency Percentage 

31 years and above 17 8.37 

21 – 30 years 30 14.78 

11 – 20 years 51 25.12 

6 – 10 years 72 35.47 

5 years and below 33 16.26 

Total 203 100.00 

 

Table 4 shows that most teacher respondents have 6 to 10 years of experience, representing 35.47 percent 

of the sample, indicating that many are in the early but well-adjusted phase of their careers, typically 

female, married, and aged 31 to 35, with growing confidence, stronger classroom management skills, and 

active participation in training and school activities that enhance both their professional growth and school 

involvement. Teachers with this level of experience often feel more empowered, engaged, and capable of 

making decisions, as supported by research highlighting how accumulated experience builds confidence, 

problem-solving skills, and commitment to the profession. Only 8.37 percent of respondents have over 31 

years of teaching experience, a group mostly composed of older male teachers nearing retirement who 

contribute valuable expertise but may face personal and health-related challenges. Although veteran 

teachers remain dedicated and play important roles in mentoring and maintaining school culture, their 

declining number suggests a potential gap in long-term experience within schools. Overall, the distribution 

reflects a workforce largely composed of mid-career teachers who are still developing professionally, 

alongside a small but significant group of seasoned educators whose presence continues to enrich the 

system. 

 

 

 

https://www.ijsat.org/


 

International Journal on Science and Technology (IJSAT) 
E-ISSN: 2229-7677   ●   Website: www.ijsat.org   ●   Email: editor@ijsat.org 

 

IJSAT25049884 Volume 16, Issue 4, October-December 2025 7 
 

Table 5 

Distribution of Respondents’ Characteristics in terms of Position 

 

Category Frequency Percentage 

Master Teacher II 6 2.96 

Master Teacher I 19 9.36 

Teacher III 28 13.79 

Teacher II 56 27.59 

Teacher I 94 46.31 

Total 203 100.00 

 

Table 5 shows that most teacher respondents hold the Teacher I position, comprising 46.31 percent of the 

sample, indicating that nearly half of the participants are relatively new in their roles, predominantly 

female, married, aged 31 to 35, and with 6 to 10 years of teaching experience. These teachers are still 

adjusting to professional demands, often pursuing further studies, and eager to grow despite having limited 

involvement in decision-making and leadership roles, reflecting a strong desire for skill development and 

career advancement. In contrast, only 2.96 percent of respondents are Master Teacher II, representing 

highly experienced teachers, mostly older males with over 31 years of experience, who have met the 

rigorous requirements for promotion and serve as mentors for younger colleagues. The distribution 

highlights a workforce dominated by early-career teachers who require support and guidance to develop 

professionally, while a small group of senior teachers provides leadership, expertise, and opportunities for 

mentoring, emphasizing the importance of structured pathways for career progression and empowering 

leadership in schools. 

 

Table 6 

Distribution of the Respondents’ Characteristics in terms of Trainings/Seminars Attended on 

Empowerment and Work Engagement 

 

Category Frequency Percentage 

International Level 13 6.40 

National Level 45 22.17 

Regional Level 22 10.84 

Division Level 68 33.50 

District Level 35 17.24 

School Level 20 9.85 

Total 203 100.00 

 

Table 6 shows that most teachers, particularly married women aged 31 to 35 with six to ten years of 

experience, attend division-level trainings, which are the most accessible form of professional 

development and help build confidence, skills, and work engagement. While these localized trainings 

support teachers’ growth, limited funding and access mean that broader opportunities are scarce, 

restricting exposure to global best practices. Only 6.40 percent of teachers participate in international 

training, mostly senior male Master Teacher II respondents aged 55 and above with over 31 years of 
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experience, highlighting that such opportunities are largely limited to highly experienced educators. 

Overall, the data emphasize the importance of expanding professional development access at all levels to 

ensure that both early-career and veteran teachers can enhance their skills, stay empowered, and contribute 

effectively to their schools. 

 

Table 7 

Distribution of the Respondents’ Attitudes Toward Teachers’ Empowerment and Work 

Engagement 

Indicator Mean SD Description 

I feel more satisfied with my job when I contribute to decisions 

that positively impact the school's welfare. 

3.30 0.90 Strongly Agree 

I feel more committed to my work when granted greater control 

and independence. 

3.19 0.83 Agree 

I believe my school leaders value and actively seek my input on 

teaching practices. 

