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ABSTRACT

The Alternative Learning System (ALS) in the Philippines provides vital educational access to out-of-
school youth and adults, especially in underserved and remote areas. Its success largely depends on the
dedication and resilience of community ALS implementers who serve as frontliners of inclusive education.
This study was conducted to determine the challenges and resilience of Community ALS implementers in
the 2nd Congressional District of Misamis Oriental during the School Year 2024-2025. Specifically, this
aimed to described the respondents’ profile based on age, sex, civil status, educational attainment, length
of service, and highest level of trainings and seminars attended; find out the extent of challenges of
community ALS Implementers as to learning delivery, learning resources, learning environment, learning
assessment, capacity building, monitoring and evaluation, and benefits and incentives; assessed the level
of resilience among Community ALS implementers considering the Seven Cs framework: competence,
confidence, connection, character, contribution, coping, and control; determined the significant
relationship between challenges and resilience; test the significant differences across profile variables.
Using a descriptive-correlational design, the study involved one hundred seventy-eight (178) ALS
implementers selected through universal sampling. Data collection was executed with a validated
researcher-made questionnaire and followed by analyzing using descriptive statistics, Pearson’s
Correlation, and ANOVA.

The survey showed that Community ALS Implementers in Misamis Oriental's 2nd congressional district
are mostly young, experienced individuals with bachelor's degrees who have participated in several
training sessions. While they exhibit motivation and flexibility, challenges are still evident, such as issues
with learning material delivery, resource availability, evaluation processes, and inadequate incentives,
particularly in underprivileged areas. Despite these problems, implementers demonstrate resilience and
commitment to alternative education, driven by strong personal values and skills. The study found a
correlation between resilience, educational attainment, and professional development, highlighting the
need for continuous training and institutional support to enhance their adaptability and effectiveness.
Overall, while facing significant challenges, ALS implementers have the qualities necessary to continue
their work, emphasizing the importance of recognizing their resilience to ensure quality alternative
learning delivery.
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1. INTRODUCTION

Background of the Study

Education is recognized worldwide as a basic human right and a powerful tool for social change. However,
many Filipinos, especially those in remote, poor, and conflict-affected areas, still struggle to access quality
education. Because of this, the Alternative Learning System (ALS) serves as a second-chance education
program for out-of-school youth and adults.

The Department of Education established ALS to provide flexible and inclusive learning opportunities.
DepEd Order No. 13, s. 2019 guides ALS implementation, while Republic Act No. 9155 and Republic
Act No. 10968 strengthen the legal foundation of nonformal education and lifelong learning.

Despite these policies, ALS implementers continue to face many challenges such as heavy workloads,
lack of instructional materials, poor internet connection, and limited support, especially in remote areas.
Studies by Villanueva (2020), Magno (2021), and Dela Cruz (2022) revealed that ALS implementers often
experience burnout, low learner motivation, and insufficient parental support.

The lack of regular training and professional development also affects the quality of instruction. Ramos
(2023) emphasized the need for stronger funding, policy support, and capacity-building programs. Despite
these challenges, many ALS implementers remain committed because of their resilience.

Santos (2022) explained that resilience among ALS implementers is reflected through competence,
confidence, character, connection, and control. These qualities help them manage stress and continue
serving learners despite difficulties.

This study aims to examine the challenges experienced by community ALS implementers in the 2nd
Congressional District of Misamis Oriental. It focuses on learning delivery, learning resources,
assessment, capacity building, monitoring, and benefits and incentives. The study also examines how these
challenges relate to the resilience of ALS implementers in terms of competence, confidence, connection,
character, contribution, coping mechanisms, and sense of control.

Literature and Related Studies
The related literature supports the present study by discussing the profile, challenges, and resilience of
community ALS implementers.

Respondents’ Profile
The respondents’ profile includes age, sex, civil status, educational attainment, length of service, and
trainings attended. These factors influence the experiences and effectiveness of ALS implementers.

Age

Studies show that younger ALS implementers are more open to technology and innovation, while older
implementers have more experience and stability. However, younger teachers may experience burnout,
while older teachers may struggle with physical demands and adapting to new technologies.
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Sex

Male and female ALS implementers experience different challenges. Female implementers often balance
family and work responsibilities, while male implementers usually handle operational tasks. Gender-
responsive support and training are needed.

