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ABSTRACT 

 

This study investigated the effects of the Word Calendar Strategy on the reading skills of Grade 1 

learners at Tinawagan Elementary School, Garchitorena District, Division of Camarines Sur, during the 

school year 2024–2025. The research aimed to determine the initial status of learners’ reading skills, design 

and validate the Word Calendar Strategy, assess its impact on learners’ performance, and establish its 

overall effectiveness. Employing a descriptive-comparative method, data were collected from 22 Grade 1 

learners using a teacher-made test, while curricular validity was evaluated through a checklist completed 

by expert validators. Statistical tools such as mean, standard deviation, proficiency level, weighted mean, 

t-test, and Cohen’s d were applied to analyze the results. Findings revealed that learners’ initial reading 

skills were below expectations, with low mean scores and proficiency levels. The Word Calendar Strategy 

was designed to provide structured literacy development through vocabulary exposure, interactive 

exercises, and continuous assessment. Validation results confirmed its high curricular validity. After 

implementation, learners demonstrated substantial improvement, achieving very satisfactory proficiency 

levels. Statistical analysis showed significant differences in reading performance before and after the 

intervention, with large effect sizes across all domains, indicating the strong effectiveness of the strategy. 

The study underscores the importance of innovative, structured approaches in early literacy instruction. 

The Word Calendar Strategy proved to be a highly effective tool in enhancing comprehension, fluency, 

and retention among young learners. These findings contribute to the growing body of knowledge in 

reading pedagogy and highlight the potential of contextualized strategies to address literacy challenges in 

primary education. 
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Background 

In these modern times, reading proficiency has become one of the most essential foundations of 

early education. It is the skill that opens doors to knowledge, nurtures critical thinking, and enables 

children to communicate effectively. For Grade 1 learners, learning to read is not merely another subject 
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in school; it is a milestone that shapes their confidence and sets the tone for their future academic journey. 

When children begin to decode words, read with fluency, and comprehend meaning, they gain a sense of 

accomplishment that fuels their curiosity and love for learning. 

Despite the recognized importance of literacy, studies and national assessments continue to reveal 

challenges in Filipino learners’ reading performance. Reports from the Philippine Informal Reading 

Inventory (Phil-IRI) and international benchmarks such as PISA and SEA-PLM have documented 

persistent gaps in foundational literacy skills among young learners. These difficulties in vocabulary, 

comprehension, and fluency hinder academic success and may affect readiness for higher levels of 

schooling. In response, the Department of Education (DepEd), through policies such as DepEd Order No. 

14, s. 2018, has emphasized the need for systematic interventions to strengthen early reading instruction. 

Globally, the United Nations Sustainable Development Goal (SDG) 4 on Quality Education underscores 

the importance of ensuring that all children achieve minimum proficiency in reading and mathematics, 

particularly at the primary level. 

Given these challenges, the need to examine and fortify reading competence is especially 

noticeable in local schools. Previous Philippine studies (Echaure & Torno, 2017; Lucas et al., 2021; 

Mejala, 2024) have shown that many Grade 1 learners demonstrate poor to mediocre proficiency in oral 

fluency, problems in reading comprehension, and deficits in vocabulary. Teachers likewise report recurring 

weaknesses in literacy skills, warranting the need for structured and contextualized instructional solutions. 

To address these challenges, this study adopted the Word Calendar Strategy, an approach designed 

to embed word-based activities into the school calendar. By providing daily and weekly exposure to 

vocabulary, comprehension tasks, and fluency exercises, the strategy integrates literacy across subjects 

and ensures consistent practice. This structured intervention aligns with SDG 4 by promoting inclusive 

and equitable quality education, while supporting DepEd’s literacy agenda. 

Overall, the main goal of this study was to examine the effects of the Word Calendar Strategy on 

the reading skills of Grade 1 learners. Specifically, it sought to: (1) determine the status of learners’ reading 

skills; (2) design and validate the Word Calendar Strategy; (3) assess the level of reading skills after its 

implementation; (4) ascertain significant differences in reading performance before and after use; and (5) 

evaluate its effectiveness in enhancing comprehension, fluency, and retention. 