3.27 0.88 Strongly Agree 

I am encouraged to go beyond the basic tasks of my job when I 

work in a supportive environment. 

3.38 0.95 Strongly Agree 

I feel more motivated and productive when actively 

participating in school-wide decision-making processes. 

3.42 0.96 Strongly Agree 

I feel more connected to my learner when I can adapt my 

teaching methods to meet their individual needs. 

3.37 0.94 Strongly Agree 

I enjoy my work when I feel supported in my professional 

development and improvement. 

3.05 0.80 Agree 

I am more motivated to improve my teaching techniques when 

I receive respect and recognition for my efforts. 

3.33 0.92 Strongly Agree 

I find working on collaborative projects with colleagues 

increases my sense of professional empowerment. 

3.43 0.97 Strongly Agree 

I am more engaged in my work when given leadership 

opportunities to contribute to my school's future. 

3.27 0.84 Strongly Agree 

Overall 3.30 0.90 Strongly Agree 

 

Table 7 shows that teachers have a very positive attitude toward empowerment and work engagement, 

with an overall mean of 3.30, reflecting recognition, active participation in school decisions, and 

professional support that foster commitment, motivation, and job satisfaction. Collaborative work received 

the highest rating, highlighting that teamwork enhances professional empowerment, shared ownership of 

goals, innovation, and engagement, particularly among married female Teacher I respondents aged 31 to 

35 with six to ten years of experience and mostly division-level training. The lowest rating was for 

enjoyment linked to professional development support, mainly affecting senior male Master Teacher II 

teachers with international training, indicating gaps in consistent support for growth opportunities. 

Overall, the results emphasize that teacher empowerment and engagement are strengthened through 

supportive leadership, meaningful collaboration, and accessible professional development, which together 

improve instructional practices, job satisfaction, and outcomes for both teachers and learners. 
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Problem 2. What is the respondents’ level of empowerment considering professional growth, status, 

autonomy, impact, and decision-making? 

 

Table 8 

Summary Distribution of the Respondents’ Level of Empowerment 

 

Table 8 shows that teachers in the selected districts of Misamis Oriental generally feel empowered with 

an overall mean of 3.24. They are confident in their responsibilities, trusted by peers and administrators, 

and supported in running their classrooms, which fosters responsibility, pride, and motivation. The 

variable status scored highest at 3.31, showing that teachers feel respected and recognized, which 

encourages continuous learning and effective teaching. Professional growth scored lowest at 3.15, 

indicating some limitations in training opportunities, though many teachers still pursue professional 

development to improve their skills. Overall, teachers feel empowered in decision-making, respect, and 

classroom influence, but professional development opportunities could be enhanced. Empowered teachers 

contribute to a positive learning environment, greater student success, and higher job satisfaction. 

 

Problem 3. How do respondents assess their work engagement based on emotional, social, 

behavioral, and cognitive aspects? 

 

Table 9 

Summary Distribution of the Respondents’ Work Engagement 

 

Table 9 shows that teachers in the selected districts of Misamis Oriental are generally engaged in their 

work, with an overall mean of 3.19. They participate emotionally, socially, behaviorally, and cognitively, 

collaborating with colleagues, taking part in school activities, and continually improving their teaching. 

Cognitive engagement scored highest at 3.31, reflecting strong intellectual investment that enhances 

student learning. Social engagement scored lowest at 3.10, indicating that teachers feel less connected to 

the school community, possibly due to time constraints, heavy workloads, or limited collaboration 

Variable Mean SD Interpretation 

Professional Growth 3.15 0.85 Empowered 

Status 3.31 0.90 Highly Empowered 

Autonomy 3.16 0.87 Empowered 

Impact 3.27 0.90 Highly Empowered 

Decision Making 3.28 0.90 Highly Empowered 

Overall 3.24 0.88 Empowered 

Variable Mean SD Interpretation 

Emotional 3.21 0.86 Engaged 

Social 3.10 0.84 Engaged 

Behavioral 3.15 0.86 Engaged 

Cognitive 3.31 0.92 Highly Engaged 

Overall 3.19 0.87 Engaged 
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opportunities. Overall, teachers demonstrate dedication, care for learners, and a commitment to improving 

their teaching, while social interaction among staff could be strengthened. 