Civil Status
Married ALS implementers often face work-life balance challenges, while single implementers are more
flexible but may experience isolation during remote assignments.

Highest Educational Attainment
Implementers with higher educational attainment usually possess stronger teaching knowledge, while
those with practical experience are often better at relating to learners and adapting instruction.

Length of Service
Experienced ALS implementers develop stronger coping skills and confidence, while newer implementers
are more open to innovative teaching methods but may struggle with field challenges.

Related Trainings and Seminars
Trainings improve teaching skills, stress management, and learner engagement. Continuous professional
development helps ALS implementers become more effective.

Challenges Faced by ALS Implementers
Common challenges include lack of resources, poor facilities, difficult travel conditions, limited training
opportunities, and insufficient institutional support.

Learning Delivery
Limited classrooms, poor internet connection, and lack of training affect effective learning delivery,
especially in remote areas.

Learning Resources
Insufficient instructional materials and learning resources negatively affect the quality of education and
learner performance.

Learning Environment
Poor classroom conditions, such as inadequate lighting and ventilation, reduce learner engagement and
educational outcomes.

Learning Assessment
Effective assessment strategies are important in measuring learner progress and improving instructional
practices.

Capacity Building
Continuous training, mentoring, and coaching improve the competence and resilience of ALS
implementers.
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Monitoring
Regular monitoring and evaluation help maintain the quality and effectiveness of ALS programs.

Benefits and Incentives
Limited salary, delayed allowances, and lack of recognition reduce motivation among ALS implementers.
Professional development and incentives improve job satisfaction.

Resilience of Community ALS Implementers
Resilience helps ALS implementers continue serving despite challenges. Programs such as ALS 2.0 and
UNESCO trainings strengthen teaching skills, adaptability, and media literacy.

Competence
Competence improves teaching effectiveness and helps ALS implementers manage challenges.

Confidence
Confidence allows educators to perform effectively and take leadership roles.

Connection
Strong community relationships improve learner engagement and program success.

Character
Integrity, perseverance, and commitment help ALS implementers overcome challenges.

Contribution
Meaningful community involvement increases job satisfaction and resilience.

Coping Mechanisms
Faith, time management, peer support, and self-confidence help ALS implementers manage stress.

Control
A sense of control over the work environment improves motivation, resilience, and effectiveness in ALS
implementation.

Objectives

This study aimed to determine the challenges and resilience of Community ALS Implementers in the 2nd
Congressional District of Misamis Oriental for School Year 2024-2025. Specifically, it described the
respondents’ profile, assessed the extent of challenges in learning delivery, resources, environment,
assessment, capacity building, monitoring and evaluation, and benefits and incentives, and measured their
resilience based on the Seven Cs: competence, confidence, connection, character, contribution, coping,
and control. It also examined the relationship between challenges and resilience and the differences in
resilience when grouped according to profile. The findings aimed to support policy improvement and
strengthen institutional support for ALS implementers.

Theoretical Framework
This study is anchored on Bandura’s Social Learning Theory (1977) and Garmezy’s Resilience Theory
(1991). Bandura’s theory explains how personal factors and environmental conditions influence behavior
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and performance, while Garmezy’s theory explains how individuals adapt positively despite challenges.
These theories help explain how the profiles and challenges of ALS implementers influence their
resilience and ability to sustain quality education delivery.

Conceptual Framework

The Alternative Learning System (ALS) provides flexible and inclusive education for out-of-school youth
and adults. Guided by DepEd Order No. 13, s. 2019 and Republic Act No. 9155, ALS aims to ensure
access to quality education despite social and economic barriers.

Variable 1 refers to the respondents’ profile, including age, sex, civil status, educational attainment, length
of service, and trainings attended. Variable 2 includes the challenges encountered in ALS implementation,
while Variable 3 focuses on resilience based on the Seven Cs. The framework shows how the challenges
faced by ALS implementers relate to their resilience, with profile variables influencing this relationship.

