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INTRODUCTION

Background of the Study

Literacy is a fundamental skill essential for success across all areas of life, serving as the
foundation for academic achievement and lifelong learning. Active parental literacy practices, such as
reading aloud, storytelling, and engaging discussions, have been shown to significantly enhance children's
language development, comprehension skills, and overall academic performance (Cheung et al., 2021).
With the advent of technology, interactive platforms and educational apps now complement traditional
literacy activities, fostering a lifelong love for reading and learning. These practices not only improve
literacy skills but also shape attitudes toward education, promoting confidence and independence. Parental
involvement at home is recognized globally as a critical factor in early literacy development and academic
success (Sayed & Moriarty, 2020). The importance of fostering supportive home environments aligns with
the Sustainable Development Goals, emphasizing quality education for all (SDG 4). Research indicates
that parents’ literacy abilities and engagement directly influence children's educational trajectories,
especially in socioeconomically disadvantaged contexts. Studies underscore that family literacy practices,
including shared reading and numeracy activities, are vital for early childhood development (Jung, 2016).
Moreover, international frameworks advocate for policies that support parental literacy programs,
recognizing their role in achieving equitable education. Overall, global research affirms that parental
literacy practices are crucial drivers of learners’ academic performance and lifelong literacy skills.

In the Philippines, the government recognizes the pivotal role of parental literacy practices in
enhancing learners' academic performance, especially in English, which is the medium of instruction
across schools. The Department of Education (DepEd) implements programs like homeschooling and
alternative delivery modes to involve parents actively in their children’s learning processes, emphasizing
the importance of a supportive home environment. Studies by Saracho (2017) and Sackes et al. (2016)
highlight that parental perceptions, attitudes, and involvement significantly influence early literacy
development within Filipino families. The government also advocates for adult literacy programs to
empower parents, believing that literate parents are better equipped to support their children's education
and advocate for their needs. Local research shows that active parental engagement through shared reading
and literacy activities correlates with improved English skills among learners. Initiatives that promote
family participation, such as community literacy programs, align with national goals to improve
educational outcomes. Local policies also emphasize the importance of parental beliefs and attitudes in
shaping learners’ motivation and academic success. The national focus remains on strengthening home

IJSAT260110099 Volume 17, Issue 1 (January-March 2026) 1


https://www.ijsat.org/

IJSAT

International Journal on Science and Technology (IJSAT)

e i E-ISSN: 2229-7677 e Website: www.ijsat.org e Email: editor@ijsat.org
w

literacy environments to bridge gaps caused by socioeconomic disparities. This integrated approach
underscores the critical link between parental literacy practices and learners’ academic achievement in the
Philippines.

As stipulated in Sustainable Development Goal 4 - Quality Education that aims to ensure that all
people have access to quality education, which is a fundamental human right and a key driver of
sustainable development (Sayed & Moriarty, 2020). Likewise, it promotes the parents’ literacy practices
as it focuses on academes of the learners as part of education whereas:

...ensure that all girls and boys complete free, equitable and quality primary and secondary education
leading to relevant and relevant vocational skills for the labor market (SDG4.1); ensure that all girls and
boys have access to quality early childhood development, care and pre-primary education so that they are
ready for primary education (SDG4.2); ensure that all men and women, particularly those in vulnerable
populations, have equal access to education and social services, including for early childhood
development and quality education(SDG 4.6)...

These targets are important because they recognize the importance of education in achieving
sustainable development. Parents' literacy is an important aspect of this, as it can have a significant impact
on their learners’ educational outcomes. Particularly, when parents are literate, they are better equipped
to support their learner’s learning at home, provide educational resources, and advocate for their learner’s
educational needs. Moreover, parents' literacy can have a positive impact on their learner’s educational
outcomes, such as improved academic performance and increased likelihood of completing secondary
education. Thus, by supporting parents' literacy through initiatives that provide adult literacy education,
countries can help ensure that all learners have access to quality education, thereby contributing to the
achievement of SDG 4. This is particularly important for vulnerable populations, such as marginalized
communities and refugee populations, where parents' literacy may be lower due to limited access to
education."

According to Cheung et al. (2021) home literacy environment is one of the most widely discussed
aspects in the field of education. They also noted that past studies have identified how socioeconomic
status and parents’ own abilities and interest in literacy domains play a vital part in shaping learner’s
learning experiences. Likewise, they have claimed that parents’ literacy practices broadly include reading,
basic arithmetic, and some scientific literacies which are skills necessary for to meet certain purposes in
daily living. Additionally, they have concluded that the joint parent-child practices at home have the
potential to contribute to learner’s acquisition of literacy and numeracy skills; however, the content of the
activities and the knowledge derived from the activities may vary across families, communities, and the
wider sociocultural contexts.

In this regard, the Department of Education (DepEd) provide different programs to make a
concrete result in schools in every region and to give solutions, strategies, and techniques to the teachers
as well as the parents participation to make literacy effective and enhance. The issuance of DepEd
Oreder 1, series of 2022 (DO 1, s.2022) known as the Revised Policy Guidelines on Homeschooling
Program. It highlights the parents’ support and home environment involvement parallel to DepEd’s K-12
alternative delivery modes (ADM) such that

...homeschooling program offers families flexibility in deciding and addressing their children’s
access issues and provides an opportunity for them to contribute to making the curriculum learner-
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centered, inclusive, developmentally appropriate, responsive, and relevant, while applying pedagogical
approaches that are constructivist, inquiry-based, reflective, collaborative, and integrative...

Also, DO 1, s.2022 provides a learning environment where parents, guardians, and/or siblings acts as
lesson facilitators and supports the learners’ academic activities.

The studies of Saracho (2017), Sackes et al. (2016), and Jung (2016), collectively highlight the
critical importance of examining parents' literacy practices to understand early literacy development.
Saracho (2017), emphasizes that literacy in the twenty-first century is shaped not only by individual
children but also by family and policy environments, underscoring the influential role of home contexts.
Sackes et al. (2016), further demonstrate that parents’ perceptions of their children's motivation and their
home-literacy practices are interconnected, suggesting that parental attitudes directly impact children's
literacy engagement. Similarly, Jung (2016), finds that parental beliefs about school readiness and family
activities significantly influence children's reading skills and attitudes toward school. These findings
underscore the necessity of studying parental literacy practices, as they are pivotal in fostering early
literacy skills and shaping children's educational trajectories. Understanding these practices can inform
interventions and policies aimed at supporting families in promoting literacy from a young age.

Extensive empirical evidence underscores the critical role of parental literacy practices in shaping
early childhood academic trajectories. Elliott and Bachman (2018) elucidate that parents’ educational
beliefs, heavily influenced by socio-economic status (SES), serve as pivotal determinants of engagement
in literacy activities, which subsequently impact children’s early academic achievement. Complementing
this, Hemmerechts, Agirdag, and Kavadias (2017), demonstrate that higher SES correlates with increased
parental literacy involvement, which is positively associated with children’s reading proficiency. Liu,
Georgiou, and Manolitsis (2018), emphasize that parental expectations and a supportive home literacy
environment function as mediators of emergent literacy skills, particularly within multilingual contexts.
Sénéchal, Whissell, and Bildfell (2017), highlight that home-based literacy practices—such as shared
book reading and storytelling—are instrumental in fostering foundational literacy development. The study
by Guo et al. (2021) highlights the significant influence of home literacy practices on the early writing
development of kindergarten children, emphasizing the importance of early literacy environments. The
study by Zivan and Horowitz-Kraus (2020), the positive impact of parent—child joint reading on preschool
children's attention to print during storytelling, which is crucial for early literacy development. It provides
evidence that interactive reading experiences can enhance children's focus on written language, potentially
fostering better reading skills. Ultimately, this research underscores the importance of parental
involvement in early education to support cognitive and literacy growth in young children. The study by
Bano et al. (2018), highlights the significant role that teachers perceive parents to play in fostering reading
habits among children, which directly impacts their academic performance. Understanding these
perceptions underscores the importance of strengthening parent-teacher collaboration to enhance students'
literacy and overall educational outcomes. Ho and Lau (2018), it highlights the crucial role of both home
and school environments in enhancing reading engagement and literacy performance, informing effective
policies and practices. It provides valuable insights for educators and policymakers to develop strategies
that foster reading motivation and improve literacy outcomes among students. Yan (2025) highlights the
significance of parent-child cooperation facilitated through an interactive educational application in
enhancing students' academic performance and motivation. The study underscores the potential of digital
tools to strengthen familial engagement and positively impact educational outcomes. It provides evidence
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that consistent and engaging literacy activities at home can positively impact children's writing skills over
time. These findings underscore the need for parents and caregivers to actively participate in fostering
literacy to support young children's academic growth. Supporting this, Boonk et al. (2018), provide a
comprehensive review indicating that various indicators of parental involvement are significantly
predictive of children’s academic achievement across diverse settings. Furthermore, Van Bergen et al.
(2017) and Jimenez et al. (2019), underscore that parental skills in facilitating joint reading and responsive
interactions are associated with enhanced literacy outcomes and more positive parenting behaviors.
Collectively, these findings affirm that parental beliefs, engagement strategies, and the quality of literacy
interactions within the home environment are central to early literacy development, with socio-economic
factors serving as key mediators in this relationship. The studies by Facciani (2024) and Sun et al. (2024),
are significant as they highlight the crucial role of parental involvement and innovative technological tools
in shaping children's language development and literacy practices within families and educational settings.
Their findings contribute to understanding how multilingual storytelling and Al-supported activities can
enhance family engagement, language practices, and early childhood learning experiences.

Subsequently, Jaiswal and Al-Hattami (2020), Valle et al. (2016), Gilavand (2016), Avnet et al.
(2019), Hajovsky et al. (2017), Sebolai (2016), Glew et al. (2019), Trenkic and Warmington (2019), Grabe
and Zhang (2016), Bellity et al. (2017), Ostayan (2016), Muhamad et al. (2020), and Wyse et al. (2018)
collectively emphasize the importance of various factors—such as student-centered approaches,
homework engagement, environmental influences, and parental involvement—in enhancing learners’
academic performance. However, while some studies focus specifically on the role of teaching
methodologies and school environments, others investigate the influence of familial and linguistic aspects
on academic success, reflecting a diverse range of influences on learner outcomes. These studies are
particularly relevant to the present study titled " Literacy Practices of Parents and Academic Performance
of Learners," as they underscore the critical role of parental involvement and literacy in shaping academic
achievement, thereby highlighting the interplay between home literacy practices and student outcomes.
Additionally, many of the reviewed studies align with the premise that fostering supportive educational
environments—whether through direct parental engagement or effective teaching strategies—can
significantly enhance learners’ academic performance, making them essential references for exploring the
dynamics between parental literacy practices and student success in the current research.

Jawaid et al. (2025), highlight vocabulary building trends among higher education students in
Lahore, emphasizing its importance for academic success. Saputra (2025) demonstrates that deficiencies
in vocabulary mastery negatively impact productive skills, which are essential for effective
communication and learning. Similarly, Masrai and Milton (2021), establish a strong correlation between
general and academic vocabulary knowledge and overall academic performance, affirming vocabulary as
a critical determinant of scholarly achievement. The work of Enriquez et al. (2024), emphasize the
importance of grammar proficiency for academic success among senior high school students, while Lami
(2024), demonstrates that methods like Jolly Grammar can effectively enhance students' English language
performance. Similarly, Yangyang et al. (2025), show that engaging strategies such as Think-Pair-Share
foster greater grammar awareness and positively impact students' overall academic achievement. These
studies share a common focus on the pivotal role of grammar instruction and innovative teaching
approaches in elevating students' academic performance in English. Ariani and Valiantien (2022), work
of collaborative learning in improving students' academic achievement in online grammar classes,
demonstrating its effectiveness in enhancing language skills. Both studies emphasize the importance of
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interactive and cooperative learning strategies in fostering academic success among students. The studies
of Wani and Ismail (2024), Heydarnejad et al. (2022), and Orellana et al. (2024) collectively highlight the
crucial role of reading comprehension in academic performance, emphasizing that effective reading
habits, assessment methods, and reading demands significantly influence students’ achievement across
different educational contexts. Despite their focus on varied factors such as reading habits, assessment
types, and curriculum demands these studies share a common understanding that enhancing reading
comprehension skills is vital for improving overall academic success.

The effective teaching of vocabulary and grammar remains a cornerstone of language acquisition
research, with diverse pedagogical approaches underscoring their significance in language development.
Dakhi, Saniago, and Fitria (2019), emphasize that principled vocabulary instruction—grounded in explicit
teaching of word meanings, contextual usage, and strategic learning—significantly enhances learners’
lexical development. Similarly, Susanto (2018), advocates for a comprehensive perspective that integrates
contextualized vocabulary teaching strategies to foster meaningful learning experiences. Schmitt (2019),
highlights the necessity of understanding the processes of vocabulary acquisition, including the roles of
input, interaction, and assessment, to optimize instruction. In the context of elementary education. The
study by Quinn et al. (2020), is significant because it provides insights into how vocabulary knowledge
and reading comprehension develop differently in students with and without learning disabilities,
highlighting the importance of targeted interventions. Understanding these differential developmental
trajectories can inform educators and clinicians in designing more effective, individualized instructional
strategies to support students' literacy growth. Additionally, the findings contribute to the broader field of
educational psychology by emphasizing the need for early identification and tailored support for students
with learning disabilities to improve their academic outcomes. Permana (2020), underscores the
importance of tailored vocabulary teaching methods that align with students’ developmental stages.
Nation (2017), offers a theoretical framework, asserting that vocabulary is best learned through deliberate
exposure, repeated use, and contextual application, which should be complemented by appropriate
instructional techniques. Asyiah and Nur (2017), further demonstrate that students’ vocabulary mastery is
profoundly influenced by strategic learning approaches and perceptions of instruction, emphasizing the
need for engaging and varied pedagogical methods. Regarding grammar, research by Larsen-Freeman
(2015), and van Rijt and Coppen (2021), advocates for integrating explicit grammar instruction with
communicative and contextualized activities to foster deeper understanding and functional use. Chiou
(2019), explores innovative approaches such as problem-based learning and language games, which have
shown promise in making grammar instruction more interactive and effective. Overall, these studies
collectively support that an integrative approach combining explicit instruction, contextualized practice,
and engaging strategies is essential for advancing vocabulary and grammar competence in language
learners.

The existing reviewed related studies has identified significant relationships between parental
involvement, literacy practices, and learner’s academic success; however, there remains a gap in
understanding the specific mechanisms through which different literacy practices influence learner
outcomes across diverse contexts. While previous studies have acknowledged variables such as socio-
economic status, parental beliefs, and environmental factors, they often approach these elements in
isolation rather than exploring their interplay within the broader context of literacy practices. This
examination seeks to bridge that gap by investigating how various parental literacy practices operate
together to impact learner’s academic performance, providing a more holistic understanding of the factors
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involved. By integrating insights from diverse studies, this research aims to offered actionable insights for
educators and policymakers, that may contribute to a more effective framework for supporting children's
literacy development in varying familial contexts.

The academic performance of students in English subjects in the Philippines is a crucial indicator
of their language proficiency and cognitive abilities. English, being the medium of instruction in most
academic institutions, plays a fundamental role in learners’ educational journey and future career
prospects. A strong performance in English not only reflects students' grasp of language mechanics,
vocabulary, and comprehension but also their critical thinking and communication skills. However,
challenges such as limited resources, varying levels of English proficiency among learners, and the need
for innovative teaching methodologies persist. Thus, fostering a supportive learning environment,
integrating technology, and providing continuous professional development for educators are essential
strategies to enhance English subject academic performance and empower students to thrive in a globally
competitive landscape.

Studying the academic performance of learners in English is imperative for several compelling
reasons. Firstly, English proficiency is widely recognized as a critical skill in today's globalized world,
impacting individuals' educational attainment, career prospects, and social mobility. By assessing learners'
performance in English subjects, educators can identify areas of weakness and implement targeted
interventions to enhance language acquisition and literacy skills, thereby equipping students with the
competencies necessary for success in diverse academic and professional contexts. Additionally,
understanding the factors influencing English academic performance can inform evidence-based teaching
practices and curriculum development tailored to meet the evolving needs of learners, fostering inclusive
and equitable educational environments. Furthermore, studying English academic performance not only
empowers learners to achieve their full potential but also contributes to the broader goal of fostering
linguistic diversity and promoting cross-cultural understanding in an interconnected society.