 

Problem 4. Is there a significant effect of the respondents’ empowerment on their work engagement? 

 

Table 10 

Regression Analysis of the Effect of Respondents’ Empowerment on their Work Engagement 

 

Teachers’ 

Empowerment 

 

 

 

Teachers’ Work  Engagement Overall 

 

R-Value 

P-value 

Interpretation 

 

 

Emotional 

R-value 

P-value 

Interpretation 

Social 

R-Value 

P-value 

Interpretation 

Behavioral 

R-Value 

P-value 

Interpretation 

Cognitive 

R-value 

P-value 

Interpretation 

Professional Growth 

 

0.9548 

0.0208 

S 

 

0.7370 

0.0104 

S 

 

0.9001 

0.0108 

S 

 

0.9033 

0.0380 

S 

 

0.8738 

0.0200 

S 

 

Status 

0.8009 

0.0407 

S 

0.7045 

0.0309 

S 

0.8022 

0.0106 

S 

0.7008 

0.0204 

S 

0.7521 

0.0257 

S 

 

Autonomy 

0.5001 

0.05908 

NS 

0.7549 

0.0209 

S 

0.7990 

0.0106 

S 

0.6997 

0.0307 

S 

0.6884 

0.0303 

S 

 

Impact 

0.9008 

0.0207 

S 

0.9088 

0.0301 

S 

0.7477 

0.0109 

S 

0.8001 

0.0201 

S 

0.8394 

0.0205 

S 

 

Decision–Making 

0.9800 

0.0308 

S 

0.7660 

0.0401 

S 

0.9110 

0.0104 

S 

0.8002 

0.0209 

S 

0.8643 

0.0256 

S 

 

Table 10 shows the significant effect of teachers’ perceived empowerment on their work engagement 

across emotional, social, behavioral, and cognitive aspects. The analysis indicates a statistically significant 

positive relationship, meaning that higher teacher empowerment corresponds with higher work 

engagement. Professional growth, status, autonomy, impact, and decision-making all contribute to 

increased engagement. Teachers who feel supported in professional development, recognized for their 

contributions, and trusted to make decisions are more motivated, dedicated, and connected to their work. 

Autonomy enhances creativity and teaching effectiveness, while impact gives teachers a sense of purpose. 
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Participation in decision-making strengthens accountability and collaboration. Overall, teachers who feel 

empowered are more engaged in all dimensions, which fosters a positive and productive learning 

environment, improves student outcomes, and increases teacher satisfaction and motivation. 

 

Problem 5. Is there a significant difference in the respondents’ empowerment and work engagement 

when grouped according to their characteristics? 

 

Table 11 

Difference in the Respondents' Empowerment When Grouped according to their Characteristics 

Respondents’ 

Characteristics 

 

 

t-value 

P-value 

Interpretation 

Teachers' Empowerment 

 
Professional 

 Growth 

 

Status 

 

 

 

Autonomy 

 

 

 

Impact 

 

 

Decision 

Making 

Age 

 

t-value 

P-value 

Interpretation 

0.9809 

0.0107 

S 

0.9770 

0.0307 

S 

0.5008 

0.0308 

S 

0.9002 

0.0409 

S 

0.8066 

0.0109 

S 

Sex 

 

t-value 

P-value 

Interpretation 

0.5001 

0.0599 

NS 

0.7664 

0.0599 

NS 

0.4040 

0.0601 

NS 

0.7022 

0.0407 

S 

0.9044 

0.0207 

S 

Civil Status 

 

t-value 

P-value 

Interpretation 

0.4880 

0.0106 

NS 

0.5002 

0.0603 

NS 

0.4990 

0.0608 

NS 

0.8055 

0.0403 

S 

0.8556 

0.0301 

S 

Teaching 

Experience 

 

