
 

International Journal on Science and Technology (IJSAT) 
E-ISSN: 2229-7677   ●   Website: www.ijsat.org   ●   Email: editor@ijsat.org 

 

IJSAT26019907 Volume 17, Issue 1 (January-March 2026) 1 

 

Teachers’ Psychological Empowerment, Self-

Efficacy, And Classroom Management Practices 
 

Florilyn J. Maguad 
 

Guimaras State University 

Mclain Buenavista, Guimaras 

 

Abstract 

This study explored the relationship between teachers’ psychological empowerment, self-efficacy, and 

classroom management practices in the Schools Division of Antique during the school year 2024–2025. 

Employing a descriptive-correlational research design, the study aimed to determine the levels of 

psychological empowerment, self-efficacy, and classroom management practices, and to examine the 

relationships among these variables. The respondents were 365 public school teachers selected through 

stratified random sampling. Data were collected using a validated researcher-developed questionnaire 

assessing psychological empowerment (meaning, competence, self-determination, impact), self-efficacy 

(instructional strategies, classroom management, student engagement), and classroom management 

practices (discipline, organization, learner involvement). Results indicated high levels of psychological 

empowerment, self-efficacy, and classroom management practices among teachers. Significant positive 

relationships were observed between psychological empowerment and classroom management, as well as 

between self-efficacy and classroom management. Multiple regression analysis showed that psychological 

empowerment and self-efficacy jointly predict classroom management practices, with self-efficacy 

emerging as the stronger predictor. These findings suggest that teachers who feel empowered and 

confident are more effective in managing classrooms and fostering positive learning environments. 

The study concludes that strengthening teachers’ psychological empowerment and self-efficacy is 

essential for enhancing classroom management practices. It recommends that school administrators 

implement supportive leadership, professional development, and teacher well-being programs to sustain 

effective classroom management and overall teaching effectiveness. 

 

Keywords: Psychological empowerment, self-efficacy, classroom management, teachers, Schools 

Division of Antique 

 

Introduction 

Teachers play a pivotal role in creating effective learning environments, and their ability to 

manage classrooms is influenced not only by technical skills but also by psychological factors. 

Psychological empowerment reflects teachers’ perceptions of meaning, competence, self-determination, 

and impact in their professional roles (Spreitzer, 1995). Empowered teachers are more motivated, 

committed, and capable of making instructional decisions that positively affect classroom dynamics and 

student behavior. 
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Closely linked to empowerment is self-efficacy, defined as teachers’ belief in their ability to plan, 

organize, and implement teaching tasks effectively (Bandura, 1997). Teachers with high self-efficacy 

demonstrate resilience, persistence, and more effective classroom management (Tschannen-Moran & 

Hoy, 2001). Effective classroom management, in turn, fosters orderly, supportive, and learner-centered 

environments, maximizing instructional time and improving learning outcomes (Emmer & Sabornie, 

2015; Evertson & Weinstein, 2006). 

Understanding the interplay among psychological empowerment, self-efficacy, and classroom 

management in the Schools Division of Antique is vital to enhancing instructional effectiveness and 

teacher performance. This study investigates these variables to provide insights that can inform 

professional development programs and school-based interventions. 

 

Methodology 

A descriptive-correlational research design was used to determine the levels of teachers’ 

psychological empowerment, self-efficacy, and classroom management practices, and to examine the 

relationships among them during the school year 2024–2025. The descriptive component assessed the 

current status of the variables, while the correlational component explored the degree of association among 

them. 

The study included 365 teachers from selected public elementary and secondary schools, selected 

through stratified random sampling to ensure representation across school levels, subjects, and districts. 

Data were collected using a researcher-developed and validated questionnaire divided into three 

parts. Part I assessed psychological empowerment (meaning, competence, self-determination, impact). 

Part II measured self-efficacy (instructional strategies, classroom management, student engagement). Part 

III evaluated classroom management practices (discipline strategies, classroom organization, learner 

involvement). The instrument was validated by experts and pilot-tested, yielding Cronbach’s alpha 

coefficients above 0.80, indicating high reliability. 

Ethical considerations included approval from the Schools Division Office, informed consent 

from all respondents, and assurance of confidentiality and anonymity. 

Data analysis involved descriptive statistics (frequency, percentage, weighted mean, standard 

deviation) to determine variable levels. Pearson Product-Moment Correlation examined relationships 

among variables, and multiple regression analysis tested the combined predictive influence of 

psychological empowerment and self-efficacy on classroom management practices at a 0.05 significance 

level. 

