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Abstract

This study examined the levels of teachers’ social skills, self-efficacy, and conflict management strategies,
as well as the relationships among these variables in the Schools Division of Antique during the year 2025.
Using a descriptive-correlational research design, the study aimed to identify teachers’ interpersonal
competencies, confidence in instructional practices, and ability to manage conflicts in constructive ways.
The respondents consisted of 365 teachers handling various grade levels, selected through total
enumeration. Data were gathered using a researcher-developed and validated questionnaire that measured
communication, empathy, teamwork, interpersonal problem-solving, classroom management,
instructional strategies, learner engagement, and conflict management techniques. The instrument was
pilot-tested and yielded a Cronbach’s alpha coefficient of 0.88, indicating high reliability. The results
showed that teachers demonstrated high levels of social skills , self-efficacy , and conflict management
strategies. Communication and empathy emerged as the strongest social skills, while classroom
management was the most prominent dimension of self-efficacy. Teachers also exhibited competence in
identifying and resolving conflicts, contributing to a positive classroom and school environment.
Correlation analysis revealed significant positive relationships between social skills and conflict
management strategies, as well as between self-efficacy and conflict management strategies. These
findings suggest that stronger interpersonal skills and higher professional confidence enhance teachers’
ability to manage conflicts effectively. Overall, the study highlights the importance of strengthening
teachers’ social skills and self-efficacy through targeted professional development, mentoring, and
supportive school environments to improve conflict management and overall teaching effectiveness.

Keywords: Teachers’ social skills, self-efficacy, conflict management strategies, professional
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Introduction

Teaching extends beyond mastery of subject matter; it requires the ability to communicate
effectively and build positive relationships with students, colleagues, parents, and the wider school
community. In this regard, teachers’ social skills—such as communication, empathy, teamwork, and
interpersonal problem-solving—are essential in fostering a supportive and collaborative learning
environment (Riggio, 2010). Teachers who demonstrate strong social skills are better equipped to manage
classroom interactions, minimize conflicts, and contribute to overall school effectiveness.

Closely linked to social skills is teachers’ self-efficacy, which refers to educators’ belief in their
capacity to plan, organize, and implement instructional practices that lead to desired learning outcomes
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(Tschannen-Moran & Hoy, 2001). Teachers with high self-efficacy tend to manage classrooms more
effectively, use diverse teaching strategies, and persist in overcoming instructional challenges, thereby
promoting learner engagement and academic success (Skaalvik & Skaalvik, 2014).

Another critical aspect of teacher competence is conflict management, particularly in school
settings where interpersonal disagreements may arise among students, colleagues, and parents. Effective
conflict management involves identifying sources of disagreement, applying appropriate problem-solving
strategies, and maintaining constructive professional relationships, all of which are necessary for
sustaining a positive school climate (Rahim, 2002).

Despite the recognized importance of social skills, self-efficacy, and conflict management in
promoting teacher effectiveness, empirical studies examining these variables remain limited in the
Philippine educational context, particularly within the Schools Division of Antique. Understanding how
these factors interact is essential for designing effective professional development programs and support
mechanisms. Hence, this study aims to examine the levels of teachers’ social skills, self-efficacy, and
conflict management strategies, and to determine the relationships among these variables among teachers
in the Schools Division of Antique during the year 2025.

Specifically, the study seeks to assess teachers’ social skills in terms of communication, empathy,
teamwork, and interpersonal problem-solving; evaluate their self-efficacy in classroom management,
instructional strategies, and learner engagement; and examine their conflict management strategies.
Furthermore, it aims to determine whether significant relationships exist between teachers’ social skills
and conflict management strategies, as well as between self-efficacy and conflict management strategies.
The findings are intended to inform school administrators, policymakers, and professional development
planners in designing targeted interventions that enhance teachers’ interpersonal competencies, strengthen
professional confidence, and promote effective conflict resolution.

Methodology

This study employed a descriptive-correlational research design to determine the levels of
teachers’ social skills, self-efficacy, and conflict management strategies, and to examine the relationships
among these variables in the Schools Division of Antique during the year 2025. The descriptive
component focused on identifying the current levels of the three variables, while the correlational
component examined the strength and direction of their relationships.

The respondents consisted of 365 teachers handling various grade levels, selected through total
enumeration to ensure comprehensive representation. All respondents were actively engaged in
instructional duties and directly involved in managing classroom and school-related interactions.

Data were collected using a researcher-developed and validated questionnaire composed of three
parts. Part I measured teachers’ social skills, including communication, empathy, teamwork, and
interpersonal problem-solving. Part II assessed teachers’ self-efficacy in classroom management,
instructional strategies, and learner engagement. Part III evaluated teachers’ conflict management
strategies, focusing on identifying, addressing, and resolving conflicts constructively. The instrument
underwent expert validation and pilot testing, resulting in a Cronbach’s alpha coefficient of 0.88,
indicating high reliability.