Conducting a study on English academic performance is paramount due to its multifaceted
implications on individuals, educational institutions, and society at large. Understanding the factors
influencing learners’ performance in English subjects can illuminate areas of strength and areas needing
improvement in language instruction and curriculum design. Such insights not only aid educators in
tailoring teaching methodologies to better meet learners ' needs but also inform policymakers in crafting
effective language policies and interventions. Moreover, given the global prominence of English as a
lingua franca in various domains, from academia to business, assessing English academic performance is
vital for preparing learner’s to effectively navigate and succeed in an increasingly interconnected world.
Ultimately, delving into English academic performance is not merely an academic pursuit but a strategic
endeavor essential for fostering educational excellence and global competitiveness. The findings of this
study will be of great value to the following key persons who work their welfare. Specifically, each group
can be value through:

Parents. The study's findings may deem significant to parents as this study highlights their role in
their learner’s academic success, particularly in English language learning. Findings of this study may
also be beneficial to parents in understanding the literacy practices that may be helpful to their learners.
Likewise, the results may give a positive contribution on learners’ English language skills and how the
parents can engage their learners to literacy practices as support to their learners’ academic development.
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Learners. In line with the context of the results of this study, the learners may find this beneficial
on their academic preparations. This study may give the learners a clear view of what literacy practices
that they may apply with their parents to help them in their academics. Learners may benefit in the results,
findings, and content in general of this study particularly in their English subject performances as it reveals
facts and research-based information.

Teachers. The teachers who serve as the facilitators and source of gaining knowledge may become
inspired, encouraged, assured, and confident. In this regard this may provide facts that teachers acquire
for the benefit of their learners to grasp and apply what they have learned in self-learning modules for
greater retention. Thus, it may be important for them to develop an intervention activity program that
upgrades their learners’ academic achievement considering the home literacy practices. It may also
provide encouragement to them to heighten the parents and learners off-school literacy practices that
would be implemented and managed by the school.

School Heads. The findings of this study might persuade school heads to improve interaction
between the school, parents, and community as well. The school heads may plan activities for the school-
parents and school-community partnership that targets learners’ literacy off-school. Likewise, school
heads may benefit to this study as it holds recommendations from parents of the support they need to
increase their knowledge, skills, and practices on literacy and how it is applied at their home. The emphasis
on the English subject achievement of the learners through home literacy practices of parents can be
utilized by the school heads to develop trainings, workshops, and/or seminars for teachers and parents’
tie-up in enhancing the learner’s academic achievement and literacy.

Camarines Sur DepEd Officials. The findings may guide key officials of the department
on what technical assistance; they can provide to the teachers to improve learners’ literacy. This study
may also offer a scenario for the officials the status of the English performance of the learner’s locale and
their literacy practices with their parents. Further, this study findings may support the department officials
to came-up with an intervention program where teachers can hone their capabilities and skills in working
with parents as partners in the education system.

Other Researchers. The study may serve as their inspiration and guide, a noble example
that they may not see the difficulty of accomplishing, instead of making things easy and attainable.
Furthermore, this study can also serve as a reference, basis, and as the source for future related studies.

Research Objectives

The study achieved the influence of literacy practices of parents on the academic performance in
English of Grade 6 learners at Sabang Elementary School, Calabanga West District, Division of
Camarines Sur.

Specifically, it answered the following:

The study assessed the level of parents’ literacy practices in terms of joint reading, performance
task monitoring, and storytelling questioning. It also sought to evaluate the learners’ academic
performance in English, focusing on vocabulary, grammar, and reading comprehension. Additionally, the
research aimed to determine the significant relationship between parents’ literacy practices and the
learners’ academic performance in English. It further aimed to assess the influence of parents’ literacy
practices on the learners’ academic achievements in the subject. Lastly, the study intended to develop an
intervention program designed to enhance students’ performance in English.
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Scope and Delimitation

The scope of this study is limited to Sabang Elementary School in Calabanga West District,
Division of Camarines Sur, focusing specifically on the literacy practices of parents and the academic
performance of Grade 6 learners in English. It includes only the activities parents engaged in at home,
such as joint reading, performance task monitoring, and storytelling-questioning schemes, and examines
their impact on learners' vocabulary, grammar, and reading comprehension skills. The respondents are
from three Grade 6 sections: 6-Marlin (A), 6-Whaleshark (B), and 6-Dart (C), and the study does not
encompass other subjects or learning areas. Sampling technique and research design are critical
components of a study; the sampling technique determines how participants are selected to ensure
representativeness, while the research design outlines the overall plan and methodology used to collect,
analyze, and interpret data to address the research objectives. Furthermore, the research excludes other
parental literacy practices beyond those observed at home and does not consider external factors
influencing academic performance.

The intervention program proposed is based solely on the findings related to these specific
variables to enhance the literacy of Grade 6 learners. The study's delimitations explicitly restrict the scope
to English subject performance and parental activities within the defined school and grade levels.
Consequently, the results and conclusions are not generalizable to other schools, grade levels, or different
subject areas beyond English.

Assumptions
This study was anchored on the assumptions that:

1. The parents literacy practices can be measured using set of parameters.
2.The academic performance of the learners in English subject can measured through
customary competencies; and
3. Intervention activity program may be proposed to developed parents’ literacy practices
in supplementing learner's academic performance in English subject.
Hypotheses
This study tested the following hypotheses:
Hoi: There is no significant relationship between literacy practices of parents and academic
performance of learners.
Hai: There is a significant relationship between literacy practices of parents and academic
performance of learners.

Theoretical Framework

The study is grounded in multiple theoretical perspectives that emphasize the importance of key
factors like literacy. Sociocultural Theory (1978), as cited by Puccioni (2015) and Steiner (2014), serves
as the main theoretical framework for this research. Additionally, Piaget’s Cognitive Development Theory
(1952), (Deitcher et al., 2021), and the Configuration Theory (Brinkley et al., 2023) are incorporated to
provide a comprehensive understanding of the factors influencing literacy. The figure 1 illustrates the
overall theoretical framework guiding this study. Sociocultural Theory, originally developed by Lev
Vygotsky (1978), emphasizes the fundamental role of social interaction and cultural context in the
development of cognitive functions. Vygotsky posits that learning is inherently a social process, whereby
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individuals acquire knowledge and skills through interactions with more knowledgeable others within
their cultural environment. Central to this theory is the concept of the Zone of Proximal Development
(ZPD), which delineates the difference between what a learner can achieve independently and what they
can accomplish with guidance and support. Puccioni (2015) interprets Vygotsky’s socio-cultural theory
by emphasizing its dynamic and contextual nature, highlighting how cultural tools, symbols, and practices
influence cognitive development. Steiner (2014) expands on these ideas by emphasizing collaborative
learning and the importance of social contexts in fostering cognitive growth through culturally responsive
pedagogies. Overall, socio-cultural theory underscores that social interaction, cultural tools, and language
are essential mediators in cognitive and literacy development, providing a foundational basis for
understanding parental involvement in learners’ academic progress.

Socio-cultural theory supports this study by illustrating how social interactions and cultural tools,
particularly parental literacy practices, influence a child's language and cognitive development. The theory
posits that parents serve as primary mediators who scaffold their children’s language acquisition through
shared reading, conversation, and other literacy-rich activities, thereby creating a culturally responsive
environment that fosters cognitive and linguistic growth. When parents actively engage in literacy
practices—such as reading aloud, discussing texts, and encouraging writing—they extend the child's ZPD,
facilitating language mastery and positive learning attitudes that translate into better academic
performance. The framework also emphasizes that literacy is a socially constructed activity rooted in
cultural contexts; parental practices transmit cultural values, norms, and language conventions that shape
learners’ understanding and use of English. Regular engagement in these activities reinforces vocabulary,
comprehension, and language use, which are critical for academic success. Ultimately, socio-cultural
theory highlights that active parental involvement in literacy fosters meaningful social interactions that
internalize language skills, thereby improving learners’ proficiency and overall academic achievement,
especially in English.

Cognitive Development Theory, proposed by Jean Piaget in 1952, posits that children's cognitive
abilities develop through a series of stages characterized by increasingly complex ways of thinking and
understanding the world. The core concept of the theory is that cognitive development is a progressive
process driven by biological maturation and active interaction with the environment. Piaget identified four
primary stages: sensorimotor, preoperational, concrete operational, and formal operational. Each stage
represents a qualitatively different mode of thinking, with children actively constructing knowledge as
they engage with their surroundings. Recent interpretations, such as those by Deitcher et al. (2021),
contextualize Piaget’s theory within early childhood education, emphasizing the importance of
developmental appropriateness in teaching strategies. They highlight that understanding the specific
cognitive capabilities associated with each stage enables educators to tailor instruction that aligns with
children’s current developmental levels, advocating for hands-on, exploratory activities that support active
learning consistent with Piaget’s view of knowledge construction.

Cognitive Development Theory supports this study by illustrating how children’s cognitive growth
influences their learning processes, especially in literacy development. Piaget’s emphasis on active
exploration and interaction suggests that parental involvement such as engaging in language-rich
activities, shared reading, and discussions can significantly support a child's cognitive and language
development. As children move through Piaget’s stages, particularly the preoperational and concrete
operational stages, they become more capable of understanding and manipulating language, making
parental support crucial during these periods. The theory implies that positive literacy practices by parents
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can stimulate cognitive growth, leading to improved vocabulary, comprehension, and overall academic
performance in English. By applying Piaget’s framework, the study underscores the importance of
fostering active parental engagement in early literacy activities, which can enhance learners' cognitive
development and contribute to better academic outcomes.

Configuration Theory is a conceptual framework that emphasizes understanding systems,
organizations, or phenomena through the lens of their unique arrangements or configurations of
components. Rather than focusing solely on individual elements, the theory posits that the relationships
and patterns among components are crucial in shaping overall function and outcomes. This approach
facilitates a nuanced analysis of complex systems by recognizing that different configurations can produce
similar results or that similar configurations can lead to varied outcomes depending on the context. Recent
interpretations, such as those by Brinley et al. (2023), highlight the value of Configuration Theory in
examining how different structural arrangements within educational or organizational settings influence
performance and effectiveness. They emphasize that understanding the specific organization and
interconnection of features—such as policies, practices, or resources—can provide critical insights into
what drives success or challenges within complex systems. This perspective underscores the importance
of analyzing the interplay of components holistically, acknowledging the dynamic and context-dependent
nature of organizational phenomena.

This theory supports the study by offering a framework to understand how various configurations
of parental literacy practices influence learners' academic performance, particularly in English. Instead of
isolating individual parental behaviors, the theory encourages examining the overall patterns and
relationships among practices such as reading activities, language use at home, and attitudes toward
literacy. It suggests that the collective configuration of these practices may significantly impact learners’
language development and academic success. Applying Configuration Theory allows the research to
identify specific arrangements of parental involvement that are most conducive to enhancing language
skills, offering a comprehensive understanding of how different patterns of parental behavior shape
educational outcomes. Consequently, this approach aligns with the study’s goal of determining how the
overall configuration of parental literacy practices influences students' performance in English.
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Figure 1

Theoretical Framework

Improved Literacy Practices of Parents to Influenced the
Academic Performance of Learners in English

Sociocultural Theory
(Vygotsky1978, as cited in Puccioni, 2015 and Steiner 2014)

Theories emphasize the child's environment and skills to better present
the next teaching moment. Also known as emergent literacy theory,
children learn individually but are shaped by their environment and
peers, family, and others.

Cognitive Development Configuration Theory
_ Theory (March 1978, as cited in
(Piaget 1952, as cited in Brinkley et al. 2023)

Deitcher et al., 2021)
Theories emphasize the

Cognitive  development importance of understanding
follows a well- defined organizational patterns and
sequence of stages where routines.

learners acquire structures
or schemes that enable to
deal with the world.
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Figure 2

Conceptual Paradigm

Literacy Practices of Parents and Academic
Performance of Learners

Literacy Practices Academic Performance
of Parents r-value=0.236 of Learners
Joint reading p-value=0.001 ) Vocabulary
Performance Grammar
Task Monitoring p-value=0.007 )
Z 3 I
I ,Q“we p‘val“ego.()l .
Tell a story and Reading
ioni \ Comprehension
Questioning QR0 > p
Home Base

Parents Literacy Tutorial
(Project N.AP.LR.D)

N- Nurture
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P- Provide

I- Implement
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Conceptual Framework

At any age and in any context, education enriches life. To assure the learners bright futures,
literacy skills must be developed. Thus, the two significant factors were present in this study and classified
as independent and dependent variables. The parents' literacy practices have been identified as the
independent variable, while children’s academic performance has been defined as the dependent variable,

A suggested home base parents literacy tutorial to improve children’s academic
performance in English for the current school year will be the studies in this research. The dependent
variable is the academic performance of grade six learners which will be assessed through grammar,
vocabulary and reading comprehension. Hence, the learners will undergo a comprehensive rapid literacy
assessment to determine the students who need intervention programs for literacy. With the use of this
instrument, a test created by researchers will be created to evaluate the leaners literacy abilities. While the
independent variable is the literacy practices of parents which was predetermined during the conduct of
survey by using questionnaire tool. Likewise, the indicated output that will be formulated intervention on
literacy for intermediate learners. To improve the current study, comments and recommendations are to
be accommaodated in the feedback process. Figure 2 presents the Conceptual Paradigm.

The study aimed to determine the effects of parents’ literacy practices on the academic
performance of grade six learners in Sabang Elementary School before the implementation of reading
interventions. The focus was on assessing how parents’ involvement in activities such as joint reading,
performance task monitoring, storytelling, and questioning influenced students’ learning outcomes.
Questionnaires were used to gather data from parents regarding their literacy practices and how these may
have impacted their children's academic achievements. The data collected aimed to provide insights into
the relationship between parental literacy activities and student performance. The findings from this study
were intended to serve as a basis for developing strategies to enhance literacy support at home and school.

The survey questionnaires' data were compiled by the researcher, who then used appropriate tools
to analyze the information systematically. These tools included statistical methods and qualitative analysis
to ensure accurate interpretation of the responses. The researcher carefully organized the data to identify
patterns and relationships between parental practices and student performance. After processing the data,
the researcher presented the results in a clear and comprehensive manner. The analysis was examined in
relation to the study’s objectives, allowing for meaningful interpretation of the findings in context. To
improve the academic performance in English among sixth-grade students, policy suggestions were
proposed for the effective implementation of reading interventions. These recommendations aimed to
create structured programs that would involve parents, teachers, and students collaboratively. The policies
focused on enhancing parental engagement through literacy activities, training, and support systems that
encouraged consistent reading practices. The goal was to foster an environment where students could
develop stronger English skills through continued reinforcement at home and school. The proposed
policies were designed to be practical and adaptable to ensure sustainable improvements in literacy and
overall academic achievement.

The study also presented the process of evaluating how parents’ literacy practices impacted their
children’s academic performance through a home-based parental literacy tutorial for the respondents. The
tutorial was designed to serve as a supplemental material to reinforce literacy skills at home. The
validation and application of this material aimed to generate ideas and recommendations for improving
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its effectiveness. The supplementary material was rooted in the variables covered in the study, ensuring
relevance and applicability. The goal was to further enhance the outcomes of literacy interventions and
foster better academic performance among the students.

Definition of Terms

The following terms are defined conceptually and operationally to facilitate for greater and clearer
understanding of how they were used in this study.

Academic Performance. It is the knowledge gained which is assessed by marks by a teacher
and/or educational goals set by students and teachers to be achieved over a specific period (Narad &
Abdullah, 2016). In this study, it pertains to the performance of grade 6 learners in their academic
performance in English.

Vocabulary. Vocabulary is an important focus of literacy teaching and refers to the knowledge or
words, including their structure (morphology), use (grammar), meanings (semantics), and links to other
words/semantic relationships (Freeman & Murcia, 2016). In this study, vocabulary can use to improve
their communication skills, listening, speaking, reading, and writing which can lead to improve their
academic performance in English.

Grammar. Grammar is a book for language teachers and learners that focuses on the meanings of
grammatical constructions within discourse, rather than on language as structure governed by rigid rules
Strauss, et. al (2018). In this study, using grammar can helps the learners in practicing communication,
and dictates rules regarding how words are used and when they should be used.

Reading Comprehension. Reading comprehension requires the construction of a coherent mental
representation of the information in a text. Reading involves three interrelated elements—the reader, the
text, and the activity, all situated into a broader sociocultural context. (Butterfus et. al.,2020). In this study,
reading comprehension will be apply as well as developing learners’ the critical thinking and memory
skills, focusing on solving problems.

Intervention Program. Describes a focused teaching session, which is a deviation away from
existing teaching practice (Hawthorne, 2021). In this study it refers to the proposed community extension
enhancement activity program that targets the parents’ literacy practices as a home-based support in the

learners’ academic performance. Thus, the proposed intervention program contains guided activities that
may develop the learners’ English academic performances as to their vocabulary, grammar, and reading
comprehension.

Literacy Practices. Literacy practices the activities associated with reading and writing as one
makes meaning. The way language and texts are used for readers to make sense of their lives (Braden
2019). In this study, literacy practices are those strategies use by the parents to enhance the academic
performance of their children.

Joint reading. Joint reading can support, and scaffold Head Start children's English receptive
vocabulary. Reciprocally, Head Start children's English receptive vocabulary appears to predict the extent
to which they engage in joint book reading at home (Meng, 2016). In this study, parents take the lead in
reading the story, pausing for their child to fill in an idea, and encourage them to take over the story
whenever they wish to.

Performance Task Monitoring. Performance Task Monitoring The emphasis of this type of
monitoring is on school results. Its goal is mainly to stimulate competition between schools to promote
academic achievement. It is the most common monitoring devices used are the regular measurement of
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learner achievement by standardized tests and examinations, combined with the publication of league
tables and systematic (external) auditing of schools (UNESCO, 2018). In this study, the parents can
monitor their children by checking the performance at school, especially during parents’ meeting and
quarterly awarding, so that they can assess their children properly.

