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Abstract 

This study examined the levels of teachers’ resiliency and self-efficacy and how these factors influence 

teaching performance in the Schools Division of Antique during the year 2025. Using a descriptive-

correlational research design, the study determined teachers’ resiliency in terms of adaptability, coping 

strategies, and stress management, as well as their self-efficacy in classroom management, instructional 

strategies, and learner engagement. It also explored the relationships between these psychological and 

professional factors and teaching performance. The respondents were 326 teachers actively engaged in 

instructional duties, selected through total enumeration. Data were gathered using a researcher-developed 

and validated questionnaire that underwent expert evaluation and pilot testing, resulting in a high 

reliability coefficient (Cronbach’s alpha = 0.87). Descriptive statistics such as frequency, percentage, 

weighted mean, and standard deviation were used to determine the levels of resiliency, self-efficacy, and 

performance, while Pearson Product-Moment Correlation examined the relationships among variables at 

the 0.05 level of significance. Findings revealed that teachers demonstrated high levels of resiliency and 

self-efficacy, with teaching performance also rated high. Significant positive relationships were found 

between resiliency and teaching performance and between self-efficacy and teaching performance. These 

results indicate that teachers who are resilient and confident in their professional abilities are more likely 

to perform effectively in their instructional roles. The study recommends the implementation of 

professional development programs, mentoring initiatives, and support systems to further enhance teacher 

resiliency and self-efficacy, thereby improving teaching performance and learner outcomes. 
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Introduction 

Teaching is widely regarded as a demanding profession that requires educators to address 

numerous challenges, including heavy workloads, diverse learner needs, and continuous changes in 

educational policies. In this context, teachers’ resiliency—the ability to adapt positively to stress and 

adversity—has become an essential factor in sustaining effectiveness and professional well-being 

(Mansfield et al., 2012). Resilient teachers are better equipped to manage stress, recover from setbacks, 
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and remain motivated, which ultimately leads to improved teaching performance and student outcomes 

(Gu & Day, 2007). 

Closely associated with resiliency is teachers’ self-efficacy, which refers to educators’ beliefs in 

their capacity to plan, organize, and implement instructional practices that lead to desired learning 

outcomes (Tschannen-Moran & Hoy, 2001). Studies have shown that teachers with high self-efficacy 

demonstrate stronger classroom management skills, employ more effective instructional strategies, and 

actively engage learners, resulting in higher teaching performance (Skaalvik & Skaalvik, 2014). Such 

teachers are more persistent, adaptable, and creative when faced with instructional challenges, reflecting 

characteristics commonly found among resilient educators. 

Despite the recognized importance of resiliency and self-efficacy, limited studies have explored 

these variables within the Philippine educational context, particularly in the Schools Division of Antique. 

Local factors such as availability of resources, administrative support, and education policies may 

significantly influence teachers’ psychological well-being and professional performance. Understanding 

the relationship between teachers’ resiliency, self-efficacy, and performance is therefore vital in designing 

effective interventions and professional development programs that strengthen teacher capacity and 

enhance learner outcomes. 

This study aimed to determined the levels of teachers’ resiliency and self-efficacy and examine 

their relationship with teaching performance among 326 teachers in the Schools Division of Antique 

during the year 2025. Specifically, it seeks to assess teachers’ resiliency in terms of coping strategies, 

adaptability, and stress management; determine their self-efficacy in classroom management, instructional 

strategies, and learner engagement; evaluate their teaching performance; and identify whether significant 

relationships exist between resiliency, self-efficacy, and teaching performance. The findings of this study 

are expected to provide valuable insights for school administrators, policymakers, and teacher 

development programs in strengthening instructional effectiveness. 

 

Methodology 

This study utilized a descriptive-correlational research design to determine the levels of teachers’ 

resiliency, self-efficacy, and their relationship with teaching performance in the Schools Division of 

Antique during the year 2025. The descriptive component focused on identifying the current status of the 

variables, while the correlational component examined the relationships among them. 

The respondents consisted of 326 teachers across different grade levels who were actively 

involved in instructional duties. Total enumeration was employed to ensure full representation of the target 

population. 