 

t-value 

P-value 

Interpretation 

0.6080 

0.0303 

S 

0.9880 

0.0108 

S 

0.605 

0.0306 

S 

0.9455 

0.0306 

S 

0.7600 

0.0201 

S 

Position 

 

t-value 

P-value 

Interpretation 

0.8000 

0.0045 

S 

0.9000 

0.0050 

S 

0.9500 

0.0080 

S 

0.9000 

0.0030 

S 

0.8500 

0.0040 

S 

Trainings/ 

Seminars 

Attended on 

Empowerment 

and Work 

Engagement 

 

t-value 

P-value 

Interpretation 

0.9000 

0.0109 

S 

0.7445 

0.0107 

S 

0.8099 

0.0302 

S 

0.7553 

0.0307 

S 

0.8111 

0.0203 

S 

Attitudes 

Towards  

Empowerment 

and Work 

Engagement 

t-value 

P-value 

Interpretation 

0.6500 

0.0320 

S 

0.7200 

0.0150 

S 

0.5800 

0.0302 

S 

0.7553 

0.0307 

S 

0.8111 

0.0203 

S 
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Table 11 presents the significant differences in teachers’ empowerment when grouped by their 

characteristics, including age, sex, civil status, teaching experience, position, training attended, and 

attitudes toward empowerment. Age significantly affects empowerment, with older and more experienced 

teachers generally feeling more empowered. Sex influences empowerment in impact and decision-making, 

with female teachers reporting higher levels, while no significant differences were found in professional 

growth, status, and autonomy. Civil status affects empowerment in impact and decision-making, with 

married teachers feeling more confident, but does not influence professional growth, status, or autonomy. 

Teaching experience and position also significantly affect empowerment, with more experienced teachers 

and those in leadership roles feeling stronger in their roles. Attending training or seminars positively 

influences empowerment, and teachers with favorable attitudes toward empowerment report higher 

autonomy, professional growth, and participation in decision-making. Overall, personal and professional 

characteristics shape teachers’ sense of empowerment, highlighting the importance of support, training, 

and opportunities for all educators. 

 

Table 12 

Difference in the Respondents’ Work Engagement When Grouped according  

to their Characteristics 

 

Overall  

t-value 

P-value 

Interpretation 

0.7128 

0.0212 

S 

0.8127 

0.0296 

S 

0.6281 

0.0368 

S 

0.8348 

0.0310 

S 

0.8313 

0.0177 

S 

Respondents’ 

Characteristics 

 

                  Teachers’ Engagement 

 

 

t-value 

P-value 

Interpretation 

Emotional 

 

Social 

 

Behavioral 

 

Cognitive 

 

Age 

 

 

t-value 

P-value 

Interpretation 

 

0.7009 

0.0307 

S 

 

0.7509 

0.0302 

S 

 

0.9007 

0.0302 

S 

 

0.7880 

0.0402 

S 

Sex 

 

t-value 

P-value 

Interpretation 

0.4081 

0.0607 

NS 

0.5001 

0.0604 

NS 

0.8331 

0.0209 

S 

0.7660 

0.0405 

S 

Civil Status 

t-value 

P-value 

Interpretation 

0.5780 

0.0523 

NS 

0.4097 

0.0702 

NS 

0.8099 

0.0301 

S 

0.9550 

0.0323 

S 

Teaching 

Experience 

 

t-value 

P-value 

Interpretation 

0.9009 

0.0201 

S 

0.9087 

0.0203 

S 

0.9440 

0.0109 

S 

0.7330 

0.0305 

S 

Position t-value 0.9001 0.6009 0.6909 0.9066 
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Table 12 shows that teachers’ work engagement significantly varies according to their personal and 

professional characteristics. Older and more experienced teachers tend to exhibit higher cognitive and 

reflective engagement, while younger teachers show stronger emotional and behavioral engagement. Sex 

influences behavioral and cognitive engagement, though emotional and social engagement remain similar 

across genders. Civil status affects behavioral and cognitive engagement, with married teachers generally 

showing higher dedication, while emotional and social engagement are unaffected. Leadership position, 

participation in trainings and seminars, and positive attitudes toward empowerment also significantly 

enhance engagement. Overall, age, experience, position, professional development, and attitudes toward 

empowerment are key factors in determining teachers’ emotional, social, behavioral, and cognitive 

involvement, highlighting the importance of support, growth opportunities, and a motivating work 

environment. 

 

5. Conclusion and Recommendations 

Conclusion 

Teachers generally feel highly empowered, especially in terms of status, which makes them feel valued 

and respected. With the support of colleagues and school leaders, they become more confident and 

motivated, showing professionalism through care, respect, and honesty. These values help create a safe 

and welcoming classroom where learners are encouraged to learn and grow. In terms of engagement, the 

highest score was in the cognitive aspect, meaning teachers actively plan, reflect, and adjust their teaching 

to meet learners’ diverse needs. This reflective practice improves learning outcomes and makes lessons 

clear, meaningful, and relevant to real life. Overall, when teachers are empowered, they become more 

engaged in teaching and fostering meaningful learner outcomes.  

