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Abstract

This study examined the levels of organizational support, teachers’ instructional strategies, and teaching
efficiency in the Schools Division of Antique during the year 2025. Employing a descriptive-correlational
research design, the study involved 346 teachers actively engaged in classroom instruction who were
selected through total enumeration. Data were gathered using a validated, researcher-developed
questionnaire composed of three sections focusing on organizational support, instructional strategies, and
teacher efficiency. Findings revealed that teachers perceived a high level of organizational support, with
administrative assistance and availability of resources emerging as the most prominent forms of support.
Teachers’ instructional strategies were likewise rated high, particularly in lesson planning, classroom
management, and the use of active learning approaches. Similarly, teacher efficiency was rated high, with
strengths observed in achieving learning outcomes and optimizing instructional resources. Correlation
analysis indicated significant positive relationships between organizational support and instructional
strategies, organizational support and teacher efficiency, and instructional strategies and efficiency. These
findings suggest that strong institutional support enables teachers to implement effective instructional
strategies, which in turn enhances teaching efficiency. The study recommends strengthening support
systems, professional development initiatives, and policy interventions to sustain teacher performance and
improve learner outcomes.
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Introduction

Organizational support within educational institutions plays a vital role in shaping teachers’
professional effectiveness and instructional efficiency. Such support includes administrative assistance,
provision of resources, mentoring, and the creation of a supportive work environment, all of which
enhance teachers’ capacity to deliver quality instruction (Eisenberger et al., 1986). Previous studies have
shown that teachers who perceive strong organizational support tend to demonstrate higher motivation,
greater job satisfaction, and more effective use of instructional strategies, leading to improved learner
outcomes (Bakker & Demerouti, 2007).

Teachers’ instructional strategies, such as lesson planning, classroom management, assessment
practices, and active learning approaches, are central to effective teaching and learning. The successful
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implementation of these strategies requires not only pedagogical competence but also adequate
institutional support and access to resources that enable meaningful learning experiences (Shulman, 1987;
Darling-Hammond, 2000). Research suggests that when organizational support is strong, teachers are
more capable of adapting instruction, innovating pedagogical practices, and sustaining learner engagement
(Ingersoll, 2001).

Teacher efficiency refers to the ability to achieve desired learning outcomes while effectively
managing time, effort, and available resources (Leithwood et al., 2008). In the Schools Division of
Antique, where teachers encounter diverse classroom contexts and varying levels of support,
understanding the interaction among organizational support, instructional strategies, and efficiency is
essential. Examining these relationships can guide school leaders and policymakers in designing targeted
professional development programs and institutional practices that enhance teacher performance and
learner achievement.

Thus, this study aimed to examined the levels of organizational support, teachers’ instructional
strategies, and teaching efficiency in the Schools Division of Antique during the year 2025.

Methodology

This study utilized a descriptive-correlational research design to determine the levels of
organizational support, teachers’ instructional strategies, and teacher efficiency, as well as the
relationships among these variables in the Schools Division of Antique during the year 2025. The
descriptive component identified the prevailing levels of each variable, while the correlational component
examined the relationships among them.

The respondents consisted of 346 teachers actively engaged in instructional duties across
different grade levels. Total enumeration was employed to ensure comprehensive representation of
teachers who are directly responsible for classroom instruction and learner outcomes.

Data were collected using a researcher-developed and validated questionnaire divided into three
parts. Part I measured teachers’ perceptions of organizational support in terms of administrative assistance,
resource availability, mentoring, and professional development. Part II assessed teachers’ instructional
strategies, including lesson planning, classroom management, assessment techniques, and active learning
approaches. Part Ill evaluated teacher efficiency in achieving learning outcomes and optimizing
instructional resources. The instrument underwent expert validation and pilot testing, yielding a high
reliability coefficient (Cronbach’s alpha = 0.89).

Ethical considerations were strictly observed by securing informed consent, ensuring
confidentiality, and maintaining the anonymity of respondents. Data analysis involved descriptive
statistics and Pearson Product-Moment Correlation at a 0.05 level of significance.

Results

The results indicated that teachers in the Schools Division of Antique perceived a high level of
organizational support, with an overall mean of 4.28 (SD = 0.36). Among the dimensions, administrative
assistance received the highest rating (M = 4.32, SD = 0.34), followed by resource availability (M = 4.29,
SD = 0.37), professional development opportunities (M = 4.26, SD = 0.35), and mentoring support (M =
4.25, SD = 0.38). These findings suggest that teachers generally feel supported by their institutions.

Teachers’ instructional strategies were also rated high, with an overall mean of 4.31 (SD = 0.35).
Lesson planning and preparation obtained the highest rating (M = 4.35, SD = 0.33), followed by classroom
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management (M = 4.30, SD = 0.36), active learning approaches (M = 4.31, SD = 0.35), and assessment
strategies (M = 4.28, SD = 0.34).

Teacher efficiency was likewise rated high, with an overall mean of 4.29 (SD = 0.37). Teachers
demonstrated particular strength in achieving learning outcomes (M = 4.33, SD = 0.35) and optimizing
instructional resources (M = 4.27, SD = 0.38).

Correlation analysis revealed significant positive relationships between organizational support
and instructional strategies (r = 0.61, p < 0.01), organizational support and teacher efficiency (r = 0.58, p
< 0.01), and instructional strategies and teacher efficiency (r = 0.65, p < 0.01).

Discussion

The findings highlight the crucial role of organizational support in enhancing teachers’
instructional practices and efficiency. Teachers who experience strong administrative assistance, access
to resources, mentoring, and professional development are better equipped to implement effective and
diverse instructional strategies. This supports existing literature emphasizing the positive influence of
supportive work environments on professional performance (Bakker & Demerouti, 2007).

The high level of instructional strategies observed among teachers reflects their competence in
lesson planning, classroom management, assessment, and active learning. The strong relationship between
instructional strategies and efficiency suggests that well-planned and effectively implemented teaching
practices enable teachers to achieve learning objectives more efficiently.

Moreover, the significant relationships among organizational support, instructional strategies,
and teacher efficiency demonstrate their interrelated nature. Organizational support serves as a foundation
that empowers teachers to utilize effective strategies, which in turn enhances their instructional efficiency.
These results underscore the need for sustained institutional support and strategic professional
development initiatives.

Conclusion

The study concludes that teachers in the Schools Division of Antique perceive high levels of
organizational support, which positively influence their instructional strategies and overall teaching
efficiency. Administrative assistance and resource availability emerged as the most influential forms of
support. Teachers demonstrated strong instructional practices, particularly in lesson planning, classroom
management, and active learning, and exhibited high efficiency in achieving learning outcomes while
optimizing resources.

The significant positive relationships among organizational support, instructional strategies, and
efficiency emphasize the importance of a supportive institutional environment in enhancing teacher
performance. Providing consistent support and professional development opportunities is essential for
sustaining instructional quality and improving educational outcomes.

Recommendations

Based on the findings, the study recommends the following:

School administrators should strengthen organizational support by ensuring adequate resources,
mentoring systems, and continuous professional development opportunities.

Teachers should be encouraged to consistently apply diverse instructional strategies and active
learning approaches to enhance learner engagement.
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Schools should implement initiatives that support effective time management and resource

optimization to further improve teacher efficiency.

Education leaders and policymakers should institutionalize support mechanisms and regularly

monitor their impact on teacher performance and learner outcomes.

Future studies should explore additional factors such as teacher motivation, school culture, and

learner engagement to provide a more comprehensive understanding of teacher efficiency.
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