Story Telling-Questioning. Story Telling-Questioning is a medium tool to enhance the

comprehensive skills of learners (Williamson 2020). In this study, parents can u: to know,
if their children understand what they hear by answering some questions after the g a story.
METHODOLOGY

Research Design

This study used descriptive-correlational methods. The descriptive-correlational method will be
applied in this study because it is well-suited to exploring the relationship between parents’ literacy
practices and learners’ academic performance in English. This approach allows the researcher to
systematically describe the current levels of parental literacy activities and students’ performance,
providing a clear picture of the existing conditions. Additionally, the correlational aspect enables the
investigation of the degree and nature of the relationship between these variables, helping to determine
whether a significant association exists. Since the main objective is to identify and understand the
influence of parental literacy practices on learners’ academic outcomes, particularly in English, this
method facilitates the analysis of how changes or differences in parental behaviors correspond to
variations in student performance. Overall, the descriptive-correlational approach offers a comprehensive
and efficient way to quantify relationships and draw meaningful conclusions about the impact of parental
literacy practices on learners’ academic success.

The descriptive method was applied in this study to systematically gather, organize, and present
information regarding the literacy practices of parents and the academic performance of learners. Through
surveys, questionnaires, or data were collected to establish a clear picture of the specific literacy activities
parents engage in, such as joint reading with their children, performance task monitoring, and storytelling-
questioning, or encouraging language use at home. Simultaneously, information on learners’ academic
performance in English such as, test scores, and teacher evaluations was documented. This approach
enabled the researcher to describe the current state of parental literacy practices and learners’ academic
outcomes without manipulating any variables. By analyzing this data, the study provided a detailed
overview of the typical behaviors and performance levels within the population. The descriptive method
served as a foundation for understanding the baseline conditions and for identifying patterns or trends,
which then could be further analyzed through correlation to explore relationships between parental
practices and learner performance.

The correlational method was applied in this study by systematically collecting data on both the
literacy practices of parents and the academic performance of learners in English. First, data on parental
literacy practices were gathered through surveys, questionnaires, or interviews that assessed activities such
as reading habits, language use at home, and encouragement of literacy activities. Simultaneously, data
on learners' academic performance were obtained through their test scores, or teacher evaluations in
English. Once the data were collected, statistical analyses, such as Pearson correlation coefficients, were
used to examine the relationship between the two variables. This analysis determined whether there was
a positive, negative, or no significant correlation between the level of parental literacy practices and
learners’ academic performance. By applying the correlational method, the study aimed to establish the
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strength and direction of the relationship, providing insights into how parental literacy behaviors might
influence or be associated with learners’ success in English.

Respondents of the Study

This study was conducted at Sabang Elementary School, Calabanga West District, Division of
Camarines Sur. Examining how literacy practices of parents influence the academic performance of
learners in English, the researcher uses purposive sampling to select participants who can provide
meaningful insights into this relationship. The criteria must be: (1). The learners are enrolled in grade 6.
(2) Parents who have been involved in their learner’s education. (3) Parents should be a reader.

The researcher intentionally identifies and recruits’ parents who meet these specific criteria
through school records and parent-teacher meetings. By selecting parents who are actively involved in
literacy activities, the researcher aims to gather detailed information on practices that may influence
learners' English performance. This targeted sampling ensures that the data collected is relevant and
capable of shedding light on the connection between parental literacy practices and students' academic
outcomes. Table 1 presents the respondents of the study by respective sections of the Grade 6 learners.

Table 1
Respondents of the Study

Sections NL NP Total %
) Marlin 45 44 89 35.6
) Whale Shark 42 42 84 33.6
) Dart 40 37 77 30.8
Total 127 123 250 100

Notes: NL: total number of learners within a section and, NP: total number of parents within a section.

As gleaned in Table 1, section A was with highest number of combined respondents with a total
of 89 or 35.6% particularly with 45 with twin learners and 44 parents. It was the followed by section B
with a total of 84 or 33.6% respondents having 42 learners and parents. The lowest number of combined
respondents was found in section C with 77 or 30.8% having 40 learners the 3 of them are siblings and 37
parents. Overall, the total number of respondents wherein this study focused in answering the specific
problems of this study were 250 respondents with 127 learner-respondents and 123 parent-respondents.

Research Instrument
This section discussed the two instruments used in gathering data to realize this study such as a
survey questionnaire and researcher-made test.
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Survey Questionnaire (SQ). This tool is a researcher made questionnaire that will be applied for
parents’ literacy practices. Thus, it was limited to joint-reading, performance task monitoring, and
storytelling — questioning as the main source of indicators (ten items per parameter). Also, it will also
include some information of parents like their names and address in relation to their learner enrolled at
Sabang Elementary School — Grade 6 level. Moreover, this data gathering tool was subjected to validation
of experts for improvements and finalization before it was given to the parent-respondents.

Researcher-Made Test (RMT). This data-gathering tool was applied based on the academic
performance of learners along vocabulary, grammar, and reading comprehension. Thus, this RMT was
composed of 45 items covering the selected literacy skills based on the required learning competencies
for grade six learners. Each item will be carefully analyzed and properly determined by the researcher in
relation to the academic performance of the learners. Furthermore, this RMT underwent reliability test
which is Rwt = 0.87 very reliable Questions. The validity test Vwt = 0.91 very high validity and after it
subjected to an item and discrimination analysis before it was administered. Result of the test analysis
were: 16 items were at very good and only 7 items were at poor in terms of item index discrimination.
While there were two difficult items, 7 items were revised, 26 items were retained, and 10 items were
modified.

Procedure of Investigation

Before the study was conducted, permission to carry out the research was addressed to the School
Principal. Upon approved, the researcher identified the number of Grade 6 learners in the school. To
ensure more reliable and valid results, the study followed various steps in the research process. These
included the preparation of research instruments, which comprised a survey questionnaire and a
researcher-made test designed to determine parents’ literacy practices at home and the learners’ academic
performance in English. A dry run and validation process were conducted at Mary Nymph Montessori in
Pamplona, Camarines Sur, to ensure that the data collection tools were effective and reliable, minimizing
errors and biases in the data gathered for analyzing the relationship between parental literacy practices
and learners’ academic performance. Permits to conduct the study were then prepared and submitted to
the School Principal of Sabang Elementary School in Calabanga West District, allowing the researcher to
proceed with data collection. Once approval was obtained, the researcher personally administered the data
gathering tools to the Grade 6 learners and their parents. The researcher-made test was given to all Grade
6 learners at Sabang Elementary School, while the survey questionnaire was distributed to their parents.
The data were then collected, systematically organized, and statistically analyzed with the assistance of a
statistician. Appropriate statistical techniques were used to examine the relationships between the
variables. Finally, a teacher-led intervention proposal was created based on the insights from the data,
aiming to address learners’ challenges with academic performance and motivation in English. This
intervention included engaging and inspiring reading exercises designed to be guided by successful
teaching techniques.

Ethical Consideration
The use of generative Al, such as Deep Al, and Goggle Scholar, in the development of this study

raises specific ethical considerations related to data integrity, authorship, and intellectual responsibility.
In this research, Google Scholar served as a digital search tool to efficiently locate and curate relevant
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literature and scholarly sources, supporting the identification of credible studies on reading motivation,
proficiency, and instructional strategies. Meanwhile, Deep Al helped organize and synthesize data,
improving the clarity and coherence of the written outputs.

However, incorporating these tools required careful ethical awareness. The researcher ensured that
all Al-generated content was thoroughly verified for accuracy, bias was minimized, and overreliance on
algorithmic interpretation was avoided. Each piece of information obtained through Al was cross-checked
against original sources to uphold scholarly reliability. Furthermore, the researcher took full responsibility
for the authorship of the manuscript, making certain that Al-generated outputs did not substitute human
judgment or originality. All findings were based on verified data, participants were treated with respect
and confidentiality, and Al tools were used solely to support and enhance human reasoning, critical
analysis, and ethical research practices.

In accordance with research ethics, the researcher obtained informed consent from all participants,
including parental and student consent for minors, as well as consent from the Princiapal. Throughout the
study, all participants were treated with the highest level of respect, confidentiality, and transparency about
the study’s objectives and procedures.

Data Analysis and Techniques

The data gathered will be subjected to analysis using the following statistical tools: Weighted
Mean, Standard Deviation, Mean, Proficiency Level, and Pearson Product — Moment of Coefficient,
Coefficient of Determination. Microsoft Office Excel was used for computing the results.

Weighted Mean. This will be applied to determine the status of parents’ literacy practices and the
learners’ level of academic performance along the covered parameters.

According to Al Otaiba et al. (2023) applied the weighted mean to synthesize effect sizes across
multiple studies, giving great on influence on research with larger sample sizes or more rigorous designs.
This approach allowed them to derive a more accurate overall estimate of the effectiveness of literacy
interventions for elementary students with reading difficulties and disabilities.

The study of Nassar et al. (2023), applied the weighted mean to combine assessment scores by
assigning different weights to various components based on their importance, thereby providing a more
accurate reflection of overall performance.

This method allows for nuanced evaluation, considering the relative significance of each
assessment element rather than treating all scores equally.

Standard Deviation. This will be used to determine the variability of respondent’s responses in
each of the data gathering tool and per parameter.

The study of Przystupa et al. (2023), applied standard deviation as a key statistical measure to
quantify variability and dispersion within their simulation data, enhancing the accuracy of their
measurement assessments. They used it to evaluate the consistency and reliability of the simulated
statistical measurements, ensuring precise interpretation of the results.
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Moreover, Khan (2025) explains that standard deviation measures the dispersion of data points
around the mean, providing an indication of variability within a dataset. It is calculated as the square root
of the average squared deviations from the mean, offering a standardized way to assess data spread.

Mean. This will be applied to determine the average responses per parameter of the parents on
literacy practices and learners on their academic performance.

The study of McGrath et al. (2020), Proposed a statistical method for estimating the sample mean
and standard deviation using commonly reported quantiles in meta-analyses. Their approach allows
researchers to accurately derive these parameters when only summary statistics like medians and
interquartile ranges are available.

According to Goss-Sampson (2025), explains that the mean is a measure of central tendency that
summarizes a data set by calculating the sum of all values divided by the number of observations. It
provides a representative value that reflects the overall distribution of the data.

Proficiency Level (PL). This classification helped identify targeted strategies for improving
English language proficiency among diverse learner groups. This will be applied to determine the
proficiency level of grade six learners in academic performance based on the Department of Education
interpretation scale.

The study of Durda et al. (2020), applied proficiency level descriptors by developing an integrative
process model that categorizes low reading proficiency into specific, measurable levels based on cognitive
and behavioral indicators. These descriptors serve as a framework to assess and understand the nuances
of low reading skills, guiding targeted interventions and educational strategies.

Furthermore, Kang et al. (2025), applied proficiency levels to categorize English learners based
on their language skills, enabling a detailed analysis of their strengths and weaknesses.

Pearson Product- Moment Correlation of Coefficient (r). This tool will be used to measure the
strength and direction of the linear relationship between two variables. In the context of literacy practices
of parents and the academic performance of learners, this tool can help to determine whether there is a
significant relationship between these two factors.

The study of Hidayati, Kusmanto, and Kiswantoro (2023), focuses on developing and validating
an Indonesian students' self-confidence scale using the Pearson Product-Moment correlation. The research
emphasizes the importance of measuring self-confidence accurately to support students' academic and
personal growth. The findings contribute to the field of educational assessment by providing a reliable
tool for evaluating self-confidence among Indonesian students.

Moreover, Asrida (2024), investigates the relationship between students' vocabulary mastery and
their listening ability. The findings reveal a significant positive correlation, indicating that students with
better vocabulary skills tend to have enhanced listening comprehension. The results suggest that
improving vocabulary mastery can positively impact students' listening performance in English language
learning.

Coefficient of Determination (r?). This will be used to identify and interpret the influence of
parents’ literacy practices to the learners’ academic performance.
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The study of Piepho (2023), proposed an adjusted coefficient of determination (r? specifically
designed for generalized linear mixed models to provide a more accurate measure of model fit. This
adjusted r2 accounts for the complexity of the model and offers a standardized way to evaluate the
proportion of variance explained by the model components.

Furthermore, Zhang (2022), applied the coefficient of determination to mixed-effects models to
quantify the proportion of variance explained by fixed and random effects within the model. This approach
helps in assessing the goodness-of-fit and the explanatory power of the models in complex hierarchical
data structures.

Modified ADDIE. This tool refers to an adaptation or customization of the original ADDIE model,
which is a systematic framework for instructional design consisting of five phases: Analysis, Design,
Development, Implementation, and Evaluation. The modification often involves integrating new
technologies, strategies, or approaches to better suit specific educational contexts or to enhance the
effectiveness of instruction.

Moreover, Mdodana-Zide (2024) discusses the application of the ADDIE model to develop
scaffolded learning and teaching interventions, emphasizing its effectiveness in enhancing educational
strategies. The study highlights how this systematic approach can be adapt" *~ ~~~*" “7rgeted and
supportive learning experiences across disciplines.

RESULTS AND DISCUSSION

The result presents an in-depth analysis and interpretation of the data gatnereu on neracy practices
of parents and their influence on academic performance of learners. This chapter aims to identify patterns
and relationships between literacy practices activities and learners’ academic performance. Through
detailed examination of the results, insights into how specific literacy practices contribute to student
success are highlighted. The interpretation provided serves as a foundation for understanding the
significance of parental participation in fostering learners’ educational development.

Level of Literacy Practices of Parents

Joint Reading. The table illustrates the literacy practices of parents regarding joint reading and
their impact on learners' development. The highest weighted mean was observed in the indicator that
engaging in joint reading is an enjoyable and bonding experience for both parent and child, reflecting its
significant importance. Conversely, the lowest weighted mean was found in the indicator that joint reading
sessions are a regular and consistent part of their routine, although it still fell within the highly practiced
category. Overall, the weighted mean indicated that joint reading was highly practiced among parents.
The average weighted mean suggested that this activity is an essential part of their routine. It emphasized
the importance of joint reading as a consistent activity. This practice plays a crucial role in fostering
learners' development. The findings highlight the significance of making joint reading a regular part of
parent-child interactions.
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Table 2a
Literacy Practices of Parents on Learners Development in terms of Joint Reading

Indicators WM In INT

Engaging in joint reading with their child is an enjoyable and 2.88 HP
bonding experience for both.

They believe joint reading has a positive impact on their child’s 2.84 HP
language development.

They try to involve their child in choosing books for their joint 2.82 HP
reading sessions.

Joint reading sessions with their child are a regular and 2.65 HP
consistent part of their routine.
They actively encourage their child to ask questions or discuss 2.65 HP
the story during their joint reading sessions.
] Highly
A Weigh M 2.77 :
verage Weighted Mean Practiced

Note: The table identifies that the joint reading is highly practiced with the AWM in every indicator and
its interpretation as 3.26- 4.00 Very Highly Practice (VHP), 2.51-3.25 Highly Practiced (HP), 1.76-2.50
Moderately Practiced (MP), 1.00-1.75 Fairly Practiced (FP)

The analysis of the table reveals that parents largely consider joint reading with their children as
an enjoyable and bonding activity, emphasizing its positive role in their child's language development.
They also show a strong tendency to involve their children in selecting books, which fosters shared interest
and engagement during reading sessions. Consistency in conducting joint reading sessions is evident,
indicating that it is an integrated part of their routine. Additionally, parents actively promote interactive
discussions by encouraging children to ask questions or talk about the story, further supporting the
development of comprehension and critical thinking skills. Overall, the high level of practice across all
indicators suggests that parents prioritize and frequently engage in joint reading as an effective strategy
for their child's literacy growth.

Based on the table, it can be inferred that parents widely recognize the importance of joint reading
as a meaningful and enjoyable activity that fosters bonding and supports their child's language
development. They consistently incorporate this practice into their routine, actively involving their
children in selecting books and encouraging discussion during reading sessions. Overall, joint reading is
a highly established practice among parents, indicating its significance in promoting learners' development
through active engagement and regular participation.

The table’s findings align with Puccioni’s (2015) theory emphasizing the importance of parental
involvement in literacy, highlighting that parents highly practice joint reading, which fosters language
development and bonding. Cun and Kfouri’s (2022) study on refugee families supports this, showing that
shared reading strengthens language skills and emotional connections. Similarly, Deitcher, Aram, and
Itzkovich (2021) stress that active parental participation in reading enhances early literacy, as reflected in
the high practice levels observed. Vygotsky’s Sociocultural Theory, cited by Puccioni (2015), underpins
these practices, suggesting that social interactions and scaffolding during joint reading promote children's
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language growth. Overall, the data confirms that active, shared reading aligns with established theories on
parental influence and social learning in literacy development. While Cun and Kfouri (2022) focus on
refugee families and their literacy practices, Deitcher, Aram, and ltzkovich (2021), broaden this
perspective by emphasizing shared reading as a universal method for early literacy development across
various contexts. Unlike Cun and Kfouri’s emphasis on emotional bonds, Deitcher et al. highlight
motivation and positive interaction as key outcomes of joint reading. Both studies, however, converge on
the importance of active participation, with parental engagement fostering not only language skills but
also emotional and motivational aspects of learning. The insights from Cun and Kfouri’s (2022) study,
along with related research, underscore the pivotal role of parental involvement—particularly through
shared activities like joint reading—in fostering early literacy and language development. The high
engagement levels reflected in the data align with Sociocultural Theory (Puccioni, 2015; Steiner, 2014),
which emphasizes social interaction and cultural tools as catalysts for learning. These actions—such as
involving children in selecting books and encouraging questions—serve as scaffolding within the child’s
Zone of Proximal Development, actively supporting literacy growth through meaningful social exchanges.