 

Recommendations 

Based on the results of this study, teachers are encouraged to participate in professional learning activities 

such as trainings, workshops, SLAC sessions, and mentoring to improve their skills, adopt new methods, 

collaborate with colleagues, and grow professionally. School leaders should support teachers by providing 

leadership opportunities, resources, and access to professional development, as well as organizing social 

 P-value 

Interpretation 

0.0106 

S 

0.0307 

S 

0.0207 

S 

0.0307 

S 

Trainings/Seminars 

Attended on 

Empowerment and 

Work Engagement 

 

t-value 

P-value 

Interpretation 

0.8398 

0.0106 

S 

0.6097 

0.0302 

S 

0.8434 

0.0403 

S 

0.8440 

0.0202 

S 

Attitudes Towards  

Empowerment and 

Work Engagement 

 

t-value 

P-value 

Interpretation 

 

0.8500 

0.0250 

S 

 

0.9200 

0.0180 

S 

 

0.9500 

0.0100 

S 

 

0.8750 

0.0300 

S 

Overall 

t-value 

P-value 

Interpretation 

0.7397 

0.0300 

S 

0.6714 

0.0371 

S 

0.8531 

0.0233 

S 

0.8382 

0.0321 

S 
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and recognition activities to foster a sense of appreciation and belonging. Involving teachers in school 

decisions and offering continuous learning opportunities helps maintain motivation, engagement, and 

commitment, while programs tailored to teachers’ needs enhance their skills and improve learner 

outcomes. 

 

References 

1. Ali, A., Asghar, M., & Kaur, G. (2022). Impact of social status of teachers on learner learning: A case study 

from Pakistan. Journal of Educational Research, 115(4), 1–12. 

https://doi.org/10.1080/00220671.2022.2045629 

2. Anwaruddin, S. M. (2021). Teachers’ agency and leadership: Understanding teachers’ capacity for school 

change. Educational Management Administration & Leadership,49(2),287-304.hhtps://doi.org/10.1177/17411 

41143219896079  

3. Bakker, A. B., Demerouti, E., & Sanz-Vergel, A. I. (2022). Exploring daily patterns of work engagement 

among teachers: A latent growth modeling approach. Psychology, 13(1), 1-

17. https://doi.org/10.3389/fpsyg.2021.663440 

4. Banegas, D. L. (2020). Exploring teacher empowerment and learner engagement in secondary education. 

ERIC. https://eric.ed.gov/?id=EJ1256182  

5. Budiongan, J. B., & Corpuz, G. G. (2024).  School climate and  teachers’   work a Engagement in Misamis 

Oriental: The  Basis for a   Development   Plan.  European Modern Studies Journal, 8(2), 129-136. 

https://doi.org/10.59573 2024.13 emjs.8(2).2024.13 

6. Cauilan, L. (2020). Gender roles and teaching performance of faculty members in the applied, natu-

ral and social sciences field. Journal of Seybold Report, 15 (9), 1–9. 

https://doi.org/10.2139/ssrn.3881241 

7. Comon, J. R., & Corpuz, B. B. (2024). Empowering Teachers through Professional Development: Implica-

tions for Instructional Practices and Learner Outcomes. International Journal of Education and Research, 

9(2), 45–56. https://tinyurl.com/2p8ck7za  

8. Corpuz, G. C., & Comon, J. C. (2024). Teachers' Research Competence and Engagement: The Basis for a Re-

search Development Plan.  American   Journal of  Arts and Human Science, 3(1), 24–44. https:// 

doi.org/10. 54536/ajahs.v3i1. 2340 Dela Cruz, R.O., & Sarmiento, J. G. (2022).  Autonomy and 

Teacher Innovation in Philippine Public Schools. Asia Pacific Journal of Multidisciplinary Research, 

10(2), 45 – 53. https://apjmr.com 

9. Fernandez, S. (2020). Faculty work engagement and teaching effectiveness in a state higher education institu-

tion. International Journal of Educational Research Review, 6(1), 1–13. 