The findings of this study shall aid instructional refinement, curricular improvement, and policy 

reforms in early literacy. Learners may benefit by gaining stronger foundations in reading; teachers can 

refine their approaches to address gaps; curriculum developers may use the results to design evidence-

based literacy interventions; and DepEd policymakers can strengthen national reading programs. Parents 

and communities may also benefit from children who develop confidence and enjoyment in reading, while 

future researchers may build upon this study through comparative or longitudinal investigations of early 

literacy interventions. Ultimately, the Word Calendar Strategy supports the development of globally 

competent Filipino readers prepared for lifelong learning. 
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Methods 

This study employed a descriptive–comparative research design, which was determined appropriate for 

examining the effectiveness of the Word Calendar Strategy in enhancing the reading skills of Grade 1 

learners. The design allowed the researcher to describe learners’ baseline reading performance and 

compare their proficiency before and after the intervention. 

Descriptive 

The descriptive component of the study was used to identify the initial status of Grade 1 learners’ reading 

skills in terms of oral reading accuracy, vocabulary development, comprehension, phonological 

awareness, and phonics. Learners’ proficiency levels were determined using a teacher-made test based on 

the Philippine Informal Reading Inventory (Phil-IRI). The data for this part of the study were statistically 

treated using weighted mean, standard deviation, and proficiency level, providing a clear picture of 

learners’ literacy strengths and weaknesses prior to the implementation of the Word Calendar Strategy. 

 

Comparative 

The comparative component sought to determine whether significant differences existed between learners’ 

reading skills before and after the use of the Word Calendar Strategy. Pre-test and post-test scores were 

analyzed using the dependent t-test, which measured whether the intervention significantly improved 

learners’ performance. To complement this, Cohen’s d was applied to determine the effect size, showing 

the practical impact of the strategy beyond statistical significance. Together, these analyses established the 

effectiveness of the Word Calendar Strategy in enhancing oral reading accuracy, vocabulary, 

comprehension, phonological awareness, and phonics. 

 

Instructional Framework 

The development and validation of the Word Calendar Strategy followed the ADDIE model (Analysis, 

Design, Development, Implementation, Evaluation). This systematic framework ensured that the 

intervention was structured, iterative, and evidence-based. Through ADDIE, the strategy was aligned with 

literacy standards, refined through expert validation, and implemented in classroom contexts to support 

consistent vocabulary exposure and reading practice. 

 

Results and Discussion 

This section presents and interprets the results of the study on the effectiveness of the Word Calendar 

Strategy in improving the reading skills of Grade 1 learners. 

 

Status of the Reading Skills of Grade 1 Learners 

 Table 1 shows the learners’ performance across all aspects of reading skills fell below the expected 

standards, interpreted as Did Not Meet Expectations. In accuracy in reading aloud, the mean score was 

0.2 (SD=0.63) with a performance level (PL) of 60.8. For vocabulary development, results were the 
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lowest, with a mean of 0, SD=0, and PL=0. Comprehension skills showed a mean of 0.5 (SD=0.70) and 

PL=62. Similarly, phonological awareness and phonics recorded a mean of 0.3 (SD=0.67) and PL=61.2. 

Overall, the average performance level was 46.0, confirming that learners consistently struggled across all 

domains of reading. 

Table 1. Status of Reading Skills of Learners in Terms of Accuracy in Reading Aloud 

 

Note: M=Mean; SD=Standard Deviation; PL=Performance Level; Interpretation values are based on the 

following ranges: 90-100=Outstanding (O); 85-89=Very Satisfactory (VS); 80-84=Satisfactory (S); 75-

79=Fairly Satisfactory (FS); 74 and Below=Did not Meet Expectations (DNME).       