Variable 2 Variable 3

Community ALS Implementers® Resilience

Challenges
* Competence
* Leaming Delivery
* Confidence
* Leaming Resources
+ Connection
* Leaming Environment

* Character
* Leaming Assessment
* Contribution
* Capacity Building
+ Coping Mechanism
* Monitoring and

Evaluafion + Control

+ Benefils and Incentives

Variable 1

Respondents’ Profile
* Age
+ Sex
+  Civil Status
* Highest Educational
Attainment
+ Length of Service

+ Highest Level of Trainings
and Seminars Attended

Figure 1. A Schematic Presentation of the Variables of the Study

Statement of the Problem

This study aimed to determine the level of challenges and resiliency among Community Implementers of
Alternative Learning System in the 2" congressional district of Misamis Oriental during SY 2024-2025.
Specifically, it sought to answer the following questions:

1. How are the respondents distributed in terms of age, sex, civil status, highest educational
attainment, length of service, and highest level of training and seminars attended?

2. To what extent are the challenges of Community ALS Implementers as to learning delivery,
learning resources, learning environment, assessment practices, capacity-building opportunities,
monitoring and evaluation, and benefits and incentives?

3. What is the level of resilience among Community ALS Implementers considering the dimension
of competence, confidence, connection, character, contribution, coping mechanisms, and
control?
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4. Is there a significant relationship between the challenges of Community ALS Implementers and
their resilience?

5. Is there a significant difference in the resilience of Community ALS Implementers when grouped
according to their profiles?

Hypothesis
Problems 1, 2, and 3 are hypothesis-free. At the same time, Problems 4 and 5, the null hypotheses were
tested at a 0.05 level of significance.

Hol: There is no significant relationship between the level of challenges encountered and the level of
resilience of Community ALS Implementers.

Ho2: There is no significant difference between the level of resilience of Community ALS Implementers
and their profiles.

Significance of the Study

This study provided valuable insights for policymakers, educational leaders, and organizations involved
in the Alternative Learning System (ALS). It identified the challenges faced by Community ALS
Implementers and examined how these affected their resilience and effectiveness.

The findings may help improve policies, training, resource allocation, and support systems for ALS
implementers. The study also contributes to strengthening and sustaining ALS programs in promoting
accessible, inclusive, and quality education for out-of-school youth and adult learners in the Philippines.

Scope and Limitations

This study focused on the challenges and resilience of Community ALS Implementers in the 2nd
Congressional District of Misamis Oriental during the School Year 2024-2025. The study involved one
hundred seventy-eight (178) respondents selected through universal sampling to ensure broad
representation. The variable one (1) on respondents’ profiles is limited to age, sex, civil status, designation,
educational attainment, length of service, and the highest level of training and seminars attended.
Furthermore, variable two (2) on Community ALS Implementer challenges is also limited to learning
delivery, learning resources, learning environment, learning assessment, capacity building, monitoring &
evaluation, and benefits and incentives. Indeed, variable three (3) on resilience is also limited to
competence, confidence, connection, character, contribution, coping mechanisms, and control.

While it offered valuable insights, the scope was limited to community ALS implementers and did not
include perspectives from learners, policymakers, or stakeholders. Its geographic focus also restricted
generalizability beyond the district. The reliance on self-reported data may have introduced bias, and the
one-year timeframe limited observation of long-term trends. Despite these constraints, the study
contributed empirical evidence on the relationship between challenges and resilience measured through
the 7Cs model and aimed to inform future policy and support mechanisms for ALS implementation.

Methodology

This section presents the research methods and procedures used in the study, including the research design,
study setting, respondents, sampling technique, research instruments, data gathering procedure, statistical
treatment, and ethical considerations.
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Research Design

This study used a descriptive-correlational research design to determine the challenges and resilience of
Community ALS Implementers in the 2nd Congressional District of Misamis Oriental for School Year
2024-2025. The descriptive method identified the challenges encountered in learning delivery, learning
resources, learning environment, learning assessment, capacity building, monitoring and evaluation, and
benefits and incentives. The correlational method examined the relationship between the respondents’
profile, challenges encountered, and resilience based on the Seven Cs: competence, confidence,
connection, character, contribution, coping, and control. This design provided a deeper understanding of
the experiences of ALS implementers and the factors affecting their resilience and performance.