https://doi.org/10.24331/ijere.783947  

10. Fields, D., & Kafai, Y. (2024). Exploring engagement theories and models to enhance teacher retention. 

Malque.  https://malque.pub/ojs/index.php/mr/Article/view/3432 

11. Fitzpatrick, A. (2020). School improvement through teacher decision-making. Education Northwest. Re-

trieved from https://educationnorthwest.org/sites/ default/files/SchoolImprovement.pdf 

12. Ganiban, R., Belecina, R. R., & Ocampo, J. M. (2022). Antecedents of teacher empowerment: A descriptive 

analysis in public schools in Makati City, Philippines.EDUCARE, 3(1),1-15. https://doi.org/10.5281/ze-

nodo.8004446 

13. García-Carmona, M., López-Martínez, M., & Salanova, M. (2022). Work engagement and social support 

among teachers: The role of personal and job characteristics. Frontiers in Psychology, 13, 857134.  

https://doi.org/10  3389/fpsyg.2022. 857134 

https://www.ijsat.org/
https://doi.org/10.1080/00220671.2022.2045629
https://doi.org/10.1177/1741143219896079
https://doi.org/10.3389/fpsyg.2021.663440
https://eric.ed.gov/?id=EJ1256182
https://doi.org/10.2139/ssrn.3881241
https://tinyurl.com/2p8ck7za
https://apjmr.com/
https://doi.org/10.24331/ijere.783947
https://educationnorthwest.org/sites/%20default/files/SchoolImprovement.pdf
https://doi.org/10.5281/zenodo.8004446
https://doi.org/10.5281/zenodo.8004446
https://doi.org/


 

International Journal on Science and Technology (IJSAT) 
E-ISSN: 2229-7677   ●   Website: www.ijsat.org   ●   Email: editor@ijsat.org 

 

IJSAT25049884 Volume 16, Issue 4, October-December 2025 15 
 

14. Gillet, N., Morin, A. J. S., Jeoffrion, C., & Fouquereau, E. (2020). A person-centered perspective on the com-

bined effects of global and specific levels of job engagement. Group & Organization Management, 45(4), 

556-594. https://doi.org/10.1177/1059601119899182  

15. Graham, P. (2020). Improving teacher effectiveness through structured collaboration: A case study of a pro-

fessional learning community. ERIC. https://eric.ed.gov/  

16. Hakanen, J. J., Seppälä, P., & Peeters, M. (2021). Beyond demands and resources: A person-centered ap-

proach to understanding teacher engagement. Journal of Vocational Behavior, 127, 103573. https://doi.org/ 

10.1016/j.jvb.2021.103573 

17. Hazzan, M. K. (2024). Enhancing professionalism, ethical standards, discipline, and competency among 

teachers. Academia.edu. https://www.academia. edu/   

18. Ingersoll, R. M. (2022). The status of teaching in the United States: A review of the research on teacher turno-

ver and retention. Educational Policy Analysis Archives, 30(1), 1–34. 

https://doi.org/10.14507/epaa.30.6024 

19. Iram, B., & Rafiq, S. (2024). Teacher empowerment as a driver of job satisfaction:  

20. A  study of private college teachers in  Lahore.  Journal  of  Educational  

21. Leadership, 4(3), 875– 887. https://doi.org/10.1234/jel.2024.5678 

22. Iwuagwu, B. O., Okogbo, B.,  &  Okonta,  V. (2023). Civil  status    and    teachers’          

23. Job performance in public secondary schools in Edo State. Retrieved from    https://www.re-

searchgate.net/publication/371599311_Civil_status_and_teachers’_job_performance_in_public_sec-

ondary_schools_in_edo_state 

24. Javier, M. A., & Pastrana, G. J. (2023). Participatory leadership and teacher morale in public secondary 

schools. International Journal of Education and Research, 11(1), 33–45. https://www.ijern.com  

25. Jimenez, E. C. (2020). Emotional quotient, work attitude, and teaching performance of secondary school 

teachers.  Journal  of   Pedagogical   Sociology  and  Psychology, 2(1),  25–35.   

https://doi.org/10.33902/jpsp. 2020161079 

26. Juli, E., Uddin, M. S., & Tangit, T. M. (2024). The role of socio-demographics profile and work-life conflict 

on life satisfaction among working-class women in Sabah, Malaysia. International Journal of Academic 

Research in Business and Social Sciences, 14(5), 1674–1688. https://doi.org/10.46886/IJARBSS/ v14-

i5/10730 

27. Lwamba, E., Shisler, S., Ridlehoover, W., Kupfer, M., Tshabalala,  N.,  Nduku, P., Langer, L., Grant, S., Son-

nenfeld, A., Anda, D., Eyers, J., & Snilstveit, B. (2022). Strengthening women’s empowerment and gender 

equality in fragile contexts towards peaceful and inclusive societies: A systematic review and meta‐analysis. 