 

These results indicate that learners lack mastery of foundational literacy skills. Their inability to 

meet expectations in accuracy, vocabulary, comprehension, and phonics suggests that they are not yet 

equipped to decode text fluently, understand meaning, or expand word knowledge. This means that 

without intervention, learners may continue to struggle with higher‑order reading tasks, limiting their 

academic growth and confidence in literacy. The low scores may be attributed to several factors: limited 

exposure to structured reading programs, insufficient scaffolding from teachers, and a lack of 

contextualized materials that connect reading to learners’ experiences. Systemic challenges in phonics 

instruction and vocabulary development also play a role. Addressing these issues requires targeted, 

evidence‑based interventions such as guided reading, explicit phonics instruction, and contextualized 

vocabulary activities. Teachers must scaffold learning, provide repeated practice, and use localized 

materials to make reading more meaningful and accessible. The findings highlight an urgent need for 

comprehensive literacy interventions. Learners’ struggles across all aspects of reading skills emphasize 

that foundational competencies must be strengthened through structured, theory‑driven approaches. 

Without such support, learners risk falling further behind academically, underscoring the importance of 

immediate and sustained action in early literacy instruction. 

The present study’s findings resonate with prior research, such as Gersten et al. (2017), who 

demonstrated that reading interventions for Grades 1–3 yielded positive outcomes in word recognition, 

comprehension, and fluency. Bautista (2022) likewise confirmed the effectiveness of structured 

remediation techniques in improving Grade 1 pupils’ reading performance. These insights align with 

Piaget’s Theory of Constructivism (Zajda, 2021), which emphasizes scaffolding and active learning to 

build on prior knowledge. Similarly, Angeles et al. (2022) and Echaure & Torno (2017) highlighted the 

Aspects M SD PL Interpretation 

Accuracy in Reading Aloud 0.2 0.63 60.8 Did Not Meet 

Expectations 

Vocabulary Development 0 0 0 Did Not Meet 

Expectations 

Comprehension Skills 0.5 0.70 62 Did Not Meet 

Expectations 

Phonological Awareness and 

Phonics 

0.3 0.67 61.2 Did Not Meet 

Expectations 

Average 0.4 0.5 46.0 Did Not Meet Expectation 
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role of localized materials and diverse literacy strategies in strengthening vocabulary, while Denton et al. 

(2014) and Fien et al. (2014) underscored the effectiveness of explicit, multitiered interventions in 

comprehension. Finally, Adonis (2020) and Alcober (2020) documented systemic challenges in 

phonological awareness, reinforcing the need for targeted phonics instruction supported by Thorndike’s 

S‑R Connectionism (Kalabai, 2024). Collectively, these studies confirm that strategically designed, 

evidence‑based interventions grounded in educational theory are essential to foster sustained literacy 

growth among early learners. 

 

Development of the Word Calendar Strategy Using the ADDIE Model 

The study presents the development and implementation of the Word Calendar Strategy, an 

instructional approach designed to strengthen Grade 1 learners’ foundational reading skills, anchored on 

the ADDIE model (Analysis, Design, Development, Implementation, and Evaluation). 

Analysis Phase. Learners’ reading performance was assessed, revealing low proficiency in 

accuracy, vocabulary, comprehension, and phonological awareness. These findings guided the adaptation 

of the strategy to learners’ developmental stage, language background, and classroom environment. 

Design Phase. The strategy was structured to introduce one new word daily, supported by 

interactive activities such as oral drills, visual aids, and collaborative exercises. Embedded assessments 

allowed teachers to monitor progress in decoding, phonics, and word usage. 

Development Phase. Instructional materials were refined to ensure clarity, age‑appropriateness, 

and effectiveness. Dual coding (visuals and text) and interactive activities were integrated to strengthen 

sound‑symbol relationships. 

Implementation Phase. Classroom delivery followed Gagné’s Nine Events of Instruction, ensuring 

attention, guided practice, and independent application through role‑playing, word games, and contextual 

usage. 

Evaluation Phase. Continuous assessment through quizzes, recitations, and interactive tasks 

confirmed the strategy’s effectiveness in improving accuracy, vocabulary, comprehension, and 

phonological awareness. Feedback loops enabled refinement of materials and teaching methods. 