Study Setting

The study was conducted in the 2nd Congressional District of Misamis Oriental, which includes both
urban and rural communities. The area was selected because it reflects diverse educational conditions and
challenges experienced by Community ALS Implementers. Urban areas generally have better access to
resources and facilities, while rural areas face challenges such as limited transportation, poor internet
connectivity, and lack of instructional materials. Including respondents from both settings allowed the
study to capture the different realities and experiences of ALS implementers and provide context-based
recommendations for improving ALS implementation.

Research Respondents

The study involved one hundred seventy-eight (178) community ALS implementers in the 2nd
Congressional District of Misamis Oriental division during the School Year 2024-2025. Community ALS
implementers provide localized learning support, assisting in program implementation, especially in
remote areas of Misamis Oriental.

The distribution of respondents is shown in Table A.

Table A
Distribution of Respondents

School Code Respondents
15
15
10
14
18
19
13
17
16
13
18
10
178
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Sampling Technique

This study used universal sampling by including all community ALS implementers in the 2nd
Congressional District of Misamis Oriental. This ensured a comprehensive and accurate representation of
their experiences and challenges in ALS implementation while minimizing selection bias.

Research Instruments

The study used a structured survey questionnaire with three parts. Part I gathered the respondents’ profile.
Part 1l measured the challenges faced by Community ALS Implementers in areas such as learning delivery,
resources, environment, assessment, capacity building, monitoring and evaluation, and benefits and
incentives using a 4-point Likert scale. Part 111 measured resilience in terms of competence, confidence,
connection, character, contribution, coping mechanisms, and control based on the 7C’s Framework, also
using a 4-point Likert scale.

Validity and Reliability

The questionnaire was validated by three experts: a school head, a District ALS Coordinator, and an ALS
Education Program Specialist. A pilot test was conducted among 20 ALS implementers outside the main
respondents. Reliability testing using Cronbach’s Alpha resulted in 0.83, indicating strong internal
consistency and suitability for full-scale data collection.

Data Gathering Procedure

The researcher secured approval from PHINMA Cagayan de Oro College and permission from DepEd
and ALS offices in Misamis Oriental before data collection. Surveys were distributed face-to-face and
online to Community ALS Implementers. Respondents were informed about the study, assured of
confidentiality, and given time to answer. Data were then checked, encoded, and prepared for analysis.

Statistical Treatment of Data

Descriptive statistics (frequency, percentage, mean, and standard deviation) were used to describe
respondents and their challenges. Pearson Correlation determined relationships between variables, while
T-test and F-test assessed differences in resilience based on respondent profiles.

Ethical Considerations

Informed consent was obtained, confidentiality was ensured, and participation was voluntary.
Respondents could withdraw anytime, and all data were securely stored and used only for academic
purposes.

Results and Discussion
This section presents and analyzes the findings, discusses implications, and provides conclusions and
recommendations based on the data.

Problem 1. How are the respondents distributed in terms of age, sex, civil status, highest educational
attainment, length of service, and highest level of training and seminars attended?
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Table 1

Distribution of Respondents’ Profile in terms of Age
Category Frequency Percentage
61 years old and above 0 0.00
51- 60 years old 7 3.93
41-50 years old 32 17.98
31-40 years old 65 36.52
30 years old and below 74 41.57
Total 178 100.00

Table 1 shows that most respondents are aged 30 and below (41.57%), indicating that ALS implementers
are mainly young professionals. This reflects a growing, technology-ready workforce that supports
modern and flexible learning approaches. Younger implementers are more adaptable, digitally skilled, and
open to training, which enhances ALS delivery in diverse communities.

In contrast, only 3.93% are aged 51-60, and none are 61 and above, showing low participation of older
educators. This may be due to the demanding field-based nature of ALS work, which limits senior
educators’ involvement. The lack of experienced implementers may reduce mentorship and knowledge
transfer. Thus, a balance of young and experienced educators is important for continuity and quality in
ALS programs.

Table 2

Distribution of Respondents’ Profile in terms of Sex
Category Frequency Percentage
Male 88 49.43
Female 90 50.57
Total 178 100.00

Table 2 shows that most respondents are female ALS implementers with 90 (50.57%), slightly
outnumbering males. This indicates that women play a major role in ALS delivery and highlights growing
gender inclusivity in community-based education. Female implementers are often more empathetic and
learner-centered, helping build strong relationships with learners and supporting those with difficult life
situations. Their presence strengthens engagement, motivation, and holistic learning in ALS programs.