Performance Task Monitoring. The table presents an overview of parents' literacy concerning their
involvement in monitoring learners' performance tasks. It highlights various indicators reflecting how
parents support and guide their children through academic challenges. The data shows that parents believe
monitoring their child's progress is important for academic growth. It also indicates that parents help
manage deadlines and ensure tasks are completed on time. Additionally, the table reveals the level of
communication between parents and teachers to understand performance expectations. The findings
suggest that parents are highly engaged in their children's academic activities. This engagement
demonstrates their strong commitment to supporting learners’ development. Most parents actively monitor
and assist with their child's tasks regularly. Overall, the data indicates a positive trend of parental
involvement in academic monitoring. This involvement is crucial for fostering better learning outcomes
for students.

Table 2b
Literacy of Parents on Learners Development in terms of Performance Task Monitoring

Indicators WM Int

They provide support and guidance to their child when they 3.02 HP
encounter challenges or obstacles in completing performance
tasks.

They believe that effective monitoring of performance tasks 2.93 HP
contributes to their child's overall academic growth.

They are aware of the deadlines for their child's performance 2.71 HP
tasks and help them manage their time effectively.
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They are actively involved in monitoring their child's 2.66 HP
completion of performance tasks (examples, projects,

assignments).

They communicate with their child's teacher to gain insights 2.50 MP
into the expectations for his/her performance tasks.

Highly

Average Weighted Mean 2.76 Practiced

The analysis of the table indicates that parents generally demonstrate a high level of literacy
concerning their involvement in monitoring their children's performance tasks. Most indicators reflect a
strong tendency among parents to support and guide their children when faced with challenges,
emphasizing their active role in the learning process. Their belief in the importance of monitoring for
academic growth is also evident, with a notable awareness of deadlines and time management, which
suggests a proactive approach to their child's educational responsibilities. Communication with teachers
appears to be moderately practiced, indicating an openness to collaboration and understanding of
academic expectations. Overall, the data suggests that parents are highly engaged in their child's academic
activities, particularly in providing support and guidance, which can positively influence learners'
development and performance. The table indicated that parents generally practice monitoring their child's
performance tasks, with an average weighted mean of 2.76, categorized as highly practiced. Most
indicators show that parents provide support, guidance, and actively involve themselves in their child's
academic activities. They recognize the importance of monitoring for their child's overall academic growth
and are aware of deadlines to help with time management. Communication with teachers is less
emphasized, as reflected by the lower weighted mean of 2.50, which is only moderately practiced. Overall,
parents are highly engaged in monitoring performance tasks, but there is room for improvement in
communication with teachers. These findings suggest that parental involvement in monitoring is
prevalent, though enhancing communication could further support learners' development.

Based on the table, it can be inferred that parents generally consider monitoring their child's
performance tasks as an important aspect of supporting their academic development. They tend to actively
provide guidance, recognize the significance of effective monitoring, and help manage deadlines,
indicating a strong awareness and involvement in their child's learning process. However, there may be
some variability in communication with teachers, suggesting that while most parents highly practice
performance task monitoring, some areas could benefit from increased engagement. Overall, the data
reflects a positive parental attitude towards supporting learners through active monitoring of their
academic tasks.

The study by Clarke and Comber (2020) highlights that family literacy practices, such as
homework involvement, significantly influence children's literacy development. The data in Table 2b
show that parents are highly engaged in supporting their children's performance tasks, aligning with this
idea. Parents’ active guidance, awareness of deadlines, and communication with teachers reflect their
integral role in reinforcing learning outside school. Steiner (2014) emphasizes that parental involvement
fosters literacy and academic success, which is evident in the high levels of parental support observed.
Both Clarke and Comber, and Steiner, underscore that proactive parental engagement is essential for
children’s educational growth. Brinkley et al. (2023), citing the Configuration Theory, suggest that
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aligning support, guidance, and engagement creates an effective learning environment. The data reflect
this, as parents consistently practice these interconnected actions to promote learners’ development.
Overall, parental involvement, grounded in these theories, plays a crucial role in enhancing students’
academic performance.

Story Telling-Questioning. The table presents an overview of parents' literacy concerning their
involvement in monitoring learners' performance tasks. It highlights various indicators reflecting how
parents support and guide their children through academic challenges. The data shows that parents believe
monitoring their child's progress is important for academic growth. It also indicates that parents help
manage deadlines and ensure tasks are completed on time. Additionally, the table reveals the level of
communication between parents and teachers to understand performance expectations. The findings
suggest that parents are highly engaged in their children's academic activities. This engagement
demonstrates their strong commitment to supporting learners’ development. Most parents actively monitor
and assist with their child's tasks regularly. Overall, the data indicates a positive trend of parental
involvement in academic monitoring. This involvement is crucial for fostering better learning outcomes
for students. The overall weighted mean indicates that parents generally engage actively in questioning
strategies, emphasizing their recognition of storytelling as a vital tool for their child's development.

Table 2¢

Parents Literacy Practices on Learners Development in terms of Story
Telling — Questioning

Indicators WM Int

They believe that asking questions during storytelling 2.76 HP
helps develop their child’s language and communication

skills.

They actively encourage their child to ask questions about 2.69  HP
the stories they read together.

They try to connect the events in a story to real-life 259  HP
situations through questioning.

They are confident that questioning during storytelling 2.46 MP
positively impacts their child’s overall cognitive

development.

They encourage their child to predict what might happen 2.33  MP
next in the story based on the information provided.

Highly

Average Weighted Mean 2.57 :
verage Weighted Mea S Practiced

The analysis of Table 2c states that asking questions during storytelling helps develop a child's
language and communication skills, has the highest weighted mean of 2.76, classified as highly practiced.
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This suggests that most respondents strongly agree that this practice is frequently used and valued in
fostering language development. The second indicator, encouraging children to ask questions about stories
read together, has a slightly lower weighted mean of 2.69 but still falls within the highly practiced range,
indicating its widespread application. The third indicator, connecting story events to real-life situations
through questioning, has a weighted mean of 2.59, also considered highly practiced, showing that parents
and educators often use this method to enhance comprehension and critical thinking. The fourth indicator,
which reflects confidence that questioning positively impacts cognitive development, has a weighted mean
of 2.46, categorized as moderately practiced, implying that this belief is somewhat less prevalent but still
recognized. The fifth indicator, encouraging children to predict story outcomes, has the lowest weighted
mean of 2.33 within the highly practiced range, indicating that this technique is used less frequently but
remains a common strategy. The average weighted mean of 2.57 confirms that these practices are
generally highly adopted among respondents, supporting the notion that questioning during storytelling is
a valued and regularly implemented method for child development.

Based on the table, it can be inferred that parents generally consider monitoring their child's
performance tasks as an important aspect of supporting their academic development. They tend to actively
provide guidance, recognize the significance of effective monitoring, and help manage deadlines,
indicating a strong awareness and involvement in their child's learning process. However, there may be
some variability in communication with teachers, suggesting that while most parents highly practice
performance task monitoring, some areas could benefit from increased engagement. Overall, the data
reflects a positive parental attitude towards supporting learners through active monitoring of their
academic tasks.

Aligning with the study of Girard et al. (2021), Their research shows that home literacy activities,
such as connecting stories to real life, enhance vocabulary and neural responses to print. The high practice
scores suggest parents actively foster language skills, consistent with Girard et al.'s findings on neural
development. The moderate practice of encouraging predictions highlights an area for further emphasis,
supporting Piaget’s Cognitive Development Theory, which emphasizes active engagement. These
questioning practices help build vocabulary, comprehension, and critical thinking skills in children.
Elizabeth Brown et al. (2018), also emphasize that interactive questioning strengthens family-school
literacy partnerships. The data supports that active parental involvement, especially through questioning,
promotes neural and cognitive growth. Overall, the findings reinforce that strategic storytelling and
questioning are vital in nurturing literacy, aligning with both Girard et al. and Piaget’s theories. The
consistent practice of these techniques underscores their importance in early literacy development within
the home environment.

Literacy Practices of Parents on Learners Development. Table 2d presents the literacy practices of
parents related to their child's development, highlighting three key aspects: joint reading, performance
task monitoring, and storytelling through questioning. All these practices are rated as highly practiced by
parents, indicating their active involvement in supporting their child's literacy growth.

Table 2d
Literacy Practices of Parents on Learners Development

Aspects AWM INT
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Joint Reading 2.77 HP

Performance Task Monitoring 2.76 HP

Story Telling - Questioning 2.57 HP

Overall Average Weighted Mean 2.70 Highl_y
Practiced

The overall average weighted mean reflects a strong commitment to these activities within the
home setting. Joint reading and performance task monitoring are slightly higher, emphasizing the
importance placed on shared reading experiences and overseeing learning tasks. Storytelling through
questioning also remains a significant practice, fostering interactive and engaging literacy activities.
Overall, the data demonstrates that parents consistently incorporate these literacy practices to promote
their child's development.

It showed in the table indicates that parental involvement in joint reading receives the highest
average weighted mean of 2.77, which falls within the "Highly Practiced" range. This suggests that parents
frequently engage in joint reading with their children, recognizing its importance in language and literacy
development. Performance task monitoring closely follows with an average of 2.76, also categorized as
highly practiced, reflecting parents' active role in overseeing their child's academic activities and progress.
The third indicator, storytelling - questioning, has an average of 2.57, indicating that parents regularly use
storytelling and questioning techniques to enhance comprehension and critical thinking skills among
learners. The overall average weighted mean of 2.70 confirms that, across these aspects, parental practices
is generally "Highly Practiced,” yet it does not reach the highest levels of practice. This pattern suggests
a consistent but moderate engagement level among parents, indicating room for further strengthening of
involvement strategies.

Based on the table, it can be inferred that parents frequently engage in literacy practices that
support their children's development. Activities such as joint reading, performance task monitoring, and
storytelling through questioning are highly practiced, indicating strong parental involvement in fostering
literacy skills. The consistent high level of practice across these aspects suggests that parents recognize
the importance of actively participating in their children's literacy activities to promote learning and
growth.

The study by Sénéchal, Torppa, and Lerkkanen (2020), highlights the vital role of home literacy
activities in developing children's reading skills and interest, especially through joint reading. Their
findings align with the table, where joint reading and performance task monitoring are the most highly
practiced aspects of parental involvement. These activities promote language development, motivation,
and early literacy, consistent with Vygotsky’s Sociocultural Theory, which emphasizes social interaction
and scaffolding in learning. The high frequency of storytelling and questioning further reinforces the
importance of active parental engagement in creating a rich literacy environment. Aram and Shachar
(2023), support this view, stressing that interactive activities like writing and messaging foster
communication and literacy skills. Bergen et al. (2017), also affirm that a supportive home literacy
environment, characterized by shared reading and monitoring, directly enhances reading development.
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Overall, these findings suggest that active parental participation, rooted in social interaction and guided
learning, significantly contributes to early literacy growth. The consistent practice of these activities
demonstrates their importance in fostering cognitive and language development, aligning with the theories
and research cited.

Level of Academic Performance of Learners in English

Vocabulary. The table presents the academic performance levels of learners in English across different
aspects, including vocabulary, grammar, and reading comprehension. Each aspect was evaluated through
multiple items, with the overall assessment covering all three areas. The data shows that learners'
performance in vocabulary is relatively higher compared to grammar and reading comprehension. The
mean scores indicate that learners are generally approaching proficiency in their English skills, although
there are variations in the level of mastery across different aspects. The standard deviations suggest some
variability in learners' performance within each area. Overall, the learners are nearing proficiency but still
have room for improvement to reach full mastery in English. The performance levels imply that targeted
instructional strategies may be necessary to enhance learners' skills further.

Table 3

Level of Academic Performance of Learners in English

Aspects Items Mean SD  PL Int
Vocabulary 15 8583 221 57.22 AP
Grammar 15 7.252 2.68 48.35 D
Reading 15 7039 306 4693 D

Comprehension

Approaching

Overall 45 22.9 7.12  50.83 ..
Proficiency

Note: The performance level interpretation through proficiency range is as follows: 75.0 to 100 is
considered Proficient (P), 50.0 to 74.9 is Approaching Proficiency (AP), 25.0 to 49.9 is Developing (D),
and 0.00 to 24.9 is Beginning (B).

It is reflected that Table 3 reveals that learners' overall English performance has a mean score of
22.9, which falls within the "Approaching Proficiency" level, indicating that most students are nearing but
have not yet achieved full proficiency. In vocabulary, the mean score of 8.583 with a standard deviation
of 2.21 suggests moderate variability, with students generally performing better in this aspect compared
to others. The proficiency percentage for vocabulary is 57.22, placing it firmly in the "Approaching
Proficiency" range, reflecting room for improvement. Grammar has a mean score of 7.252 and a higher
SD of 2.68, with a proficiency level of 48.35, indicating that many learners are still developing their
grammatical skills. Reading comprehension, with a mean of 7.039 and SD of 3.06, shows the widest
variability and the lowest proficiency percentage at 46.93, also within the "Developing" range. The overall
score's proximity to 50% suggests that learners are making progress but need targeted interventions to
reach proficiency. The data implies that vocabulary is relatively stronger, while grammar and reading
comprehension require additional instructional focus. The high standard deviations across aspects
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highlight diverse learner performance, suggesting the need for differentiated teaching strategies. Overall,
the table indicates that learners are approaching proficiency but still need substantial support to reach full
mastery of English skills.

Based on the table, learners demonstrate a strong proficiency in vocabulary skills, indicating that
they have a solid understanding of word meanings and usage. However, their performance in grammar
and reading comprehension suggests that they are still developing in these areas, showing room for
improvement. The overall performance indicates that learners are approaching proficiency, reflecting
progress but not yet achieving full mastery in English. This suggests that targeted support and practice in
grammar and reading comprehension could help elevate their overall language skills. The conclusion is
that learners are nearing proficiency but require continued practice and intervention to reach full
competency.

Referring to Susanto (2018), the data indicates that learners are predominantly progressing toward
proficiency in vocabulary, emphasizing the importance of strategic instruction to support this
development. The variation among learners suggests the need for tailored teaching approaches to
effectively address different mastery levels. Vocabulary's position as the most prioritized aspect highlights
its crucial role in overall language acquisition, aligning with Susanto's view that a strong vocabulary
foundation is essential for language learning. Similarly, Permana (2020) underscores the significance of
engaging and scaffolded vocabulary instruction for elementary students, which is reflected in the data
showing many learners nearing proficiency but still developing their skills. This emphasizes the need for
targeted strategies to enhance vocabulary retention and mastery. Moreover, Piaget’s Cognitive
Development Theory suggests that learners’ vocabulary growth is linked to their cognitive stages, with
progress varying among students. Creating learning environments that align with their cognitive levels
can facilitate better vocabulary acquisition and support overall academic growth.

Grammar. The table presents an analysis of learners' academic performance in English across
different aspects, focusing on vocabulary, grammar, and reading comprehension. The data indicates that
students demonstrate a higher level of proficiency in vocabulary, with their performance approaching
proficiency, while their skills in grammar and reading comprehension are at a developing stage. The
overall assessment suggests that learners are nearing proficiency but have not fully reached it yet, as their
performance falls within the approaching proficiency range. This highlights the need for continued support
and targeted interventions to help students improve their skills and achieve higher levels of mastery in
English.

The analysis of learners' performance in grammar reveals a moderate level of proficiency, with a
mean score of 7.25 out of 15 items, indicating that many students are still developing their grammatical
skills. The standard deviation of 2.68 suggests there is variability in learners' grasp of grammar concepts,
with some students performing considerably better than others. The proficiency level percentage of 48.35
falls within the approaching proficiency range, implying that a significant portion of learners are nearing
an acceptable level but still require further improvement. The interpretive score reflects a developing
status, which aligns with the PL, confirming that learners are in the early stages of mastering grammatical
rules. The ranking position of 2 among other language aspects underscores the importance of targeted
interventions to enhance grammatical competence and move learners toward higher performance levels.
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Based on the data presented in the table, learners demonstrate varying levels of academic
performance in English across different aspects. Their performance in vocabulary appears to be higher
compared to grammar and reading comprehension, indicating a relatively stronger grasp of vocabulary
skills. However, the overall performance suggests that most learners are approaching proficiency, which
means they are making progress but have not yet achieved full mastery. The spread of scores and standard
deviations also imply that there is a range of abilities among the learners, with some showing more
developed skills while others are still developing in their English proficiency.