The Word Calendar Strategy provides a structured, incremental, and engaging pathway for literacy 

development. Daily exposure to new words, multimodal activities, and consistent assessment foster 

vocabulary acquisition, phonics mastery, and comprehension, while promoting learner motivation and 

confidence. Grounded in Piaget’s Constructivist Theory and Gagné’s Conditions of Learning, the strategy 

emphasizes active engagement, scaffolding, repetition, and feedback. Supporting studies (Handig et al., 

2023; Abejuela et al., 2023; Bautista & Reyes, 2023; Andrade, 2019) affirm the importance of structured, 

contextualized, and assessment‑driven interventions in early literacy. The evaluation demonstrates that the 

Word Calendar Strategy is a valid, effective, and developmentally appropriate instructional tool. By 

systematically addressing reading gaps through purposeful design and evidence‑based practices, it offers 

a sustainable approach to enhancing Grade 1 learners’ literacy skills and preparing them for long‑term 

academic success. 
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Level of Reading Skills of Grade 1 Learners After Using the Word Calendar Strategy 

Table 2 presents the learners’ performance after using the Word Calendar Strategy, which showed 

significant improvement across all aspects of reading skills. In accuracy in reading aloud, the mean score 

was 17.16 (SD = 1.89) with a performance level (PL) of 88, interpreted as Very Satisfactory. For 

vocabulary development, learners achieved a mean of 16.73 (SD = 1.83) and PL = 83.65, also Very 

Satisfactory. Comprehension Skills recorded a mean of 18 (SD = 1.82) and PL = 90, interpreted as 

Outstanding. Similarly, Phonological Awareness and Phonics showed the highest gains with a mean of 

18.1 (SD = 1.19) and PL = 90.5, also Outstanding. Overall, the average performance level was 88.04, 

placing learners in the Very Satisfactory category. 

Table 2. Level of Reading Skills of Learners After Using the World Calendar Strategy  

 

Note: M=Mean; SD=Standard Deviation; PL=Performance Level; Interpretation values are based on the 

following ranges: 90-100=Outstanding (O); 85-89=Very Satisfactory (VS); 80-84=Satisfactory (S); 75-

79=Fairly Satisfactory (FS); 74 and Below=Did not Meet Expectations (DNME).       

 

These results indicate that the Word Calendar Strategy was highly effective in improving learners’ 

foundational literacy skills. Unlike the initial assessment, where learners did not meet expectations, the 

post‑intervention scores demonstrate mastery in comprehension and phonological awareness, alongside 

strong gains in accuracy and vocabulary. This means that learners are now better equipped to decode, 

understand, and apply words in meaningful contexts, reflecting a marked progression in their reading 

proficiency. The improvement can be attributed to the structured and systematic design of the Word 

Calendar Strategy. Daily word exposure, multimodal activities, and embedded assessments provided 

consistent reinforcement of skills. Learners benefited from interactive exercises, scaffolding, and 

contextualized practice, which strengthened phoneme–grapheme connections, expanded vocabulary, and 

enhanced comprehension. The strategy’s alignment with developmental theories and instructional design 

principles ensured that learners received age‑appropriate, engaging, and measurable literacy support. The 

findings confirm that the Word Calendar Strategy significantly enhanced Grade 1 learners’ reading skills. 

From previously failing to meet expectations, learners progressed to Very Satisfactory and Outstanding 

levels, underscoring the effectiveness of structured, evidence‑based interventions. This demonstrates that 

systematic approaches grounded in repetition, assessment, and active engagement can bridge literacy gaps 

and foster sustained academic success. 

The effectiveness of the Word Calendar Strategy in improving Grade 1 learners’ reading skills is 

strongly reinforced by related studies and theoretical perspectives. In terms of reading-aloud accuracy, Al-

Obaydi et al. (2023) demonstrated that online oral reading significantly enhanced comprehension while 

Aspects M SD PL Interpretation 

Accuracy in Reading Aloud 17.16 1.89 88 Very Satisfactory 

Vocabulary Development 16.73 1,83 83.65 Very Satisfactory 

Comprehension Skills 18 1.82 90 Outstanding 

Phonological Awareness and 

Phonics 

18.1 1.19 90.5 Outstanding 

Average 12.97 1.68 88.04 Very Satisfactory 
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reducing anxiety among EFL learners, while Podadera (2023) confirmed that repeated and structured oral 

practice through the Callan Method led to notable gains in accuracy and fluency. Complementing these, 