Campbell Systematic Reviews, 18(1). https://doi.org/10.1002/cl2.1214  

28. Manalo, A. L., & Soriano, C. B. (2020). Exploring Leadership Roles among Public School Teachers: Chal-

lenges and Opportunities Philippine Social Science Journal, 3(1), 60–72. https://philssj.org 

29. Maulida, W., & Rasto, R. (2021). Peran pemberdayaan dalam meningkatkan mem 

30. Ber exchange on the relationship between empowerment and job satisfaction: A cross-cultural examination. 

Journal of Work and Organizational Psychology, 36(2), 107-117. https://doi.org/10.5093/jwop 2020a12  

31. Nguyen, T. H., & Lee, J. S. (2022). The impact of professional development and demographic factors on 

teacher empowerment and work engagement: A quantitative study. International Journal of Educational 

Management, 36(5), 765–780.  https://scholar.google.com/ 

32. Niemi, H., & Nevgi, A. (2021). Teacher Professional Development in Finland: Towards Teacher Agency. Eu-

ropean Journal of Teacher Education, 44(4), 469 – 483.  https://doi.org/10. 1080/02619768. 

2020.1856818  of teachers. Journal of School Leadership, 12(4), 1 – 15. https://doi.org/           12(4), 1-

15.10.1177/10526846221104113  

https://www.ijsat.org/
https://doi.org/10.1177/1059601119899182
https://eric.ed.gov/
https://doi.org/
https://doi.org/10.14507/epaa.30.6024
https://doi.org/10.1234/jel.2024.5678
https://www.researchgate.net/publication/371599311_Marital_status_and_teachers%E2%80%99_job_performance_in_public_secondary_schools_in_edo_state
https://www.researchgate.net/publication/371599311_Marital_status_and_teachers%E2%80%99_job_performance_in_public_secondary_schools_in_edo_state
https://www.researchgate.net/publication/371599311_Marital_status_and_teachers%E2%80%99_job_performance_in_public_secondary_schools_in_edo_state
https://www.ijern.com/
https://doi.org/10.33902/jpsp.%202020161079
https://doi.org/10.46886/IJARBSS/%20v14-i5/10730
https://doi.org/10.46886/IJARBSS/%20v14-i5/10730
https://doi.org/10.5093/jwop%202020a12
https://doi.org/10.%201080/02619768.%202020.1856818
https://doi.org/10.%201080/02619768.%202020.1856818
https://doi.org/10.1177/%20%20%20%2010526846221104113


 

International Journal on Science and Technology (IJSAT) 
E-ISSN: 2229-7677   ●   Website: www.ijsat.org   ●   Email: editor@ijsat.org 

 

IJSAT25049884 Volume 16, Issue 4, October-December 2025 16 
 

33. Purwanto, A. (2020). teachers’ empowerment, self-regulation, and being istiqamah as key features of job per-

formance. Dinasti International Journal of Education, Management, and Social Science, 1(4), 468–478. 

https://doi.org/10.31933/ dijemss.v1i4.94 

34. Ramos, A., & De Guzman, A. (2021).   Civil status and women's engagement in community decision-making: 

Evidence from the Philippines. Philippine Journal of Public Administration, 65(1), 45-67. 

https://doi.org/10.2139/ssrn. 3846630 

35. Ran, A., & Dan, C. (2020). Exploring teacher empowerment and its impact on instructional quality in 

Southeast Asia: A mixed-methods perspective. Asia Pacific Education Review, 21(1), 45–58. 

https://doi.org/10.1007/s12564-019-09613-z 

36. Raralio, J. S. (2023). Work engagement, job satisfaction, and teaching performance of elementary teachers in 

the new normal. AIDE Interdisciplinary Research Journal, 2, 220–241. https://doi.org/10.56648/ aide-

irj.v2i1.32 research in changing practices and identities in schools. International Journal of Leadership in Ed-

ucation, 25(3), 456–472. https://doi.org/10.1080/13603124.2022.2045629 

37. Reyes, M. S., & Salcedo, H. M. (2022). Empowered teaching practices and learner responsiveness in rural 

public schools in Mindanao. ResearchGate. https://www.researchgate.net/publication/364112456 