In contrast, male implementers account for 88 (49.43%), showing near gender parity but a slight
underrepresentation. While men contribute strongly in logistics, coordination, and fieldwork, they may
need further development in handling emotionally sensitive learner concerns. Overall, balanced gender
representation is important to strengthen ALS implementation by combining both technical and emotional
competencies.

Table 3

Distribution of Respondents’ Profile in terms of Civil Status
Category Frequency Percentage
Single 58 32.58
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Married 95 53.57
Widow 12 6.74
Solo Parent 10 5.62
Others (please specify) 3 1.69
Total 178 100.00

Table 3 shows that most respondents are married, with 95 (53.57%), meaning more than half of ALS
implementers balance teaching with family responsibilities. This suggests that marriage provides
motivation and stability but also adds challenges in time management and workload, which may lead to
stress and burnout.

Married implementers often show strong dedication, but they may struggle with demanding fieldwork
schedules. Family support helps sustain their work, so work-life balance policies and wellness programs
are important.

In contrast, only 3 (1.69%) fall under the “others” category, indicating very limited representation of non-
traditional civil statuses. This may reflect cultural sensitivity or reluctance to disclose personal status,
highlighting the need for a more inclusive and accepting workplace environment.

Table 4
Distribution of Respondents’ Profile in terms of Highest Educational Attainment
Category Frequency Percentage
Full-Fledged PhD 1 0.56
With  Doctorate  Degree
Units aree 3 1.69
Full-Fledged MA 22 12.36
UnitsWlth a Master's Degree 47 96.40
Bachelor’s Degree 105 58.99
Total 178 100.00

Table 4 shows that most respondents are bachelor’s degree holders, with 105 (58.99%), meaning most
ALS implementers meet the minimum educational requirement for teaching. This indicates they are
academically qualified for basic instructional roles but may still need further training to enhance advanced
teaching strategies and improve instruction quality.

In contrast, only 1 (0.56%) has a doctoral degree, showing very limited advanced specialization among
ALS implementers. This may be due to limited opportunities, cost of further studies, or preference for
other career paths. Overall, the findings highlight the need for continuous professional development and
support for higher education to strengthen ALS implementation.

Table 5
Distribution of Respondents’ Profile in terms of Length of Service
Category Frequency Percentage
31 years and above 3 1.69
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20-30 years 22 12.36
10-19 years 45 25.28
5-9 years 60 33.71
4 years and below 48 26.97
Total 178 100.00

Table 5 shows that most respondents have 5-9 years of service, with 60 (33.71%), indicating a mid-career
workforce with sufficient experience in ALS implementation. These educators provide stability in
instruction and help bridge new and veteran teachers. However, they still need continuous training and
support to maintain growth and avoid burnout.

In contrast, only 3 (1.69%) have 31 years and above of service, showing very few veteran educators. This
suggests limited mentorship and loss of institutional experience. Strengthening mentoring systems and
retaining experienced teachers are important to sustain ALS quality and continuity.

Table 6
Distribution of Respondents’ Profile in terms of Highest Level of Trainings and Seminars Attended

Category Frequency Percentage
International and 28 15.73
National

Regional 40 22.47
Divisional 65 36.52
School and District 45 25.28
Total 178 100.00

Table 6 shows that most respondents attended division-level trainings, with 65 (36.52%), indicating that
ALS implementers mainly participate in local, practical professional development focused on immediate
teaching needs. These trainings support daily ALS implementation but may limit exposure to advanced
practices.

In contrast, only 28 (15.73%) attended national and international trainings, showing limited access to
higher-level learning opportunities due to possible financial, logistical, or selection constraints. Overall,
expanding access to advanced training is needed to further enhance ALS educators’ skills and
development.