Quality Read Alouds Matter (2023) emphasized that the quality of read-aloud instruction directly 

influences accuracy and comprehension, aligning with Thorndike’s S-R Connectionism Theory, which 

highlights repetition and reinforcement as key to strengthening stimulus-response connections. For 

vocabulary development, Zhou et al. (2024) showed that technology-enhanced activities using noticing 

and retrieval strategies improved vocabulary breadth and depth, while Ma et al. (2024) underscored the 

role of interventions in bridging socioeconomic gaps in vocabulary skills. Similarly, Xodabande & 

Boroughani (2024) highlighted the benefits of mobile-assisted tools such as digital flashcards and 

gamification, resonating with Gagné’s Conditions of Learning Theory, which stresses systematic 

instructional events and feedback in reinforcing vocabulary acquisition. Regarding comprehension skills, 

Hasanah et al. (2023) found that structured comprehension strategies improved understanding and 

retention, Mabborang & Balero (2023) demonstrated the adaptability of comprehension interventions 

across diverse learner groups, and Pugh & Pugh (2023) highlighted interactive storytelling as a powerful 

tool for strengthening comprehension. These findings collectively align with Gagné’s framework, which 

emphasizes organized instruction, guided practice, and feedback in fostering meaning-making. Finally, for 

phonological awareness and phonics, Ashby et al. (2023) confirmed that structured phoneme awareness 

instruction enhances sound recognition and manipulation, Schechter & Lynch (2023) validated the 

effectiveness of targeted lessons in promoting literacy growth, and Khan & Khan (2023) emphasized the 

benefits of explicit phonics instruction for diverse learners, including those with dyslexia and ESL 

backgrounds. These insights resonate with Thorndike’s S-R Connectionism Theory, which underscores 

repetition and reinforcement in forming strong phoneme–grapheme connections. Collectively, these 

converging studies and theoretical perspectives validate the Word Calendar Strategy as a systematic, 

evidence-based, and developmentally appropriate intervention that effectively strengthens accuracy, 

vocabulary, comprehension, and phonics among Grade 1 learners. 

Differences in the Level of Reading Skills of Grade 1 Learners Before and After the Use of Word 

Calendar Strategy 

All four aspects of reading skills accuracy in reading aloud, vocabulary development, comprehension 

skills, and phonological awareness and phonics showed statistically significant differences before and after 

the use of the Word Calendar Strategy, with p-values less than 0.05. This confirms that the intervention 

had a measurable and positive impact on learners’ reading performance. 

Table 3. Differences in the Level of Reading Skills Before and After Using the Word Calendar Strategy 

Reading Skills t p Interpretation  

Accuracy in Reading Aloud -27.51 0.000 Significant  

Vocabulary Development -35.40 0.000 Significant  

Comprehension Skills -28.27 0.000 Significant  

Phonological Awareness and Phonics -40.96 0.000 Significant  

Note: t=t statistics; p=probability value; significance level: p≥0.05=not significant; p=<0.05=significant. 
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The results indicate that the Word Calendar Strategy was highly effective in improving Grade 1 

learners’ reading skills. The significant differences across all domains suggest that learners not only 

improved in isolated areas such as phonics or vocabulary but also developed a more holistic literacy 

foundation. This means that the strategy successfully addressed the initial gaps identified in early reading 

proficiency, enabling learners to progress toward mastery in decoding, comprehension, and fluency. The 

effectiveness of the strategy can be attributed to its structured, systematic, and repetitive design. Daily 

word exposure, multimodal activities, and embedded assessments provided consistent reinforcement of 

skills. Learners engaged in interactive exercises that strengthened phoneme–grapheme connections, 

expanded vocabulary, and enhanced comprehension. The integration of Gagné’s instructional design 

principles and Piaget’s constructivist approach ensured that instruction was age‑appropriate, scaffolded, 

and learner‑centered, while Thorndike’s emphasis on repetition and reinforcement supported fluency and 

accuracy gains. The statistically significant improvements across all aspects of reading skills validate the 

Word Calendar Strategy as an effective intervention for Grade 1 learners. By systematically embedding 

daily practice, interactive activities, and continuous assessment, the strategy not only improved immediate 

literacy outcomes but also laid a strong foundation for sustained academic success. These findings 

underscore the importance of structured, evidence‑based approaches in addressing early literacy 

challenges. 