According to Mirostaw Pawlak (2020), effective grammar learning strategies are essential for
advancing second language learners from a developing to a proficient level, highlighting the importance
of targeted approaches in instruction. The significant variability in scores, as reflected by the standard
deviation of 2.68, demonstrates that some students have adopted more effective strategies than others,
leading to uneven progress. The proficiency level percentage of 48.35 approaching proficiency
underscores the need for instructional interventions that promote strategic learning to facilitate better grasp
of grammatical rules. Incorporating Pawlak’s insights into teaching practices can help learners develop
more efficient strategies, accelerating their movement toward higher levels of grammatical competence.

The findings on learners' performance in grammar, with a mean score of 7.25 and a proficiency
level of 48.35%, indicate that many students are still developing their grammatical skills, aligning with
the "Developing” category. This situation supports the insights of Yaccob and Yunus (2019), who
emphasized the effectiveness of language games in teaching English grammar; engaging students through
such interactive methods can enhance their understanding and motivation. The variability in scores,
reflected in the standard deviation of 2.68, suggests that some learners benefit more from game-based
activities, which can cater to diverse learning styles and improve overall performance. Implementing
language games could serve as an innovative approach to bridge the gap between approaching proficiency
and achieving higher levels of mastery. As the ranking indicates, focusing on dynamic and engaging
teaching strategies may be key to elevating learners' grammatical competence from the developing stage
toward proficiency.

The findings on learners' grammatical performance align with Guasti (2017) insights on language
development, which emphasize that mastery of grammar is a gradual process influenced by exposure and
practice. The data indicating a developing level suggests that students are still acquiring fundamental
grammatical structures, consistent with Guasti (2017), assertion that grammar growth occurs
incrementally over time. The variability in scores, reflected by the standard deviation, supports the idea
that individual differences and the stage of language acquisition play a significant role in learning
outcomes. Guasti highlights that progressing through stages of grammatical competence requires
sustained input and contextual learning, which may be reflected in the students' approaching proficiency
scores. The ranking of grammar as the second most challenging aspect for learners underscores the
importance of structured interventions to facilitate the natural growth of grammatical skills, as described
in Guasti's comprehensive exploration of language acquisition. Moreover, Piaget’s Cognitive
Development Theory suggests that learners' ability to understand and apply grammatical rules is
influenced by their cognitive stages of development. The data indicating a "Developing" level of
grammatical performance aligns with Piaget’s view that learners at this stage are still constructing their
understanding of abstract concepts like grammar. The variability in scores, reflected in the standard
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deviation, can be associated with differences in cognitive readiness among learners, as Piaget emphasized
individual developmental differences. The proximity of many students to the approaching proficiency
range indicates they are in a transitional phase where cognitive development supports acquiring more
complex grammatical structures. Recognizing these developmental stages can help educators tailor

instruction that matches learners’ cognitive capacities, fostering more effective mastery of grammatical
skills.

Reading Comprehension. The performance of learners in reading comprehension reflects their
ability to understand and analyze written texts, which is essential for academic success. The recent
assessment results reveal that many students are still developing their comprehension skills, with a mean
score indicating room for improvement. Variations in scores suggest that learners are at different stages
of their understanding, highlighting the need for differentiated instructional strategies. The data shows
that a significant portion of students are approaching proficiency, which indicates progress but also
emphasizes the importance of continued support. Focusing on enhancing reading comprehension skills
can lead to better academic performance across various subjects and foster lifelong learning habits.

The data on reading comprehension performance shows a mean score of 7.04 out of 15 items,
indicating that many learners are still in the developing stage of understanding texts. The standard
deviation of 3.06 reflects a wide spread of scores, suggesting varying levels of reading skills among
students. The proficiency level (PL) percentage of 46.93% falls within the approaching proficiency range,
which means learners are nearing a satisfactory level but need further practice. The interpretive score,
classified as Developing, supports the idea that most students are still building foundational reading skills.
Placing third among other aspects highlights the importance of targeted reading interventions to help
learners improve their comprehension abilities. The analysis of learners' performance in reading
comprehension reveals that the average score is 7.04 out of a possible 15, which falls within the
Developing range, indicating that many students are still gaining fundamental skills in understanding texts.
The standard deviation of 3.06 suggests a moderate variation in performance, with some learners
demonstrating stronger comprehension abilities while others struggle. The proficiency level percentage of
46.93% reflects that less than half of the students have achieved approaching proficiency, highlighting the
need for targeted instructional strategies to improve comprehension skills. The ranking position of third
among the various aspects assessed suggests that reading comprehension is an area requiring focused
attention to elevate overall academic performance. These findings infer that enhancing reading strategies
and providing more practice opportunities could significantly boost learners’ comprehension capabilities.

Based on the table, it can be inferred that learners show varying levels of mastery across different
aspects of English. The vocabulary component indicates a relatively strong performance, with learners
approaching proficiency, suggesting they have a good understanding of word meanings and usage. In
contrast, the grammar and reading comprehension aspects reveal that learners are still developing, which
implies they may struggle with sentence structures and understanding texts fully. Overall, the learners are
nearing proficiency but have not yet fully achieved it, indicating the need for continued practice and
instruction to strengthen their skills in all areas of English.

The data from the study on learners' English performance, supported by various scholarly works,
suggests that students are primarily in the developing to approaching proficiency stages. The relatively
low performance in reading comprehension indicates that many learners still face challenges in
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understanding texts, aligning with the findings of Suson et al. (2020), who emphasized the importance of
targeted strategies like differentiated instruction to improve comprehension skills. Jala (2020) also
highlighted that reading comprehension is closely linked to overall academic success, and the current
performance underscores the need for continued focus in this area. Pocaan, Bailon, and Pocaan (2022)
pointed out that interventions are crucial for learners who fall below proficiency, which is reflected in
these results. The Configuration Theory by Brinkley et al. (2023) further suggests that understanding the
dynamic factors influencing performance can help educators tailor interventions more effectively. These
factors include cognitive abilities, instructional methods, and contextual influences that affect learners’
progress. Naite’s (2021) research emphasizes the positive role of parental involvement in language
development, especially in vocabulary, which was the highest-performing aspect among the learners. This
indicates that supporting family engagement could help elevate skills in grammar and reading
comprehension. The proximity of the overall performance to the developing range highlights the
importance of strengthening teacher-student relationships, as Paschal and Mkulu (2021) noted, to boost
motivation and engagement. Honicke and Broadbent (2016) emphasized the role of self-efficacy in
academic achievement, suggesting that increasing learners' confidence could lead to better language
proficiency. Piaget’s Cognitive Development Theory (Deitcher et al., 2021) also supports the idea that
cognitive growth influences language skills, with learners actively constructing knowledge through
interactions. The variability in performance signifies that individual cognitive development differs, and
targeted activities like joint reading and parental support can facilitate progression. Overall, these insights
reinforce the need for comprehensive, developmentally appropriate instructional strategies to enhance
learners' English proficiency in various aspects.

Relationship between Literacy Practices of Parents
and Academic Performance of Learners in English

The connection between parents' literacy practices and learners' academic performance in English
has garnered increasing attention among educators and researchers. Parental involvement in literacy
activities can significantly influence a child's language development and comprehension skills. Engaged
parents who prioritize reading and writing at home often foster a positive learning environment that
enhances academic achievement. Understanding this relationship is crucial for developing effective
strategies to support students' language skills. Exploring how parental literacy practices impact learners'
performance can lead to more targeted interventions and improved educational outcomes.

Table 4
Relationship between Literacy Practices of Parents and Academic Performance of
Learners in English

Liter .
e gcy Learners' English p-
Practices r-value Int Int
Performance value
of Parents
Joint Reading Vocabulary 0.396 LC 0.001 Sig

IJSAT260110099 Volume 17, Issue 1 (January-March 2026) 31


https://www.ijsat.org/

IJSAT

International Journal on Science and Technology (IJSAT)
E-ISSN: 2229-7677 e Website: www.ijsat.org e Email: editor@ijsat.org

=

Grammar -0.816 VHC 0.003 Sig
Reading 0.306 LC 0.017 Sig
Comprehension

Performance  Vocabulary 0.026 VHC 0.002 Sig

Task Grammar -0.968 VHC 0.009 Sig

Monitoring Reading -0.020 VLC 0.074 N-Sig
Comprehension

Story Telling - Vocabulary 0.125 LC 0.003 Sig

Questioning Grammar -0.951 VLC 0.013 Sig
Reading 0.023 VLC 0.071 N-Sig
Comprehension

Overall 0.236 LC 0.036 Significant

Note: The table presents the Relationship between Literacy Practices of Parents and Academic
Performance of Learners in English where r-value is interpreted the range and the size of correlation. 1.00
Perfect Correlation (PC), 0.80-0.99 Very High Correlation (VHC), 0.60-0.79 High Correlation (HC), 0.40-
0.59 Moderate Correlation (MC), 0.20-0.39 Low Correlation (LC), 0.01-0.19 Very Low Correlation
(VCL), 0.00 No Correlation (NC).

The analysis of the data indicates that parents’ joint reading practices are significantly associated
with learners’ vocabulary, grammar, and reading comprehension skills. The correlation between joint
reading and grammar performance is notably strong, with an r-value of -0.816, suggesting a very high
relationship that underscores the importance of this activity in language development. Conversely, the
correlation with vocabulary and reading comprehension is weaker but still significant, implying that joint
reading has a positive influence on these areas as well. The p-values across these indicators are all below
0.05, confirming the statistical significance of these relationships. These findings suggest that engaging
children in joint reading activities can substantially enhance their language skills, particularly in grammar,
which appears most affected by this parental practice.

The table indicates that there is a notable relationship between the literacy practices of parents and
the academic performance of learners in English. Certain practices, such as joint reading and story
questioning, show a positive correlation with learners' vocabulary and reading comprehension, suggesting
that these activities may enhance language skills. Conversely, some practices, particularly in monitoring
performance tasks and grammar, reveal a negative correlation, implying that increased parental
monitoring in these areas might not always lead to better outcomes. Overall, the data suggests that specific
parental involvement strategies can significantly influence learners' English performance, highlighting the
importance of targeted literacy practices in supporting student achievement. The table suggests that
parental literacy practices, while generally correlated with learners’ English performance, vary in strength
and significance across different language components. The highest correlation is observed in grammar,
particularly in practices involving joint reading and storytelling, emphasizing their importance in
grammatical growth. VVocabulary and reading comprehension show weaker associations, though their
relationships remain statistically significant, indicating that these practices contribute to multiple aspects
of language learning. The overall low correlation coefficient points to the influence of other factors beyond
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parental practices that also affect learners’ English performance. These findings highlight the importance
of fostering diverse literacy activities at home to support comprehensive language development in
learners.

The relationship between parents' literacy practices and learners' English performance aligns with
Vygotsky's Sociocultural Theory, emphasizing that social interactions and cultural tools are vital in
cognitive development. Parental activities such as joint reading, storytelling, and performance monitoring
serve as scaffolding, helping learners internalize language skills more effectively through guided
participation. As supported by related literature, active parental involvement in literacy fosters
improvements in vocabulary, grammar, and reading comprehension, highlighting the importance of these
practices in enhancing academic achievement. The significant relationships observed suggest that these
activities contribute to language development by providing learners with meaningful engagement
opportunities. Furthermore, socio-economic factors like income can influence the extent and quality of
parental involvement, affecting learners' access to resources for literacy activities. The high correlations
between parental monitoring and learners’ language skills underscore the role of active engagement in
supporting cognitive and language growth. These findings support Piaget’s Cognitive Development
Theory, which states that active interaction with the environment facilitates cognitive processes.
Consequently, parental literacy practices, as social interactions, promote the development of language
schemas and comprehension skills. Overall, fostering supportive literacy environments through active
parental involvement is essential for optimizing learners’ English academic performance.

Literacy Practices of Parents Influence the
Academic Performance of Learners

The table highlights the varying impact of parents' literacy practices on learners' English academic
performance. Joint reading activities show a strong influence on learners' grammar skills, indicating that
this practice significantly supports language development in this area. However, its influence on
vocabulary and reading comprehension remains weak, suggesting that joint reading alone may not
sufficiently enhance these skills.

Table 5
Literacy Practices of Parents Influence the Academic Performance of Learners
in English
Parents' Literacy Learners' English r-value r2-value Interpretation
Practices Performance
Weak
Vocabulary 0.396 0.156
Influence
ron
Joint Reading Grammar 0.816 0.665 Strong
Influence
Reading _ 0.306 0.094 Weak
Comprehension Influence
V Weak
Performance  Task ;0 bulary 0026  0.001 ey - wvea
Monitoring Influence
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Grammar 0968 093  Very sStrong

Influence
Reading ' 0,020 0.000 Very  Weak
Comprehension Influence
Vocabulary 0.125 0.016 Very  Weak
Influence
Story — Telling - o mmar 0951 0904 ey Stong
Questioning Influence
Reading ' 0.023 0.001 Very  Weak
Comprehension Influence
Overall 0236 0056  VeaK
Influence

Note: This table presents the extent of influence of Parents' Literacy Practices Influence the English
Academic Performance in English with r? value in each pair of variables and interpretation as Very Strong
Influence (0.82 to 1.00), Strong Influence (0.41 to 0.81), Moderate Influence (0.17 to 0.48), Weak
Influence (0.05 to 0.16), Very Weak Influence (0.00 to 0.04).

Performance task monitoring by parents demonstrates a very strong influence on learners' grammar,
emphasizing that active parental oversight can greatly improve language accuracy. Conversely, its impact
on vocabulary and reading comprehension is minimal, indicating limited effect in these areas. Storytelling
and questioning practices reveal a very strong influence on learners' grammar, suggesting that interactive
storytelling significantly boosts grammatical skills. Nonetheless, their influence on vocabulary and
comprehension appears very weak, implying that these practices may need to be complemented with other
strategies to enhance overall language skills. Overall, the influence of parental literacy practices on
learners’ English performance is generally weak, but certain activities, particularly performance
monitoring and storytelling, have notable effects on specific language components. This underscores the
importance of targeted parental involvement to effectively support different facets of language learning.
The analysis of the paired variables between literacy practices of parents' and learners' English
performance reveals varying degrees of influence, as indicated by the r-values and r-squared (r?) values.
For joint reading practices, the strongest correlation is observed in grammar, with an r-value of 0.816 and
an rz-value of 0.665, suggesting a strong positive relationship; this implies that parental engagement in
joint reading significantly enhances learners' grammatical skills. Conversely, vocabulary and reading
comprehension show weaker correlations (r-values of 0.396 and 0.306, with r2-values of 0.156 and 0.094
respectively), indicating that these aspects of literacy practices have only a modest impact on learners'
vocabulary and comprehension. When considering performance task monitoring, only grammar exhibits
a very strong influence (r = -0.968, r2 = 0.936), where the negative sign suggests that increased parental
monitoring might be associated with a decrease in performance, possibly indicating over-monitoring or
other complex factors. Vocabulary and reading comprehension in this context show negligible influence
(r-values close to zero), reflecting minimal impact. In storytelling and questioning practices, grammar
again demonstrates a very strong influence (r =-0.951, r2=0.904), with the negative correlation indicating
an inverse relationship—perhaps suggesting that certain questioning techniques may not always positively
affect grammatical skills. Vocabulary and reading comprehension, however, show very weak influences
in this context. Overall, the data suggest that parental practices related to grammar have the most
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substantial and consistent impact on learners’ English performance, with high r2-values indicating that a
significant proportion of performance variability can be explained by these practices. The generally low
r2-values for other variables highlight that while some practices have notable effects, the overall influence
of parental literacy activities on learners' English performance remains relatively weak, emphasizing the
need for targeted strategies to enhance specific literacy practices.

However, its effect on vocabulary and reading comprehension remains negligible, with very weak
or no correlations, suggesting that monitoring may not significantly influence these aspects. Similarly,
storytelling and questioning practices reveal a very strong association with grammar (r = 0.951), while
their impact on vocabulary and reading comprehension remains weak, reiterating that parental engagement
in storytelling predominantly enhances grammatical skills. The overall influence of parents' literacy
practices on learners' English performance is weak, with an r-value of 0.236 and an r2-value of 0.056,
highlighting that although some practices significantly impact specific areas like grammar, their collective
effect on overall performance remains limited. These findings suggest targeted parental activities may
enhance language skills, especially grammar, but broader influences on vocabulary and comprehension
require further exploration.

The table indicates that parents' literacy practices have varying levels of influence on learners'
English performance. Joint reading shows a strong influence on learners' grammar development,
suggesting that this activity significantly supports grammatical skills through shared reading experiences.
However, its influence on vocabulary and reading comprehension appears weaker, implying that while
joint reading benefits some language areas, its impact on others may be limited. Performance task
monitoring demonstrates an exceptionally strong influence on learners’ grammar, highlighting the
importance of parental oversight in task completion and language use. Conversely, its impact on
vocabulary and reading comprehension is minimal, indicating that monitoring might not directly enhance
these areas. Storytelling and questioning activities show a very strong influence on grammar but a very
weak influence on vocabulary and reading comprehension, suggesting that storytelling primarily aids
grammatical understanding. Overall, the data suggests that certain parental literacy practices, especially
those involving active monitoring and storytelling, significantly influence specific language skills,
particularly grammar. These findings underscore the importance of targeted parental involvement in
language development, with some practices exerting a more profound effect than others.