Problem 2. To what extent are the challenges of Community ALS Implementers as to learning delivery,
instructional resources, learning environment, assessment practices, capacity-building opportunities,
monitoring and evaluation, and benefits and incentives?
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Table 7
Summary Distribution of the Extent of Challenges of
Community ALS Implementers

Variable Mean SD Interpretation
Learning Delivery 3.04 0.84  Slightly Challenged
Learning Resources 2.96 0.83  Slightly Challenged
Learning Environment 2.77 0.78  Slightly Challenged
Learning Assessment 2.44 0.70  Challenged
Capacity Building 2.84 0.78  Slightly Challenged
Monitoring and Evaluation 2.96 0.81  Slightly Challenged
Benefits and Incentives 2.97 0.81  Slightly Challenged
Slightly

Overall 2.85 0.79 Challenged

Legend: 3.26-4.00 Strongly Agree / Not Challenged 1.76-2.44 Disagree /

Challenged
2.45-3.25 Agree / Slightly Challenged 1.00-1.75Strongly Disagree /

Highly Challenged

Table 7 shows an overall mean of 2.85 (SD=0.79), interpreted as Slightly Challenged, meaning community
ALS implementers experience moderate but recurring challenges that vary by context. These difficulties
are not extreme but continuously affect the efficiency and quality of instruction, indicating gaps in support
systems. Despite this, implementers show resilience, relying heavily on personal effort to sustain program
delivery amid resource and logistical constraints.

The results suggest that ALS implementation depends largely on educator commitment rather than strong
institutional support. Studies show that effective ALS delivery requires stronger policy backing, adequate
resources, and support systems, as current challenges stem more from system limitations than lack of
educator dedication.

In terms of domains, learning delivery obtained a mean of 3.04 (SD=0.84), interpreted as Slightly
Challenged. This means implementers struggle with contextualized instruction, diverse learners, and
multiple teaching roles. It highlights the demanding and flexible nature of ALS teaching, where educators
often rely on creativity and personal initiative. This shows the need for stronger instructional support,
training, and teaching materials.

Problem 3. What is the level of resilience among Community ALS Implementers considering the
dimension of competence, confidence, connection, character, contribution, coping mechanisms, and sense
of control?
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Table 8

Summary Distribution of the Respondents’ Level of Resilience
Variables Mean SD Interpretation
Competence 3.19 0.87 High
Confidence 3.30 0.89  Very High
Connection 3.23 0.89 High
Character 3.34 0.93  Very High
Contribution 3.17 0.87 High
Coping Mechanism 3.18 0.84 High
Control 3.15 0.82 High
Overall 3.22 0.87 High

Legend: 3.26-4.00 At All Times / Very High 1.76-2.44 Sometimes / Low

2.45-3.25 Most of the Time / High 1.00-1.75 Never / Very Low

Table 8 shows an overall mean of 3.22 (SD=0.87), interpreted as High, meaning ALS implementers have
strong resilience shown through adaptability, perseverance, and emotional strength despite challenges.
This implies they remain committed to their work even with limited resources and difficult conditions.
Character obtained the highest mean of 3.34 (SD=0.93), interpreted as Very High, meaning implementers
demonstrate strong integrity, empathy, patience, and ethical commitment that guide their teaching and
support learners.

In contrast, control had the lowest mean of 3.15 (SD=0.82), interpreted as High, meaning they manage
learners well but feel less control over external factors like policies, workload, and resources. This suggests
the need for stronger institutional support to improve their working conditions.

Problem 4. Is there a significant relationship between the challenges of Community ALS Implementers
and their resilience?

Table 9
Test of Relationship Between the Community ALS Implementers’ Level of Challenges and the Level
of Resilience

Level of Resilience
Competen Confide Connec Charact Contri Coping Contr

ce nce tion er bu- Mechan ol
tion ism Overall
Level of r-value r-value  r-value r-value r-
Challenges  p-value  p-value p-value p-value r-value r-value value r-value
Encountere  Interpret Interpre Interpr Interpr p- p-value p- p-value
d ation tation etation etation value Interpre value Interpr
Interp tation Interp etation
retatio retati
n on
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Learning 0.9870 0.7110 0.7011 0.6991 09303 0.9800 0.8710 0.8399

Delivery 0.0302 0.402 0.0403 0.307 0.0102 0.0103  0.0320 0.1189
S NS S NS S S S S

Learning 0.9960 0.8201 0.7664 0.6221 0.8700 0.8880  0.8710 0.8334

Resources 0.0102 0.0403 0.0302 0.0207  0.0109 0.0102  0.0402 0.0232
S S S S S S S S