The Word Calendar Strategy’s effectiveness in improving Grade 1 learners’ reading skills is 

reinforced by recent empirical studies and theoretical perspectives. Wood et al. (2023) demonstrated that 

dynamic assessments focusing on phonological awareness, sound‑symbol knowledge, and decoding 

strongly correlate with word reading outcomes, supporting the strategy’s emphasis on systematic practice. 

Similarly, Shapiro et al. (2023) highlighted that consistent foundational reading activities across diverse 

school contexts significantly enhance literacy outcomes, aligning with the structured approach of the Word 

Calendar Strategy. Hansen (2023) further emphasized the importance of fluency interventions in 

strengthening word recognition and comprehension, reinforcing the strategy’s role in promoting 

proficiency through repeated and targeted practice. These findings resonate with Thorndike’s S‑R 

Connectionism Theory, which underscores the strengthening of stimulus‑response connections through 

repetition and reinforcement, and Piaget’s Constructivist Theory, which emphasizes active learner 

engagement in constructing knowledge. Together, these studies and theories provide a strong framework 

for understanding the positive impact of the Word Calendar Strategy on the reading skills of Grade 1 

learners. 

Effectiveness of the Word Calendar Strategy in Enhancing the Reading Skills of the Grade 1 

Learners. 

Table 4 illustrates that all four aspects of reading skills demonstrated large effect sizes, with 

Cohen’s d values ranging from 12.35 to 18.43 and effect sizes between 0.98 and 0.99. This indicates that 

the Word Calendar Strategy had a substantial and consistent impact on learners’ reading performance 

across accuracy, vocabulary, comprehension, and phonological awareness. 

Table 4. Effectiveness of the Word Calendar Strategy in Enhancing the Reading Skills of Grade 1 Learners 

Reading Skills Cohen’s D Effect size Interpretation  

Accuracy in Reading Aloud 12.35 0.98 Large  
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Vocabulary Development 12.65 0.98 Large  

Comprehension Skills 12.69 0.98 Large  

Phonological Awareness and 

Phonics 

18.43 0.99 Large  

Note: Cohen’s d values were interpreted as follows: 0.00-0.49=small effect; 0.50-0.79=medium effect; ≥ 

0.80=large effect. 

 

The results confirm that the Word Calendar Strategy was not only effective but also highly 

impactful, producing large improvements in all domains of reading. This means that the intervention went 

beyond modest gains, leading to transformative changes in learners’ ability to decode, comprehend, and 

fluently read aloud. The consistently large effect sizes suggest that the strategy is robust and reliable in 

strengthening foundational literacy skills. The profound improvements can be explained by the structured, 

repetitive, and systematic design of the Word Calendar Strategy. Daily exposure to new words, multimodal 

activities, and embedded assessments provided continuous reinforcement of phonics, vocabulary, and 

comprehension. Learners benefited from scaffolded practice, interactive engagement, and contextualized 

application, which strengthened phoneme–grapheme connections and enhanced fluency. The integration 

of instructional design principles ensured that learning was age‑appropriate, measurable, and responsive 

to learners’ developmental needs. The large effect sizes across all reading domains validate the Word 

Calendar Strategy as a highly effective intervention for Grade 1 learners. By embedding repetition, active 

engagement, and systematic assessment into daily routines, the strategy produced significant literacy gains 

that address early reading challenges and prepare learners for long‑term academic success. These findings 

underscore the importance of structured, evidence‑based approaches in early literacy instruction. 