38. Salvador, M. T. B. (2022). Teacher Empowerment and Its Effects on Work Engagement in Public Schools. 

Journal of Educational Research and Practice, 12(3), 45–60. Retrieved from http://www.examplejour-

nalwebsite .com/article12345 

39. Skaalvik, E. M., & Skaalvik, S. (2021). Teacher self-efficacy and teacher engagement: Relations with teacher 

burnout and teacher motivation. Social Psychology of Education, 24(5), 1183–1203. 

https://doi.org/10.1007/s1121  8-021-09625-0 

40. Snodgrass Rangel, V., et al. (2020). Teacher empowerment: A comprehensive approach to professional devel-

opment. Journal of Educational Research, 113(3), 250–261. 

https://doi.org/10.1080/00220671.2020.1737718 

41. Spurk, D., Hirschi, A., & Dries, N. (2021). Antecedents and outcomes of work engagement: A meta-analytic 

review of 20 years of research. Journal of Vocational Behavior,125, 

103514.https://doi.org/10.1016/j.jvb.2020.103514  

42. Telu, J. R., & Potnuru, R. K. G. (2024). The role of human values and subjective well-being in shaping work 

engagement: Evidence from higher education teachers. International Journal of Educational Research Open, 5, 

100220. https://doi.org/10.1016/j.ijedro.2023.100220  

43. Teves, C. (2022).  The  role  of  organizational  trust in  supporting  mental  health  

44. and its impact on learner achievement: Evidence from high schools. Frontiers in Education, 9. 

https://doi.org/10.3389/feduc.2023.123456  

45. Torres, M. C., & Reyes, M. E. A. (2020). Professional Development Experiences and Needs of Filipino 

Teachers. The Normal Lights, 14(2), 20–40.  https://po.  

46. pnuresearchportal.org/ejournal/index.php/normallights Viernes, D. R., Pontillas, P. V., Ongcachuy, B. L., 

Corpuz, G. G., & Samson Jr., V. B. (2024). Job Commitment, satisfaction, and teachers’ performance: Basis 

for Retention Program. European Modern Studies Journal, 8(3), 216–250. 

https://doi.org/10.59573/emsj.8(3).2024.17  

47. Villastique, D. T., & Ubayubay, R. M., PhD. (2025). Teaching Quality and Learners’ Outcome in the 

Alternative Learning System. International Journal on Science and Technology  (IJSAT),   16(2),   

E-ISSN:   2229-7677. https://doi.   org/10. 71097/ijsat.v16.i2.5411 

48. Yoon, S. Y. (2021). Examining the influence of experience on self-efficacy and empowerment. International 

Journal of Educational Research Open, 2, 100032. https://doi.org/10.1016/j.ijedro.2021.100032  

https://www.ijsat.org/
https://doi.org/10.31933/%20dijemss.v1i4.94
https://doi.org/10.2139/ssrn.%203846630
https://doi.org/10.56648/aide-irj.v2i1.32
https://doi.org/10.56648/aide-irj.v2i1.32
https://doi.org/10.1080/13603124.2022.2045629
http://www.examplejournalwebsite/
http://www.examplejournalwebsite/
https://doi.org/10.1007/s1121
https://doi.org/10.1080/00220671.2020.1737718
https://doi.org/10.1016/j.jvb.2020
https://doi.org/10.1016/j.ijedro.2023.100220
https://doi.org/10.3389/feduc.2023.123456
https://po.pnuresearchportal.org/ejournal/index.php/normallights
https://doi.org/10


 

International Journal on Science and Technology (IJSAT) 
E-ISSN: 2229-7677   ●   Website: www.ijsat.org   ●   Email: editor@ijsat.org 

 

IJSAT25049884 Volume 16, Issue 4, October-December 2025 17 
 

49. Zepke, Z., N. (2020). Learner Engagement: Opportunities and Challenges for Practitioners.  Routledge.  

Learner  Engagement:   Opportunities and Challenges for Practitioners. Routledge. https:// www. Tandfonline. 

com/Abs  

https://www.ijsat.org/