 

Results 

The results of the study revealed that teachers’ psychological empowerment was perceived at a 

high level, with an overall weighted mean of 4.33 (SD = 0.41). Among the dimensions, competence 

obtained the highest mean (M = 4.38, SD = 0.39), followed by meaning (M = 4.35, SD = 0.40), self-

determination (M = 4.31, SD = 0.42), and impact (M = 4.28, SD = 0.43). This indicates that teachers feel 

confident, motivated, and influential in their professional roles (Spreitzer, 1995). 

In terms of teachers’ self-efficacy, the respondents reported a high level with an overall weighted 

mean of 4.36 (SD = 0.40). The highest-rated indicators were classroom management efficacy (M = 4.39, 
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SD = 0.38), followed by instructional strategies (M = 4.35, SD = 0.41) and student engagement (M = 4.33, 

SD = 0.42). These results suggest that teachers possess strong confidence in managing instructional tasks 

and student behavior (Bandura, 1997; Tschannen-Moran & Hoy, 2001). 

Regarding classroom management practices, the overall weighted mean was 4.34 (SD = 0.42), 

interpreted as high. Among the components, establishing classroom rules and routines ranked highest (M 

= 4.37, SD = 0.40), followed by learner engagement strategies (M = 4.35, SD = 0.41) and behavior 

management techniques (M = 4.31, SD = 0.43) (Evertson & Weinstein, 2006). 

Correlation analysis revealed a significant positive relationship between psychological 

empowerment and classroom management practices (r = 0.63, p < 0.01), and between self-efficacy and 

classroom management practices (r = 0.69, p < 0.01). Multiple regression analysis showed that 

psychological empowerment and self-efficacy jointly predict classroom management practices (R² = 0.67, 

p < 0.05), with self-efficacy emerging as the stronger predictor. 

 

Discussion 

The findings of this study emphasize the critical role of psychological empowerment and self-

efficacy in shaping teachers’ classroom management practices. Teachers who perceive themselves as 

competent and influential are more motivated to implement proactive and effective classroom strategies. 

This supports the assertion of Spreitzer (1995) that empowered individuals exhibit higher levels of 

initiative and effectiveness in their professional roles. 

The strong relationship between self-efficacy and classroom management practices aligns with 

Bandura’s (1997) theory, which posits that individuals with high self-efficacy are more persistent, 

resilient, and effective in managing challenges. Consistent with Tschannen-Moran and Hoy (2001), 

teachers with higher self-efficacy demonstrate greater confidence in maintaining discipline, engaging 

learners, and responding to classroom disruptions. 

Furthermore, the combined influence of psychological empowerment and self-efficacy highlights 

the importance of addressing both organizational and individual factors in improving classroom 

management. A supportive school environment that empowers teachers, coupled with professional 

development programs that strengthen self-efficacy, can significantly enhance classroom management 

practices. Ultimately, these results underscore the need for school leaders to foster empowering conditions 

and build teachers’ confidence to promote effective teaching and learning environments. 

 

Conclusion 

Based on the findings of the study, it is concluded that teachers in the Schools Division of Antique 

exhibit high levels of psychological empowerment and self-efficacy, which significantly contribute to the 

effectiveness of their classroom management practices. Teachers who feel competent, empowered, and 

confident in their professional roles are more capable of establishing clear classroom rules, maintaining 

positive learner behavior, and promoting active student engagement. The significant positive relationships 

among psychological empowerment, self-efficacy, and classroom management practices indicate that 

these psychological factors play a vital role in enhancing teachers’ instructional effectiveness. Moreover, 

self-efficacy emerged as the stronger predictor of classroom management practices, highlighting the 

importance of strengthening teachers’ confidence in handling instructional and behavioral challenges. 
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Overall, the study affirms that empowering teachers and fostering strong self-beliefs are essential in 

creating well-managed, supportive, and productive classroom environments. 

 

Recommendations 

In light of the conclusions, it is recommended that school administrators and education leaders 

continue to foster an empowering school environment by involving teachers in decision-making, 

recognizing their contributions, and providing opportunities for professional growth. Schools should 

implement regular professional development programs focused on enhancing teachers’ self-efficacy, 

classroom management skills, and psychological well-being. Mentoring and peer-support systems may 

also be established to help teachers share effective classroom strategies and build confidence. 

Additionally, the Department of Education may develop policies and support mechanisms that prioritize 

teacher empowerment and mental well-being as key components of instructional improvement. Future 

researchers are encouraged to explore other variables, such as organizational support, teacher motivation, 

or student behavior, to further understand factors influencing classroom management practices. 
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