The findings align with Swain and Cara's (2019), study which emphasizes that participation in
family literacy programs can influence the home literacy environment, thereby impacting children's
language and literacy development. In particular, the significant correlations between joint reading and
learners’ vocabulary, grammar, and reading comprehension underscore the importance of shared literacy
activities in fostering language skills. The very high correlation between parents’ performance task
monitoring and learners’ grammar suggests that active parental engagement and monitoring during
literacy activities enhance grammatical development. Additionally, the significant but low correlations in
vocabulary and reading comprehension indicate that while these skills are influenced by parental practices,
other factors may also contribute. The overall low correlation yet significant relationship highlights that
parents’ literacy practices, especially those involving interactive activities like joint reading and
storytelling questioning, play a vital role in shaping learners’ English academic performance, resonating
with Swain and Cara’s findings on the impact of family literacy engagement on children's literacy
outcomes.
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Jing Tian et al. (2023), emphasize that fostering a growth mindset in parents encourages them to
select more challenging learning activities, which aligns with increased engagement in joint reading
practices. The significant correlations between joint reading and vocabulary (0.396) and reading
comprehension (0.306) suggest that parents who adopt this mindset may promote more effective literacy
interactions. Their findings support the idea that positive parental beliefs can influence the quality of
literacy activities, thereby enhancing learners' language development. This research underscores the
importance of parental attitudes in shaping literacy practices that significantly impact learners' English
academic performance. Research by Saracho (2019), emphasizes the importance of literacy practices such
as joint reading and storytelling in fostering children's language development and literacy skills. The data
indicates significant correlations between parents' literacy activities and learners' English performance,
supporting Saracho's assertion that family engagement directly influences academic outcomes. The very
high correlation between performance task monitoring and grammar aligns with Saracho's discussion on
active parental involvement enhancing language structure understanding. These findings reflect the
broader theme in Saracho (2019) work that policy and family practices collaboratively support children's
literacy development in the twenty-first century.

Additionally, the results align with the principles of the Configuration Theory as articulated by
Brinkley et al. (2023), which emphasizes the importance of the interplay and arrangement of various
elements in this case, literacy practices of parent and their collective impact on learners' performance. The
high correlations observed between parents' engagement in joint reading and story questioning with
learners' grammar proficiency suggest that these specific configurations of literacy practices are
instrumental in fostering language development. Conversely, the very low correlations in areas like
performance task monitoring and reading comprehension indicate that certain practices may have less
direct influence, highlighting the complex and dynamic nature of how these practices interact within the
overall educational environment. This pattern underscores the theory's emphasis on the importance of the
configuration and interaction of practices rather than isolated effects, emphasizing a nuanced
understanding of literacy development processes.

Conclusions

1. The active parental participation is a key factor in enhancing students’ literacy skills and
academic success.

2. Continued focus on vocabulary development and overall language practice can help learners
achieve higher proficiency levels. Overall, the data shows promising growth, with learners steadily
advancing in their English skills.

3. A notable connection existed between literacy practices of parents in joint reading and learners’
academic performance across different areas. Learners’ performance in grammar showed a very high
correlation, whereas vocabulary and reading comprehension exhibited low correlations. Regarding
performance task monitoring, grammar again demonstrated a very high correlation, while other areas
showed very low correlations. In storytelling and questioning activities, learners’ performance in grammar
and reading comprehension reflected very low correlation, with vocabulary also indicating a low
correlation.

4. Parents’ literacy practices influenced the learners’ academic performance in English. Parents
literacy practices in joint-reading influenced the learners’ English performance in terms in grammar
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showed strong influence, while vocabulary and reading comprehension both weak influences. In
performance task learners’ performance in grammar show A very strong influence, whereas vocabulary
and reading comprehension shows very weak influence. Regarding performance task monitoring,
grammar again demonstrated a very high correlation, while other areas showed very low correlations. In
storytelling and questioning practices, learners’ performance in grammar is very strong influence,
vocabulary and reading comprehension reflected very weak influence.

5. Reinforcing these practices through consistent follow-up and encouragement helps sustain
progress and builds long-term habits. Participants are inspired through success stories and motivational
sessions that highlight the value of active parental involvement. The integration of nurture, assessment,
provision, implementation, reinforcement, and inspiration fosters a collaborative environment where
parents and learners work together towards enhanced English language skills, leading to improved
academic outcomes and lifelong literacy development.

Recommendations

1. To effectively implement home-based literacy interventions, parents should establish a routine
of engaging in 15-20-minute joint reading sessions with their children at least four times a week, using
age-appropriate books to foster a love for reading. They can create a simple progress tracking chart to
monitor their child's reading performance and identify specific areas where additional support is needed,
such as vocabulary or comprehension. During reading sessions, parents should incorporate storytelling
and ask open-ended questions to encourage critical thinking and vocabulary development, making these
interactions engaging and interactive. To ensure consistency, parents can set specific times each day for
reading activities and use visual reminders or family calendars to reinforce the habit. Providing parents
with easy-to-follow guides or short training sessions on effective questioning techniques and storytelling
methods can further enhance their confidence and ability to support their child's literacy growth at home.

2. To effectively improve learners’ English academic performance, schools should organize
monthly, practical parent literacy workshops that focus on simple, easy-to-implement strategies such as
shared reading, vocabulary games, and grammar exercises. These workshops should be scheduled at
convenient times, like evenings or weekends, and include clear, step-by-step guides and resource handouts
that parents can use at home with minimal preparation. Additionally, schools can provide short video
tutorials or digital guides accessible via a dedicated online platform, allowing parents to reinforce learning
at their own pace. Establishing a regular communication system, such as weekly SMS tips or brief
newsletters, can remind parents of daily reading routines and language activities to support consistent
practice. By implementing these targeted, manageable initiatives, schools can foster active parental
involvement, creating a collaborative environment that enhances students’ English skills in a practical and
sustainable manner.

3. The research enhanced learners' academic performance in English, it is recommended to
implement home-based literacy interventions involving parents through targeted literacy tutorials. Since
there is a significant relationship between parents’ literacy practices and students’ achievements in
English, empowering parents with effective strategies can positively influence learners' language
development. Providing parents with resources, training, and ongoing support encourages consistent
literacy activities at home, which can reinforce classroom learning and foster improved vocabulary,
grammar, and reading comprehension skills among learners.
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4. The influenced of parents’ literacy practices on learners' academic performance in English
underscores the importance of active parental engagement. Interventions aimed at enhancing parents'
understanding of literacy development, such as workshops and training sessions, can foster more effective
support at home. Encouraging regular reading activities and providing resources for parents to assist with
language skills may lead to improved learner outcomes. Strengthening communication between educators
and parents also supports consistent literacy reinforcement, contributing positively to students’ language
proficiency and academic success.

5. The research integrating Project N.A.P.I1.R.I is a comprehensive intervention program designed
to elevate parents' literacy practices and, consequently, improve learners' academic performance in
English. The program emphasizes nurturing a supportive environment where parents become active
participants in their children's language development. Through targeted activities and resources, parents
are encouraged to foster a love for reading and effective communication skills at home, creating a strong
foundation for learners' language proficiency.

The assessment component of N.A.P.1.R.I focuses on identifying the specific needs and strengths
of both parents and learners. This strategic approach ensures that interventions are tailored and relevant,
allowing for a more impactful engagement. Providing appropriate tools and materials equips parents with
the necessary skills and confidence to support their children's literacy journey effectively. The program's
implementation phase involves practical activities, workshops, and continuous support that reinforce
positive literacy habits within families.
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APPENDICES

APPENDIX A
Letter to Conduct the Dry Run and Validation of the Test
NAGEGON L EGE FOUNDATION, INC.

; a eva Ave., Naga City 4400, Philippines
37525 t0 29 loc. 111; Fax # (054) 472-4011
GRADUATE STUDIES

MRS. MARJOSA D. REMOLACIO

School Directress

Victory Nymph Montessori (Milaor Branch)

SUBJECT: Permission Conduct the Dry Run and Validation of the Test

Madame,
Greetings!

I am LARA MAE N. NAPIRI a researcher of Graduate Studies of Naga College

Foundation taking up Educational Management. With this, | respectfully request your permission to
conduct a dry run of my upcoming research project titled Literacy Practices of Parents and Academic
Performance of Learners. within the premises of Victory Nymph Montessori. This dry run is a
preliminary step to ensure the effectiveness and smooth implementation of the actual research process.

The activity is scheduled to take place April 29, 2024, at 1:00 PM, and it will involve a test made by the
researcher and distributing survey questionnaires for the parents. | assure you that all procedures will be
conducted in accordance with school policies and ethical standards, and | will coordinate with teachers

and staff to minimize any disruption to the normal school activities. Your support is highly appreciated.
Thank you very much for considering my request.

Respectfully yours,

(SGD) LARA MAE N. NAPIRI
Researcher

Noted:

(SGD) JOSEPHINE FRANCIA R. VILLANUEVA, Ph.D,, LI.B., Ed.D.
Dean, Graduate Studies

Approved by:

(SGD) MARJOSA D. REMOLACIO
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School Directress
Letter to Conduct the Study

LEGE FOUNDATION, INC.

ieva Ave., Naga City 4400, Philippines
4257525 to 29 loc. 111; Fax # (054) 472-4011
GRADUATE STUDIES

MR. JOSE ARIEL B. IMPERIAL

School Principal |

Sabang Elementary School

SUBJECT: Permission to Conduct Research Data Gathering

Sir,

Good day!

I am LARA MAE N. NAPIRI student of Graduate Studies of Naga College

Foundation taking up Educational Management pursuing to conduct research in your school with the title
Literacy Practices of Parents and Academic Performance of Learners. The grade six parents of grade
six learners will be the respondents of this research.

In this regard, | would like to seek permission from your good office to conduct my research. Any
information gathered in its duration will be purely confidential and will be used for this research only. The
names of the respondents will not appear in any publications resulting from this study unless agreed too.
Hoping that this request will be positively granted.

Respectfully yours,

(SGD)LARA MAE N. NAPIRI
Researcher

Noted:

(SGD) JOSEPHINE FRANCIA R. VILLANUEVA, Ph.D., LI.B., Ed.D.
Dean, Graduate Studies

Approved by:

(SGD) JOSE ARIEL B. IMPERIAL
School Principal
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Letter to the Respondents

NA LEGE FOUNDATION, INC.
M. 1581l Hareva Ave., Naga City 4400, Philippines
(054 525 to 29 loc. 111; Fax # (054) 472-4011

GRADUATE STUDIES

Dear Respondent/s,

Greetings of Peace and Prosperity!

I, LARA MAE N. NAPIRI a Grade 6 teacher of Sabang Elementary School will be conducting research
entitled Literacy Practices of Parents and Academic Performance of Learners. The grade 6 learners and
grade 6 parents of Sabang Elementary School will be the respondents of this study.

In view of this, 1 would like to request permission for your kind approval allowing me to administer the
survey guestionnaire in relation to my study. Rest assured that the data which will be gathered will be kept
confidential.

Hoping for your kind consideration. Thank you and God Bless!

Respectfully yours,

(SGD)LARA MAE N. NAPIRI
Researcher

APPENDIX B
Informed Assent Form Template for Children/Minors

LEGE FOUNDATION, INC.
a/i1Eeva Ave., Naga City 4400, Philippines
4257525 to 29 loc. 111; Fax # (054) 472-4011
GRADUATE STUDIES

This informed assent form is for Grade 6 learners enrolled at the Sabang Elementary School in
Sabang, Calabanga, who are invited to participate in the research study titled Literacy Practices of Parents
and Academic Performance of Learners.

Name of Principle Investigator: Lara Mae N. Napiri

Name of Organization: Naga College Foundation, Inc.
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Name of Project and Version: Literacy Practices of Parents and Academic Performance of Learners

This Informed Assent Form has two parts:

Information Sheet (gives you information about the study)
Certificate of Assent (this is where you sign if you agree to participate)

You will be given a copy of the full Informed Assent Form
Part I: Information Sheet
Introduction

My name is Lara Mae Natay Napiri, and | am an Elementary teacher at Sabang Elementary School.
I am conducting a research study about Literacy Practices of Parents and Academic Performance of
Learners.

| am inviting you to be part of this study because your experiences and answers will help us
understand literacy practices of parents affect academic performance of learners. The results of this study
may also help to improve how parents support learners in developing their academic performance
specifically in English.

| am going to give you information and invite you to be part of a research study. You can choose
whether you want to participate or not. We have discussed this research with your parent(s)/guardian, and
they know that we are also asking you for your agreement. If you are going to participate in the research,
your parent(s)/guardian also must agree. But if you do not wish to take part in the research, you do not
have to, even if your parents have agreed.

You may talk to your parents, friends, or anyone you trust before deciding. You do not need to
decide right away, and there will be no problem if you choose not to participate. If there are any words or
ideas here that you don’t understand, or if you want me to explain more about the research, please feel
free to ask me anytime. | will be happy to explain everything clearly before you decide.

Purpose: Why are you doing this research?

The purpose of this research is to examine the relationship between literacy practices of parents
and the academic performance of learners. It aims to identify how practices of parents in literacy activities
influences in learners' academic performance. Additionally, the study seeks to provide insights that can
inform strategies to enhance parental support for improved academic achievement.

Choice of participants: Why are you asking me?

You are being asked to join because you are a Grade 6 learners at Sabang Elementary School, you
are invited to help us understand how literacy practices of parents affect the academic performance of
learners.
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Participation is voluntary: Do | have to do this?

You don’t have to join this research if you don’t want to. It’s completely your choice. If you decide
not to join, that’s okay—nothing will change, and your teachers will still treat you the same as before.

Even if you say “yes” now, you can change your mind later and stop anytime. Your parents have
given their permission, but you also have the right to decide for yourself.

I have checked with the child, and they understand that participation is voluntary __ (initial)
Information on the Study: What is this study and what do you know about it?

This study aims to understand Literacy practices of parents affect the academic performance of the
learners. As part of this research, project N.A.P.I.R.l an intervention proposal will be proposed in this
study, to enhance the literacy practices of parents and the academic performance of the learners, most
especially.

The Project N.A.P.I.LR.I is a comprehensive intervention program designed to elevate parents'
literacy practices and, consequently, improve learners' academic performance in English. The program
emphasizes nurturing a supportive environment where parents become active participants in their
children's language development. Through targeted activities and resources, parents are encouraged to
foster a love for reading and effective communication skills at home, creating a strong foundation for
learners' language proficiency.

The assessment component of N.A.P.1.R.I focuses on identifying the specific needs and strengths
of both parents and learners. This strategic approach ensures that interventions are tailored and relevant,
allowing for a more impactful engagement. Providing appropriate tools and materials equips parents with
the necessary skills and confidence to support their children's literacy journey effectively. The program's
implementation phase involves practical activities, workshops, and continuous support that reinforce
positive literacy habits within families.

Procedures: What is going to happen to me?

Before the lesson proper, the researcher will guide you through answering the Research Made Test,
the academic performance task in English. Focusing, grammar, vocabulary, and reading comprehension.

1. Before answering the test questionnaire given to you, the researcher reminds you that this will not
affect your grades. It just helps the researcher to get the results of the test given.

2. During the research, you will take 3 parts of the test. These may include the grammar, vocabulary, and
reading comprehension.

You will do all these activities in your regular class hour. There are no known risks in joining this
study, and you may stop at any time if you don’t want to continue—nothing bad will happen and it will
not affect your grades or your relationship with your teacher.
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I have checked with the child, and they understand the procedures (initial)
Risks: Is this bad or dangerous for me?

This study is not dangerous and has no known risks for you. The test is like what you normally do
in your English or reading class, such as writing, spelling, and reading short stories. You will not take any
medicine or use any equipment that could harm you. If you ever feel uncomfortable or confused during
an activity, you can tell your teacher or the researcher right away, and they will help you. You can also
choose to stop participating anytime without any problem.

Discomforts: Will it hurt?

There will be no physical pain or harm in this study. You will only take part in reading, writing
and classroom activities, such as answering short questionnaires, reading passages, and doing interactive
exercises. Some activities might feel a bit challenging or take extra effort, but your teacher or the
researcher will always guide you and make sure you are comfortable.

If you ever feel tired, bored, or uncomfortable, please let your teacher or the researcher know
immediately. You won't miss any regular class lessons or need to spend extra money to participate in this
study. Everything will be done during your usual class time.

I have checked with the child, and they understand the risks and discomforts (initial)
Benefits: Is there anything good that happens to me?
By joining this study, you can improve your reading skills, comprehension and enjoy learning

through fun and interactive activities.

Even if there are no direct rewards, your participation will help the researcher to create better
reading intervention that your parents involve. In that way, classes will become more interesting and
effective. What we learn from this study may also help other learners improve their reading skills in the
future.