Learning 0.8011 0.7351 0.9100 0.7033 0.8088 0.7923  0.7630 0.7877

Environment  0.0103 0.0308 0.0204 0.0302 0.0105 0.0103  0.0302 0.0204
S S S S S S S S

Learning 0.8100 0.7770 0.6010 0.9001 09744 0.7300 0.7921 0.7978
Assessment  0.0302 0.0201 0.0304 0.0103  0.0102 0.0402 0.0304 0.0245

S S S S S S S S
Capacity 0.7812 0.6201 0.7110 0.6100 0.6010 0.6014  0.7321 0.6653
Building 0.0201 0.0401 0.0109 0.304 0.0304 0.301 0.0204 0.1038

S S S NS S NS S NS
Monitoring 0.8100 0.7770 0.6010 0.9001 09744 0.7300 0.7921 0.7978
and 0.302 0.0201 0.0304 0.0103 0.0102 0.0402 0.304 0.1025
Evaluation NS S S S S S NS NS

Benefits and 0.7411 0.9011 0.7033 0.9710 0.7992 0.8003 0.7462 0.8089
Incentives 0.0304 0.0103 0.0304 0.0103  0.0103 0.0301 0.0301 0.0217
S S S S S S S S

Legend: S — Significant NS — Not Significant

Table 9 shows that most challenges (learning delivery, resources, environment, assessment, and
benefits/incentives) have significant positive relationships with resilience (p < 0.05), meaning that ALS
implementers develop resilience through the challenges they face in their work. This implies that
difficulties in the field help strengthen their competence, confidence, coping, connection, character,
contribution, and control.

However, capacity building and monitoring and evaluation showed limited or no significant relationships
with some resilience domains, possibly because many implementers are still new and have bachelor’s-
level education, making it harder for them to fully apply training and evaluation experiences into practice.

Among the challenges, learning delivery had the strongest influence on resilience, showing that effective
teaching under difficult conditions builds confidence and perseverance. Learning resources and learning
environment also strongly support resilience by improving teaching efficiency, emotional stability, and
support systems. Learning assessment also contributes by improving competence, character, and
professional growth through feedback and reflection.
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Benefits and incentives showed strong positive effects across all resilience areas, meaning recognition and
support greatly enhance motivation and commitment. Overall, the findings show that resilience among
ALS implementers develops through both challenges and institutional support and continues to strengthen

over time through experience.

Problem 5. Is there a significant difference in the resilience of Community ALS Implementers when
grouped according to their profiles?

Table 24

Comparison of Respondents’ Level of Resilience and their Profiles

Level of Resilience

Competen Confiden Connecti Characte Contri Coping Contr
ce ce on r bution Mechanis ol
m
F-value F-value  F-value F-value F- r-
Respondent” p-value p-value  p-value p-value  value F-value value
s Profile Interpreta Interpret Interpret Interpret p- p-value  p-
tion ation ation ation value Interpret value
Interp ation Interp
retatio retatio
n n
Age 0.6210 0.8103 0.9100 0.6011 0.8001 0.9330 0.8501
0.0301 0.0302 0.0307 0.0402 0.0304 0.0102 0.0201
S S S S S S S
Sex 0.8900 0.7013 0.7063 0.8700 0.7001 0.9033 0.8100
0.0304 0.0401 0.0403 0.0307 0.0308 0.0406 0.0302
S S S S S S S
Civil Status  0.5001 0.4663 0.4799 0.4963 0.5009 0.4639 0.4005
0.1003 0.1001 0.1020 0.1070 0.1300 0.1077 0.1101
NS NS NS NS NS NS NS
Highest 0.9003 0.8770 0.8003 0.7001 0.8112 0.7003 0.7501
Educational 0.0201 0.0201 0.0201 0.0203 0.0301 0.0304 0.0305
Attainment S S S S S S S
Length of 0.9770 0.8012 0.7039 0.6900 0.9800 0.9103 0.8013
Service 0.0301 0.0307 0.0205 0.0402 0.0307 0.0207 0.0208
S S S S S S S
Highest 0.7063 0.7301 0.9210 0.6800 0.9003 0.8800
level of 0.9099 0.0301 0.0206 0.0305 0.0302 0.0103 0.0104
Training and S S S S S S
seminar 0.0101.
attended S
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0.7997 0.7271 0.7218 0.7131 0.7454 0.8019 0.7487

Overall 0.0369 0.0419 0.0390 0.0448 0.0470 0.0367 0.0370
S S S S S S S
Legend: S — Significant NS — Not Significant

Table 10 shows that most profile variables age, sex, educational attainment, length of service, and
training/seminars have significant relationships with resilience (p < 0.05), while civil status does not. This
means resilience among ALS implementers is influenced more by professional and experiential factors
than by personal marital status. The null hypothesis is rejected for all significant variables except civil
status.