The effectiveness of the Word Calendar Strategy in strengthening early literacy is reinforced by 

multiple empirical studies and theoretical perspectives. Padilla‑Lambonao (2023) demonstrated that 

syllable‑based reading materials significantly improved word recognition among kindergarten learners, 

while Bandala (2024) found that phonics instruction enhanced phonemic awareness and decoding skills 

in Grade 1 and 2 pupils, both aligning with the structured and systematic practice embedded in the Word 

Calendar Strategy. Similarly, Melesse & Enyew (2020) revealed that targeted reading strategies 

substantially boosted phonemic awareness and overall reading proficiency, further validating the 

strategy’s impact on foundational literacy skills. These findings resonate with Thorndike’s S‑R 

Connectionism Theory, which emphasizes reinforcement through repeated practice, Piaget’s 

Constructivist Theory, which highlights active learner engagement, and Gagné’s Conditions of Learning 

Theory, which underscores systematic instructional events. Collectively, these perspectives explain the 

profound improvements in reading skills achieved through the Word Calendar Strategy and affirm its 

relevance as a powerful tool for enhancing early literacy among Grade 1 learners. 

Conclusions 

1. The findings underscore the urgent need for structured, evidence‑based interventions to strengthen 

the foundational literacy skills of Grade 1 learners. Grounded in constructivist and instructional 

learning theories, comprehensive approaches that integrate scaffolding, explicit phonics 

instruction, contextualized vocabulary activities, and guided comprehension strategies are 

essential to address early reading challenges. Consistent with prior research, these results affirm 

https://www.ijsat.org/


 

International Journal on Science and Technology (IJSAT) 
E-ISSN: 2229-7677   ●   Website: www.ijsat.org   ●   Email: editor@ijsat.org 

 

IJSAT260110057 Volume 17, Issue 1 (January-March 2026) 10 

 

that strategically designed interventions can foster sustained literacy growth, build learner 

confidence, and ensure readiness for more complex academic tasks. 

2. The Word Calendar Strategy, developed through the ADDIE model, proves to be a valid and 

effective instructional tool for strengthening the foundational reading skills of Grade 1 learners. 

By integrating structured design, systematic practice, and continuous assessment, the strategy 

fosters accuracy, vocabulary growth, comprehension, and phonological awareness while 

promoting learner motivation and confidence. Grounded in established educational theories and 

supported by empirical studies, it offers a sustainable, developmentally appropriate approach to 

addressing early literacy gaps and ensuring long‑term academic success. 

3. The post‑intervention results affirm that the Word Calendar Strategy is a highly effective and 

developmentally appropriate approach for enhancing Grade 1 learners’ reading skills. By 

systematically integrating daily word exposure, interactive activities, and continuous assessment, 

the strategy fostered substantial gains in accuracy, vocabulary, comprehension, and phonological 

awareness. Grounded in established educational theories and supported by empirical evidence, it 

demonstrates that structured, evidence‑based interventions can successfully bridge literacy gaps, 

promote learner confidence, and ensure sustained academic growth in early reading proficiency. 

4. The statistically significant differences across all domains of reading skills confirm that the Word 

Calendar Strategy is a highly effective intervention for Grade 1 learners. By embedding structured 

daily practice, interactive activities, and continuous assessment, the strategy successfully 

addressed initial literacy gaps and enabled learners to progress toward mastery in decoding, 

comprehension, fluency, and phonological awareness. Its systematic and repetitive design, 

grounded in established instructional and developmental theories, provided age‑appropriate, 

scaffolded, and learner‑centered support that fostered both immediate improvements and long‑term 

academic readiness. These findings highlight the importance of evidence‑based, structured 

approaches in strengthening foundational literacy skills and ensuring sustained success in early 

reading development. 

5. The consistently large effect sizes across all domains of reading skills confirm that the Word 

Calendar Strategy is a highly impactful intervention for Grade 1 learners. By embedding structured 

repetition, multimodal activities, and continuous assessment into daily routines, the strategy 

produced transformative improvements in accuracy, vocabulary, comprehension, and phonological 

awareness. Its systematic design, grounded in instructional and developmental theories, ensured 

that learning was age‑appropriate, engaging, and measurable, thereby fostering both immediate 

literacy gains and long‑term academic readiness. These findings highlight the critical importance 

of evidence‑based, structured approaches in strengthening foundational literacy skills and 

addressing early reading challenges. 
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