I have checked with the child, and they understand the benefits (initial)
Reimbursements: Do I get anything for being in the research?

You will not receive money or gifts for being part of this study. However, since test will take place
during your regular class hours, you and your parents will not have any expenses or need to travel
anywhere. As a small token of appreciation, you may receive school supplies or certificates of
participation to thank you for your time and effort in helping with the research.

Confidentiality: Is everybody going to know about this?
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We will keep your participation in this research confidential and will not share your information
with anyone outside the research team. Once the study is completed, you and your parents will be informed
about which injection you received and the overall results.

Only the researcher and authorized teachers assisting with the study will have access to your
personal information. Your parents will be informed only about your participation in general, without
details about your individual responses. After the study ends, the results will be presented in a group
format, without any personal identifiers, so no one will know which answers belong to you.

Compensation: What happens if | get hurt?

This study does not include any physical activities or medical procedures, so it’s very unlikely that
you will get hurt or feel sick. However, if at any point you feel uncomfortable or upset, please let your
teacher or the researcher know right away so we can assist you. Your parents have also received more
details about what to do and who to contact in case anything comes up during your participation.

Sharing the Findings: Will you tell me the results?

After the research is completed, I will discuss the results with you and your parents and provide a
written summary. The findings will also be shared with teachers and researchers, ensuring your privacy is
protected and only group results are published.

Right to Refuse or Withdraw: Can | choose not to be in the research? Can I change my mind?

Participation in this study is completely voluntary, and you are not required to take part if you
choose not to. No one will be upset or disappointed if you decide not to join. It’s entirely your choice. If
you agree to participate now but later change your mind, you can withdraw at any time without any issues.
Your decision will not impact your grades, your relationship with your teacher, or your status at school.

Who to Contact: Who can | talk to or ask questions to?

Feel free to ask me questions now or later. | have provided a phone number and address where you
can contact us, or if you're nearby, you're welcome to visit us in person.

If you choose to be part of this research, I will also give you a copy of this paper to keep for yourself.
You can ask your parents to look after it if you want.

Feel free to ask me any questions you have about any aspect of the research study. Do you have
any questions?

PART 2: Certificate of Assent

I understand that this research is about studying how Literacy Practices of Parents affects
Academic Performance of Learners. | also understand that the researcher proposed a reading intervention
called Project N.A.P.L.LR.I.

I know that I will take part in reading-related activities, such as answering short questionnaires. |
understand that there are no risks or punishments in joining and that my participation is voluntary. | know
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that | can ask questions at any time and that | can choose to stop participating whenever | want without
any problem.

I have read this information (or had the information read to me) I have had my questions answered
and know that I can ask questions later if I have them.

I agree to take part in the research.

OR

I do not wish to take part in the research, and | have not signed the assent below.
(initialed by child/minor)

Only if child assents:

Print name of child

Signature of child:

Date:
day/month/year

If illiterate:

A literate witness must sign (if possible, this person should be selected by the participant, not be a parent,
and should have no connection to the research team). Participants who are illiterate should include their
thumb print as well.

I have witnessed the accurate reading of the assent form to the child, and the individual has had the
opportunity to ask questions. | confirm that the individual has given consent freely.

Print name of witness (not a parent) AND Thumb print of participant

Signature of witness

Date:
day/month/year

I have accurately read or witnessed the accurate reading of the assent form to the potential
participant, and the individual has had the opportunity to ask questions. I confirm that the
individual has given assent freely.

Print name of researcher

Signature of researcher
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Date:
day/month/year

Statement by the researcher/person taking consent

I have accurately read out the information sheet to the potential participant, and to the best of my
ability made sure that the child understands that the following will be done:

1.
2.
3.

I confirm that the child was given an opportunity to ask questions about the study, and all
the questions asked by him/her have been answered correctly and to the best of my ability. I confirm
that the individual has not been coerced into giving consent, and the consent has been given freely
and voluntarily.

A copy of this assent form has been provided to the participants.

Print Name of Researcher/person taking the assent

Signature of Researcher /person taking the assent

Date:
day/month/year

Copy provided to the participant (initialed by researcher/assistant)

Parent/Guardian has signed an informed consent _ Yes No (initialed by
researcher/assistant)

APPENDIX C
Researcher-Made Survey Questionnaire
NAZEGOL LEGE FOUNDATION, INC.
% -% Ave., Naga City 4400, Philippines

57525 t0 29 loc. 111; Fax # (054) 472-4011
GRADUATE STUDIES

Name of Parent:(Optional
Address: Date:
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LITERACY PRACTICES OF PARENTS

Directions: Fill out the following statement by choosing the appropriate scale based on how you are
involved in your child’s schooling. (Punan ang sumusunod na pahayag sa pamamagitan ng pagpili ng
naaangkop na sukat batay sa kung gaano ka ka-involve sa pag-aaral ng iyong anak)

Scale:

4- Strongly Agree (Lubos na sumasang-ayon)

3- Agree (Sumasang-ayon )

2- Disagree (Hindi sumasang-ayon )

1- Strongly Disagree ( Lubos na Hindi Sumasang-ayon )

Parental Involvement on Learners Development

(Pakikilahok ng Magulang sa Pag-papaunlad ng Mag-aaral)
Joint Reading (Sabay na Pagbasa) 4 13|12 |1
Engaging in joint reading with my child is an enjoyable and
bonding experience for both of us.

( Ang pakikisali sa magkasanib na pagbabasa kasama ang aking
anak ay isang kasiya-siya at bonding na karanasan para sa aming
dalawa)

Joint reading sessions with my child are a regular and consistent
part of our routine.

(Ang pagbabasa kasama ang aking anak ay bahagi na nang
aming regular at pang araw-araw na Gawain.)

I actively encourage my child to ask questions or discuss the story
during our joint reading sessions.

(Hinihikayat ko ang aking anak na mag tanong o talakayin ang
kuwento sa tuwing kami ay kasamang nagbabasa)

I try to involve my child in choosing books for our joint reading
session.

( Hinahayaan kong pumili ang aking anak nang nais niyang
basahin.)

| believe joint reading has a positive impact on my child’s
language development.

(Naniniwala ako na ang aming pagbabasa nang magkasama ay
makakatulong sa pag-unlad nang kanyang wika at pagbabasa)
Suggestions/Recommendations

B.Performance Task Monitoring (Pagsubaybay sa mga Gawain) |4 |3 |2 |1
I am actively involved in monitoring my child’s completion of
performance tasks (examples., projects, assignments)

(Ako ay aktibong kasangkot sa pagsubaybay sa pagkumpleto ng
aking anak sa mga gawain sa paaralan)

IJSAT260110099 Volume 17, Issue 1 (January-March 2026) 57


https://www.ijsat.org/

IJSAT

j’_ International Journal on Science and Technology (IJSAT)
E-ISSN: 2229-7677 e Website: www.ijsat.org e Email: editor@ijsat.org
w

I communicate with my child’s teacher to gain insights into the
expectations for his/her performance task.

(Nakikipag-ugnayan ako sa guro ng aking anak upang makakuha
ng mga insights sa mga inaasahan para sa kanyang gawain.)

| provide support and guidance to my child when they encounter
challenges or obstacles in completing performance tasks.
(Nagbibigay ako ng suporta at gabay sa aking anak kapag
humarap sila ng mga hamon o problema sa pag-gawa ng kanilang
gawain.)

I am aware of the deadlines for my child’s performance tasks and
help them manage their time effectively.

(Alam ko ang mga deadline ng kanyang mga gawain at
tinutulungan ko ang aking anak pamahalaan ang kanilang oras
nang epektibo)

| believe that effective monitoring of performance tasks
contributes to my child’s overall academic growth.

(Naniniwala ako na ang epektibong pagsubaybay sa mga gawain
nang aking anak ay nakakatulong sa pangkalahatang paglago ng
kanyang akademikong aspeto )

Suggestions/Recommendations

C. Storytelling — Questioning? (Pagbabasa ng mga kwento at |4 |3 |2 |1
Pagtatanong)

| actively encourage my child to ask questions about the stories
we read together.

(Aktibo kong hinihikayat ang aking anak na magtanong tungkol
sa mga kuwentong binabasa namin nang magkasama)

I try to connect the events in a story to real-life situations through
questioning.

(Sinusubukan kong iugnay ang mga pangyayari sa isang
kuwentosa totoong buhay sa pamamagitan ng pagtatanong.)

I encourage my child to predict what might happen next in the
story based on the information provided.

(Hinihikayat ko ang aking anak na hulaan ang susunod na
mangyayari sa kuwento batay sa impormasyong ibinigay.)

I am confident that questioning during storytelling positively
impacts my child’s overall cognitive development.

(Kumpiyansa ako na ang pagtatanong habang nagkukwento ay
positibong nakakaapekto sa pangkalahatang pag-unlad ng pag-
lisip ng aking anak.)
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| believe that asking questions during storytelling helps develop
Thank | my child’s language and communication skills. you for
your (Naniniwala ako na ang pagtatanong habang nagkukwento ay
nakakatulong sa pag papaunlad ng mga kasanayan sa wika at
komunikasyon ng aking anak..)

Suggestions/Recommendations

response!
The Researcher

APPENDIX D
Researcher-Made Test

LEGE FOUNDATION, INC.

Ffeva Ave., Naga City 4400, Philippines
57525 t0 29 loc. 111; Fax # (054) 472-4011

GRADUATE STUDIES

NAME: GRADE&SEC SCORE

PART I- VOCABULARY
Direction: Circle the letter of the correct answer that describes the underlined word in each sentence.

1. The apple juice is one hundred percent pure.

A. mixed B. natural C. different  D. fixed

2. Please calm down kids! | want to read in peace.

A. settle B. move C. worry  D. disturb

3. The main performer had to change her costume many times during the play.
A. fan B. actor C. audience  D. student

4. The baby is crying as she’s craving milk.

A. playing B. satisfied C. heating D. hungry

5. We use a parasol to shade ourselves from the sun.

A. light B. reveal  C. shield D. show
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6. Carla is very sad for losing her toy.

A. happy B. mad C. lonely D.angry

7. Christmas is the most wonderful time of the year.

A. glorious B. popular  C. attractive  D. exciting

8. Loki is a surprising dog.

A. obedient B. amazing C. lazy D. messy

9. It might rain today, so bring your parasol.

A. umbrella B. raincoat C. hat  D. boots

10. Yesterday, Uncle Tom visited to his farm.

A. Come up B. joined C. clean D.eat

11. This class is very noisy.

A. rowdy B. calm C. peaceful D. quiet

12. My siblings are very naughty.

A. rude B. enjoy C. happy D.calm

13. Thirteen is my lucky number.

A. fortunate B. favorite C. choice D. given

14. When you consistently read a book, your imagination blooms.
A. Creative mind B. animation C. miracle D. magic
15. The design of calendar is unique.

A. style B. pictures C. font D. colors
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PART II- GRAMMAR

Direction: Circle the letter of the correct answer that fits in the blank in each sentence.

16. My nephew plays __ piano very well.

A a B. an C. the D.as

17. He wrote a poem for her. _ poem was beautiful.
A s B. an C. the D.as

18. Vicky toldus___interesting story.

A. a B. an C. the D.as

19. My brother wants to become policeman.
A A B. an C. the D.as
20. Tom a newspaper now.

A. reads B.isreading C. read D. has read

21. Jill in the hospital.
A. is working B. works C. work D. has worked
22. The train from Berlin at 11:15.

A. arrives B. isarriving C. hasarrive D. arrive

23. I’'m fond of history. I often to museums.
A. go B. goes C. amgoing D. has gone
24. My wife usually a cup of coffee before going to work.

A. isdrinking B. drinks C. drink D. has drunk
25. I can’t find Mark. It seems he

A. has already gone B. isalready going C. already goes D. already go
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26. Thesun __ inthe west.

A. has set B. issetting C. sets D. inset

27. My plane to Los Angeles  at 7:30. There’re no changes in the timetable.
A. is departing B. hasdeparted C. depart D. departs

28. The Romans___ to Britain in 54 BC.

A. came B. we’re coming C. come D.had come

29. We were strolling in the park when suddenly it

A. was thundering B. had thundered C. thundered D. thunders

30. I'was watching TV while kids____in the garden.

A. played B. was playing C. we’re playing  D. have played

PART Il1- READING COMPRHENSION

Direction: Read the following passage carefully. After you finish reading, answer the questions that
follow based on the information from the passage.

No Shoes Today
“Don’t be too in a hurry, Son. Take your time for breakfast,” Ernesto’s mother said.

“I might be late for our math test, Mother,” Ernesto replied and gulped down his glass of milk as
fast as he could. He ate his pandesal in two successive mouthfuls and swallowed it with a glass of water.
He rushed to his room, grabbed his school bag, and ran downstairs.

“Mother, I’'m going,” Ernesto shouted from their gate. Aling Rosa peeped out of the window and
called, “Ernesto, you don’t have your shoes on. Come back and put on your shoes.”

Ernesto shook his head and said, “It’s all right, Mother. I have my slippers on.”

“I insist. Come back for your shoes,” Aling Rosa argued.

“But, Mother, I don’t want my shoes on today. We’re going to have test in mathematics.”
“What has the test got to do with your shoes?”

“Without my shoes on, I can count my toes during the test, Mother.”
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Aling Rosa nodded and said, “Hurry to school then but you must put on your shoes first. Remove
them when you are in classroom.”

Direction: Circle the letter of the correct answer.

1.

o T w

O o ® A ODT®W OT®N

o T oo

0o oo N

o T o

How did Ernesto eat his breakfast?
Hurriedly

Pleasantly

Slowly

What did he have for breakfast?
Milk and rice

Pandesal and milk

Coffee and bread

Who did not want Ernesto to go without wearing his shoes?
His father

His mother

His teacher

What did Ernesto not want to wear?
His long pants

His T-shirt

His shoes

What did Ernesto want to wear instead?
His short pants

His old T-shirt

His slippers

In what subject will Ernesto have a test?
In English

In Math

In Science

Why was Ernesto running?

He might be late.

Somebody running after him.
He was the monitor for the day.

8. What will help Ernesto in his test?

His abacus
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b. His toes
c. His calculator

/Ié Cream

No one knows when or where ice cream was first made. Today, ice cream is one of the best
liked foods in the Philippines.

Ice cream is one of the most nourishing foods we eat. It also tastes good. It may have fruits like
mango, atis, langka, and coconut or pineapple. It may have nuts, too. Egg and gelatin make ice cream
smooth. Some ice cream flavors are vanilla, chocolate, and strawberry. Ice cream makers advertise and
make different flavors of ice cream every month. Nuts, fruits and flavorings are bought from all over the
world.

Much ice cream is eaten as plain dessert at meals. A great deal of ice cream goes into ice cones, milk
shakes, ice cream sodas, ice cream bars and ice cream cups. Ice cream also sold by gallons and half gallons.

{is served in almost all parties. /

Direction: Circle the letter of the correct answer.

9. What is ice cream mostly made of?
Fruits and eggs

Milk and cream

Nuts and gelatin

o T w

10. What usually is used to make ice cream creamy and smooth?
a. Water
Vanilla
. Gelatin
11. Ice cream was first made in the Philippines.
a. True
False
c. Does not tell.

12. What can you say about ice cream?

a. One of the most nourishing foods we eat.
. Eaten as one of the Filipino dishes.

c. Best liked food only in the Philippines.

13. Which of the following is not listed as a flavoring for ice cream?
a. Chocolate
b. Strawberry
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c. Tea

14. What is the proportion of milk content in ice cream?
a. One-fourth

b. Three-fourths

c. One half

15. Why do you think ice cream makers put fruits and flavoring to ice cream?
a. To make it more expensive

b. To make it thick

c. To make it more palatable

---000---
End

Thank you, Learners!
The Researcher

APPENDIX E
Reading Intervention Proposal

LEGE FOUNDATION, INC.

Ffleva Ave., Naga City 4400, Philippines
525 to 29 loc. 111; Fax # (054) 472-4011

GRADUATE STUDIES

Project
N.A.P.I.LR.I.
A Reading Intervention Program
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LARA MAE N. NAPIRI

Proponent

Republika ng Pilipinas

Kagawaran ng Edukasyon

Rehiyon V

TANGGAPAN NG MGA PAARALANG PANSANGAY NG CAMARINES SUR

SCHOOL: SABANG ELEMENTARY SCHOOL
Address: Sabang, Calabanga, Camarines Sur
District: Calabanga West District

PROJECT PROPOSAL

TITLE: SCHEDULE OF | PROPONENT
IMPLEMENTATION

Project N.A.P.I.R.I. Year- Round LARA MAE N.
NAPIRI
Teacher I11

PROJECT LOCATION: SABANG ELEMENTARY SCHOOL
GOALS/ OBJECTIVES:

To assess the current literacy practices of parents related to English language support.

To provide training and resources that equip parents with effective literacy strategies.

To encourage consistent and active parental involvement in learners’ English literacy
activities at home.

To monitor and evaluate the impact of parental literacy practices on learners' English
performance.