Data were collected through a researcher-developed and validated questionnaire composed of 

three parts. The first part measured teachers’ resiliency in terms of coping strategies, adaptability, and 

stress management. The second part assessed teachers’ self-efficacy in classroom management, 

instructional strategies, and learner engagement. The third part evaluated teaching performance based on 

instructional delivery, lesson preparation, learner assessment, and achievement of learning outcomes. The 

instrument underwent expert validation and pilot testing, yielding a Cronbach’s alpha coefficient of 0.87, 

which indicates high reliability. 

Ethical considerations were strictly observed by obtaining informed consent, ensuring 

confidentiality, and maintaining the anonymity of respondents. Data analysis employed descriptive 

statistics and Pearson Product-Moment Correlation at a 0.05 level of significance. 
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Results 

Results showed that teachers demonstrated high levels of resiliency, with an overall weighted 

mean of 4.32 (SD = 0.38). Among the resiliency dimensions, adaptability obtained the highest mean (M 

= 4.38, SD = 0.35), followed by coping strategies (M = 4.30, SD = 0.37) and stress management (M = 

4.28, SD = 0.40). These findings suggest that teachers are capable of adjusting to challenges, managing 

stress effectively, and maintaining emotional stability in their professional roles. 

Teachers’ self-efficacy was also rated high, with an overall mean of 4.27 (SD = 0.36). Classroom 

management received the highest rating (M = 4.34, SD = 0.33), followed by instructional strategies (M = 

4.26, SD = 0.37) and learner engagement (M = 4.21, SD = 0.38), indicating strong confidence in handling 

instructional responsibilities. 

Teaching performance was likewise rated high, with a mean of 4.29 (SD = 0.35). Teachers 

excelled particularly in lesson preparation (M = 4.32, SD = 0.34) and instructional delivery (M = 4.30, SD 

= 0.36). Correlation analysis revealed significant positive relationships between resiliency and teaching 

performance (r = 0.58, p < 0.01) and between self-efficacy and teaching performance (r = 0.63, p < 0.01). 

 

Discussion 

The findings underscore the importance of resiliency in sustaining high teaching performance 

despite professional challenges. Teachers’ adaptability, coping strategies, and stress management skills 

enable them to maintain instructional quality and effectiveness, supporting earlier studies that emphasize 

the role of resiliency in teacher success (Gu & Day, 2007). 

Self-efficacy emerged as a strong contributor to teaching performance. Teachers who believe in 

their ability to manage classrooms, apply effective instructional strategies, and engage learners tend to 

demonstrate higher levels of performance. This aligns with previous research highlighting self-efficacy as 

a key factor in motivation, persistence, and instructional effectiveness (Tschannen-Moran & Hoy, 2001). 

The significant relationships among resiliency, self-efficacy, and performance suggest that these 

factors work together in shaping effective teaching practices. Resilient teachers are better prepared to 

handle challenges, which strengthens their self-efficacy and enhances their classroom performance. These 

results highlight the need for schools to foster both psychological resilience and professional confidence 

through continuous support and development programs. 

 

Conclusion 

The study concludes that teachers in the Schools Division of Antique possess high levels of 

resiliency and self-efficacy, which significantly contribute to their strong teaching performance. 

Psychological resilience and professional confidence play vital roles in effective instructional practice, 

learner engagement, and overall educational quality. Teachers who can adapt to challenges, manage stress, 

and maintain confidence in their abilities are more likely to achieve positive classroom outcomes. 

 

Recommendations 

Based on the findings, the study recommends that school administrators and policymakers: 

Implement professional development programs focused on strengthening teacher resiliency and 

self-efficacy, including training on stress management and adaptive teaching strategies. 
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Provide continuous mentoring and coaching to enhance teachers’ confidence in classroom 

management, instructional planning, and learner engagement. 

Establish support systems such as peer collaboration groups and counseling services to help 

teachers manage work-related challenges. 

Encourage reflective teaching practices to promote continuous improvement and strengthen self-

efficacy. 

Conduct further studies on contextual factors affecting teacher resiliency and self-efficacy to 

inform more targeted interventions. 
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