Ethical considerations were observed by securing permission from school authorities, obtaining
informed consent from respondents, and ensuring the confidentiality and anonymity of responses. Data
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were analyzed using descriptive statistics such as frequency, percentage, weighted mean, and standard
deviation, while Pearson Product-Moment Correlation was employed to determine relationships among
the variables at the 0.05 level of significance.

Results

The findings revealed that teachers in the Schools Division of Antique demonstrated high levels
of social skills, with an overall weighted mean of 4.31 (SD = 0.34). Among the dimensions,
communication obtained the highest mean (M = 4.36, SD = 0.32), followed by empathy (M = 4.33, SD =
0.35), teamwork (M =4.29, SD = 0.36), and interpersonal problem-solving (M = 4.27, SD = 0.38). These
results indicate that teachers are effective in building positive relationships, collaborating with colleagues,
and addressing interpersonal challenges constructively.

Teachers’ self-efficacy was also rated high, with an overall mean of 4.28 (SD = 0.35). Classroom
management emerged as the strongest dimension (M = 4.34, SD = 0.33), followed by instructional
strategies (M = 4.26, SD = 0.37) and learner engagement (M = 4.24, SD = 0.36). These findings suggest
that teachers possess strong confidence in managing classrooms and delivering instruction effectively.

Similarly, teachers’ conflict management strategies were rated at a high level, with an overall
mean of 4.25 (SD = 0.36). Conflict identification received the highest rating (M = 4.29, SD = 0.34),
followed by conflict resolution (M = 4.26, SD = 0.35) and addressing interpersonal disagreements (M =
4.21, SD = 0.37). Correlation analysis revealed significant positive relationships between teachers’ social
skills and conflict management strategies (r = 0.61, p < 0.01), and between self-efficacy and conflict
management strategies (r = 0.64, p < 0.01), indicating that teachers with stronger interpersonal skills and
higher self-efficacy are more effective in managing conflicts.

Discussion

The findings highlight the important role of social skills in strengthening teachers’ ability to
manage conflicts. Teachers who demonstrate strong communication, empathy, and teamwork skills are
better positioned to identify potential sources of conflict early and respond in constructive ways, thereby
fostering a positive and harmonious school environment. This supports existing literature emphasizing the
role of interpersonal competencies in professional effectiveness (Riggio, 2010).

Teachers’ self-efficacy also emerged as a significant factor influencing conflict management.
Educators who are confident in their instructional and classroom management abilities are more likely to
approach conflicts with assurance, apply problem-solving strategies effectively, and maintain professional
relationships. This aligns with previous studies indicating that self-efficacy enhances motivation,
persistence, and effective decision-making in challenging situations (Tschannen-Moran & Hoy, 2001).

The interrelationship among social skills, self-efficacy, and conflict management suggests that
these factors mutually reinforce one another. Strong social skills contribute to successful interactions,
which enhance self-efficacy and, in turn, improve conflict management practices. These findings imply
that professional development initiatives should address both interpersonal competencies and self-efficacy
to maximize their impact on teacher performance.
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Conclusion

Based on the findings, it is concluded that teachers in the Schools Division of Antique demonstrate
high levels of social skills, self-efficacy, and conflict management strategies. Communication and
empathy emerged as notable strengths among social skills, while classroom management and instructional
strategies were key components of teachers’ self-efficacy. Teachers were also found to be capable of
identifying and resolving conflicts effectively, contributing to a positive and collaborative school
environment.

The significant positive relationships among social skills, self-efficacy, and conflict management
strategies indicate that teachers who possess strong interpersonal competencies and high professional
confidence are better equipped to manage conflicts constructively. Overall, the study affirms that social
skills and self-efficacy are critical determinants of effective conflict management and play a vital role in
promoting a harmonious and productive learning environment.

Recommendations

In light of the study’s findings, it is recommended that school administrators and policymakers
implement professional development programs focused on enhancing teachers’ social skills, particularly
communication, empathy, and teamwork. Initiatives aimed at strengthening teachers’ self-efficacy
through mentoring, coaching, and peer support should also be prioritized. Schools are encouraged to
provide targeted training on conflict management techniques, including problem-solving and negotiation
strategies.

Furthermore, school leaders should cultivate a supportive organizational climate that promotes
collaboration, open communication, and reflective practice. Teachers are encouraged to engage in
continuous self-reflection to improve their interpersonal interactions, classroom management approaches,
and conflict resolution strategies. Future research may explore additional contextual factors, such as
administrative support and school culture, to further understand their influence on teachers’ social skills,
self-efficacy, and conflict management strategies.
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