IMPLEMENTING UNIT/OFFICE: SABANG ELEMENTARY SCHOOL
OVERVIEW/RATIONALE:
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English proficiency is vital for learners' academic success and future opportunities.
Parental literacy practices significantly influence learners' performance in English,
especially in the foundational stages. However, many parents lack the necessary skills,
knowledge, or confidence to effectively support their children's English learning at home.
Therefore, a structured intervention is needed to empower parents to adopt effective
literacy practices, thereby fostering an environment conducive to language development
and academic excellence.

Activities and Strategies

L Expected N Responsible

Component Activities Outputs Timeline Person/Unit

N — Nurture Conduct Parents June- School Head,
orientation understand their | March Teachers,  Parent-
workshops for | role and are Teacher Association
parents motivated  to (PTA)
emphasizing the | participate.
importance  of
parental
involvement in
English literacy.

A — Assess Administer Baseline data on | June- Teachers, Guidance
surveys and | parental March Counselor
interviews  to | practices  and
assess parents’ | sKills.
current literacy
practices  and
needs.

P — Provide Conduct Parents are | June- Literacy
training sessions | equipped with | March Coordinators,
on effective | practical Teachers
literacy strategies  and
activities  such | materials.
as shared
reading,
vocabulary
games, and
storytelling.

Distribute
resource
materials
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(guides, activity
sheets).

I — Implement | Parents Learners engage | June- Parents,
implement in regular | March learners, Teachers
literacy English literacy
activities at | activities at
home with | home.
learners, guided
by provided
strategies.

R — Reinforce | Follow-up Continuous June- Teachers, Parent
sessions, support and | March Volunteers
feedback reinforcement
mechanisms via | of practices.

SMS or home
visits to monitor
progress  and
address
challenges.

I — Inspire Share  success | Increased June- School
stories, parental March Administration,
recognize active | motivation and PTA
parents, and | community
motivate support.
sustained
involvement
through
community
events.

BENEFICIARIES: Learners, Parents, Teachers, and School

SOURCE OF FUND: Regular MOOE/ SPTA Fund
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BUDGETARY REQUIREMENTS:

Item Description Estimated
Cost
Workshop Materials Printing of resource guides, activity sheets | £4,000
Training Venue Venue arrangements and logistics $2,000.00
Refreshments Snacks for participants $2,000.00
Monitoring & Evaluation Data collection and analysis tools $2,000.00
Miscellaneous Transportation, communication P1,500.00
Total P11,000
REPORTING AND EVALUATION: Submit accomplishment and Financial ~ Report.

ENCLOSURE: Printed Documentation

Prepared and submitted by:

LARA MAE N. NAPIRI
School Principal

Approved:

JOSE ARIEL B. IMPERIAL

Teacher I
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APPENDIX F
Summary of Test Analysis
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Reliability and Validity Result

Items to be: Freguencies Item Numbers

RETAINED 26 1.2.2. 4.5 6. 7.8 1016 17.18.20.24 25 26,27 .28.29.32 35.236.37.38.39.40

Meeds Improwvemer 12 9111213 14 15.19.22_. 273,230,317 44

Rewvise F 21.33.34 41,42 43 45

Total 45 Fultiple Choice Test
Discrimination Index Freguencies Difficulty Index Freguencies SN LT Ly =l —
Test Result Interpretation

Very Good 16 Difficult =2 KRZ21 O.77 Acceptable Feliabilitys
Fair 22 Average 28 Bwt 0.87 Werw Reliable Ouestions
Poor 7 Very Easy 15 Wt 0.91 Wery High Walidibo I

Summary Result of Test Analysis I

Computations Reliability of the wWhole Waliditw of the whole
Reliabilityw of the Test Interpretation KAZ1 Test [Fwr) Te=t (Wt
K 4500 Rarnge De=scriptor Rarnge lnterpretation Iterpretation
K-1 4400 080 ks 100 Exccllent 0.E ko 100 Wery Reliable wary High Walidity
W 36500 050 ke 0.5 Geod 061 bo 0LS0 Fizliable High “alidity
W 2930 0.70 60 .73 accoprable 0.41 to 0.60 Maoderately Feliabls Poderate Walidity
F.q 2k — X&) 06D ke 0LE3 Guestionable 021 ke 040 Fairly Reliable Low walidity
KR = g—3 a— Kuar 050 to 053 poor 100 to 020 Poorly Reliable “Wery Low “alidity
KR21 = 0.77 0.00 ke 043 Upacceprable

APPENDIXH

Descriptive and Correlation Results
APPENDIX G

Descritives
Descriptives
ioipt performgncp task story tgllipg - Vocabulary  Grammar Reading .
reading monitoring questioning Comprehension
N 5 5 5 5 5 5
Mean 2.77 2.76 257 1.72 1.45 1.41
Standard 0.110 0.210 0.174 0.275 0.0375 0.191
deviation
Minimum 2.65 2.50 233 1.29 1.40 1.09
Maximum 2.88 3.02 2.76 1.94 1.50 1.60
Shapiro-Wilk 0.818 0.956 0.967 0.865 0.966 0.830
w
Shapiro-Wilk 0.113 0.779 0.853 0.246 0.847 0.139
p
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Correlation
Correlation Matrix
. performance story telling .
10".“ task - Vocabulary Grammar Readling .
reading e . - Comprehension
monitoring questioning
joint reading Pearson's —
r
df —
p-value —
performance Pearson's 0.880* —
task monitering r
df 3 —
p-value 0.049 —
story telling - Pearson's 0.947" 0.975* —
questioning r
df 3 3 —
p-value 0.014 0.005 —
Vocabulary Pearson's 0.396 0.026 0.125 —
r
df 3 3 3 —
p-value 0510 0.967 0.841 —
Grammar Pearson's 0816 -0.968" -0.951" 0.182 —
r
df 3 3 3 3 —
p-value 0.092 0.007 0.013 0.770 —
Reading Pearson's 0.306 -0.020 0.023 0815 0.200 —
Comprehension r
df 3 3 3 3 3 —
p-value 0617 0974 0.971 0.093 0.748 —
Note. " p < .05, ™ p<.01, ™ p=< .001
Correlation

Correlation Matrix

Literacy Practices English Performance

Literacy Practices Pearson's r —
df —
p-value —
English Performance Pearson'sr 0.236 —
df 13 —
p-value 0.396 —
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APPENDIX H

ITEM ANALYSIS
Dry Run Test Result

el D3OSO TR SNUDBUBRTRONNDEUDRDRDNINRUERT I Q0L G 45 S
Arrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrre et oy
prrrrrrrrrrrrrrrrrrerrrr et e rrrp e rrpridl oy
corrrrrprrrr et rrrrrt e e rrrrerr ettt
prrbrrrrlre et r et rrrre et et rper i il

—
=
(==
_—
_—
(==
(==
(==
_—
=
5= B2 2= o=

= o
LSS
LSS
LSS
[N
—_— | =
— e
—_— | —
LSS
—_ | =
LSS
=
LSS
e
— | —
—_— | —
LSS

= =

frreetrrrtrtrrrreprrrrrrpr et rrrertrpet e
prrrerrrrtrrrrrtrrrbrrrrrrrrrrrrrrrrtrtrr g

=

=
—
—
==
=5
—
==
(=28
=5
==
= =

Vet e rrrrrrrtrrgrp e rrrrrrrretrtre it
provererrrerprrrrrrgerepr e rrtrrr ettt
prrrrrrrrrrrrrrrrre et rrrrbrr et rr il
A A A N R A AT A A A A A A A A A A AT A A A A AN A A AN AR A AR AR AN AR AR
prerertrrrrerrrrtrrrrrrterr et et rir g
P
P
P

P
o=~

Y
= =

R R AR A N A AR O O A AR AN RN A AN A O AT AN AN R AN AR AN AR AV A A A A AR AT AN
rerrrrrrrrrrrerrtrretrrre by r et rrp i
prerrrrrrterrrrrrrrrrrrrreerr it ri g
LK AR AR R A A A A A A A AN AN A A O AV AN AW R A A AN SN A AN AR AV A A A AR AV AN AN AN NN AN
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Item Analysis Result of Academic Performance in English

VI- WHALE SHARK

Code g:c::e# I'2 3456 7 8 0101l 121314151617 18 1320 21 72 23 24 25 26 27 78 20 30 3 32 33 34 35 36 37 38 30 40 41 42 43 44 45
A 14 / / i Vi i Lo / VI
B 10 / / {1 / / / for /
c 17 ! ! ! ! [ ror ! I R R I
D 16 ror i ror ! i ! for /
E 15 ! ! ! I R IR R for ror
F 14 Vi ! i ! [ F I I I
c 16 fr ! o ! fr forr
H 16 ! i i ! i fF for /
120 ror i i 05 ror ffr [
717 ! ! i ! for NI, i / /
K 16 ror / / i I ror / I
L 17 i i / 1o / / I R I
M 18 / 1o i / / i I R I R / /
N 17 / / / / i i / / / i i
o 17 10 / / / 1o / / I R I / /
p 17 ! i) ! ! ! / ! ! AN i) i
o 14 ! ! ! ! ! ! ! i i) ! !
rR 17 ! / o i) ! / ! i) i) i) / !

5 16 ! ! o ! ! ! ! ! o i) ! i)
T 19 ! ! i) LN i) / ! AN LN ! !
v 17 ! / ! o ! ! i) ! i) ! ! i) !
v 19 ! ! ! ! i) AN ! ! o i) ! !
w 18 ! ! ! / i) ! i) i) ! i) i)
x 20 ! ! ! ! ! ! ! i) ! ! o i) i) !
¥ 15 ! / ! i) i) ! i) LN ! !
z 24 I i) ! g i) ! i) o i) ! LN
AA 17 ! ! / i) / ! ! ! ! ! ! LN ! !
BB 17 / o ! ! i) ! / o L o !
cc 19 ! ! ! ! i) i) i ! / AN i !
DD 16 ! i) AN ! ! ! ! L ! i)
EE 23 f f L) f f f f f i/ f 7 f foffg f f f
FF 20 ! ! i) AN ! ! i) i) i) i) ! i)
cc 18 ! ! I ! ! ! ! ! ! ! ! i) i ! !
HH 20 ! ! i) ! ! i) ! ! ! ! i) ! ! ! ! !
m 19 rrr I ! i) ! ! ! ! ! nrnnrnd ! !
g7 23 7 ! i) i) i) i) i) nornnn i) !
KK 22 rr i I ! ! i I ! ! i i ! I
LL 23 ! fr ! g fr ! ! ! ! rrrrnd ! i !
MM 23 f fr iy fr f f f 7 fr fr fr 7 f f f
NN 19 ! ! ! ! ! ! ! fr ! i i) [
oo 20 f f f /7 f f 7 f f i/ 77 f f f
rp 19 ! I ! i) ! ! ! ! nrrnnd i) i)
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VI- DART
Iltem #

Code Score 123 45 6 7 8 01010 121314151617 181920 712773 2475 26 77 28 29 30 31 32 33 34 35 36 37 38 30 40 41 47 43 44 45

W ==
D1 18 / / P I I I T I A I i I A IR /
D2 17 [ {1 / iy [ ns {1
D3 21 I I I IR i / [ s {1 / / /
D4 20 ! / R I I IR {1 / P I I I I IR VIR IR
D5 17 ! ! iy iy ! ! [0 1 iy ! !
D6 18 {7 ! ! ! [ [ Vi /7
D7 20 ! ! (17 ! (017 {1 (0 1t {1
D8 18 i ! ! {1 ! [ ! (e !
D9 15 ! ! ! {1 ! {1t ! i i
D10 18 ! i {1t {1t ! ! {1t {1t {1t {1
D11 18 ! 117 i I ! i [f 1 !
D12 23 I A I A I I I I / i, iy
D13 19 I / i / iy IR i i
D14 18 / / / LI I I I IR I i /
D15 18 VI iy / i I i i
D16 22 /1 iy iy 1o FI I I I I I IR iy
D17 21 ! i i Hr s / [ / /
D18 23 Fi A R R IR IR A I I [ A L L A I IR I
D19 17 o / FER I / {1 [ i
D20 19 ! ! / I i P I I I A A R !
D21 19 LT {1 / [ L0 s i
D22 15 {1 f / / ! [ f {1 i
D23 19 /o ! o f0r oo o 7 i
D24 22 {1 11 1 {0 I I Hrr s 11!
D25 20 I i {1 i i I ! I
D26 23 fo f0nn o r f fo7 A A AN A A A A A I
D27 19 o / FER I / {1 i i i
D28 18 ! ! / I i R I I I o !
D29 19 LT {1 / [ L0 s i
D30 14 ! / / {1 / {17 / [ 11
D31 21 {1 11 1 {0 I I IV / 11!
D32 11 ! / 117 / ! [ / !
D33 23 Fi A R R IR IR A I I [ A L L A I IR I
D34 16 {0 ! ror ! o oo 7 fr
D35 20 117 / I i R I i o !
D36 17 o o f [N f 0 i
D37 21 iy 1 {1 {17 i I R I [ s iy
D38 18 ! 11 {1 Lror f IR IR I iR / /
D39 15 ! iy {1 / {17 / [T / / /
D40 17 oI I fo7 IR LIV fo
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VI- MARLIN
Item #

Code Score [ 23 456 7 8 3000 121314151617 181820 212223 247526 27 28 79 30 31 32 33 34 35 36 37 30 39 40 41 42 43 44 45
M1 29 R IR IR i i LA A L I I A N IR A A LV IR AR A for
M2 31 FA Y I I A A L L R LI L i A I (R I I Vi iy Lo e
M3 27 I IR i g i I IR 17 e
M4 40 L A A A A A A A A A A A A A A A A A A A A A A A A A A A A A AR AR AR A AR AR A A A |
M5 29 FA O L R R A A O O L A A A O A L LI A O O A Y B A A AR 1o o
M6 35 LA A O A A L L A O A AR A A L A A A B A B O O O O A B O R V(Y AR A L
M7 28 LA A A A A A A A A A O A A A A A A R A A I A AN oo
M8 34 FA N I I A A O O O L L A R O A L B Y Y O L I L I IR i 14
M9 20 1o 17 17 i I 1o nroad I
M10 17 / / 17 / 1o Vi iy i) / /
M11 29 FA O I I I L A Y IR I I I i i I I R i I
M12 36 L A A A A A A L A A A A A A A O A A A O A A A A A A AR AR AN AR AR A AR AR Y A
M13 30 i / i I I LA A L I L N A I AR A A R I i)
M14 31 / VI I IR iy LA L L R A A A L L N R IR o
M15 32 rf nrr LA ARy A A A A A R A LA AN AR A A AR AR A AR A O AR A AR A |
M16 28 i I R I i i I IR I IR I I I
M18 30 I I i R I Y AR Y i / i 1 o
M19 35 LA Y A A O L L A A A S L A L O L A AN L I Y A A i I I R N I I
M20 34 i LA A A L A A A A L A A A A A A A O O A A A O L (B A R AR
M21 37 LA A A A L A A A O A L O L A A S O A A A A I O A R A R L R L
M22 35 LA A A A A A A A L A A A A A A B O A O AR A A A (B A A L
M23 27 IR i) FAN I R R I i i o 17
M24 36 LA A A A B O A A A O AR A O (A A O A A A A L AR A O (B Y AR R R L
M25 30 LA O A A A A O A A O A A B A A B A L A B O A L Y O A

M26 33 17 LA L Y A Y A L L L A A A I R A i R IR IR I i
M27 36 LA A L L A A A A L B O A B A O A B O A A I L AR A A A L L A R R L
M28 29 LA A I LI L A A Y IR A I LA L O I A I A (I Y I R I
M29 33 1 i R I IR I I LA I A L A Y I A L L L R R I I A
M30 32 i 0 i F O O A A A L L L L O A R A L I A A
M31 26 rod i i I R I R (i) / FA I IR A I A (Y IR Y IR
M32 24 / / LA I L A O A Y IR I i I I R I IR o
M33 30 T L A I Y LI I A L L Y AR Y A LA I I A O R LN A I R R
M34 35 LA A L A A O O A A R L A L A L A A O A A A A L A A A A (A R A
M36 34 i R I I i I I IR I I I (R I I I R I I
M37 31 FI R L A A O L A A O L LR L (Y O A A B I N A Y IR i I i R I IR
M38 39 LA A A A A A L O A AN A A A A O AR O O A R L A AR R A L A O L L A R A I A A
M39 27 Lo rr LA A A A A AR Y AR AR & AR A AR AR AR AR AR AR A | o
M40 27 F I IR i I IR I for I I R i i)
M41 31 LA A L L A A L A A A B A A A B O R O A A B A O L LI A I L I AR I AW A
M42 31 LA A A AR AR A A A A ryo LA AR A A AN AR AR A R AR AR AR AR AR AR A Y
M43 28 FI I R IR I i R IR 1o 17 i IR IR
M44 38 LA O A A A L L A A I A A A A O A A A O A A A Y A AR R O LV A O L A A IV R
M45 36 LI A I L A I Y I A A L A A A I A I I I I A I R I I I
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PERSONAL INFORMATION:

Date of Birth:

Place of Birth:

Age:
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Civil Status:

Nationality:
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Filipino
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