Age shows significant differences in all resilience domains, meaning older implementers tend to have
higher stability, coping ability, and control due to experience. Sex also shows significant differences in
competence, connection, and control, indicating different coping styles between male and female
educators.

Educational attainment is significantly related to competence, character, and control, meaning higher
education strengthens critical thinking and professional confidence. Length of service also shows
significant differences across all domains, indicating that experience improves coping strategies and
performance over time.

Training and seminars are likewise significant, showing that continuous professional development
strengthens resilience through improved skills, confidence, and adaptability.

Overall, the findings show that resilience is shaped by professional growth, experience, and training, while
civil status has no significant effect.

Discussion

This study offers a detailed perspective on the lived experiences of Community ALS Implementers in
Misamis Oriental, illustrating the complex interplay between professional backgrounds, challenges, and
resilience. The profile of the respondents shows that the workforce is generally young, possess moderate
experience, and mostly holds bachelor’s degree with some professional training. These features suggest a
workforce of educators who are adaptable and motivated, yet still navigating the complexities of
alternative learning delivery with varying levels of preparation and support.

Challenges were observed in key domains such as learning delivery, learning resources, learning
assessment, monitoring, and benefits and incentives. These structural and logistical challenges highlight
the demanding environment faced by ALS implementers, particularly in remote. However, despite these
challenges, the respondents displayed high levels of resilience. Qualities such as competence, confidence,
character, and connection were identified as important sources of strength, highlighting their dedication
to promoting inclusive education despite obstacles. However, aspects such as coping mechanisms and
sense of control were less evident, indicating the constraints of personal stamina in the face of enduring
structural limitations.

The analysis also highlighted notable relationship between challenges and resilience , emphasizing the
direct impact of external difficulties on implementers’ adaptive abilities. Significant connections between
adequate resources, encouraging environments, and professional incentives with resilience confirm that
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Structural factors play a critical role in either boosting or weakening psychological and professional well-
being. Additionally, the evaluation of resilience across demographic and professional profiles revealed
that education, experience, and training opportunities significantly enhance resilience, although factors
such as civil status provide little influence. These findings confirm that resilience is a developed attribute,
strengthened through rigorous learning and exposure to professional demands, rather than a unchanging
personal trait.

In summary, the results shows a active relationship: ALS implementers manage significant program-
related and situational difficulties, yet utilize upon resilience developed through their educational
background, training, and years of service. This resilience supports them to persist, but its sustainability
is significantly shaped by the presence of deficiency of institutional support mechanism. Accordingly, the
study present a picture of implementers who stay dedicated and resolute in fulfilling their mission, while
also uncovering the systemic factors that mold, hinder, and enhance their competence to excel in the
demanding environment of alternative learning system.

Conclusions

The study revealed that learning delivery recorded the highest average score across the challenge domains.
This indicates that ALS implementers typically have the least trouble and exhibit the highest level of
strength when it comes to tailoring and implementing instruction in a diversity of non-traditional and
diverse learning environments. This indicated that the participants who execute the plan can be flexible,
formulate new approaches, and teach well, even in situations with limited resources and complex student
needs.

The character dimension achieved the highest mean score for resilience. This indicates that ALS
implementers have well-established moral standards, sense of responsibility, and a a strong sense of
direction that helps them continue and achieve success in difficult situations. Moreover, the study found
a strong connection between the challenges individuals encounter and their resilience. This suggests that
implementers who effectively cope with challenges possess better adaptability.

Moreover, substantial disparities in resilience were identified, demonstrating that elevated qualifications
and ongoing professional development are critical components in bolstering resilience.

Recommendations
Based on the findings of the study, the following recommendations are hereby proposed:

1. Community ALS Implementers are encouraged to continue their professional development and
advanced training programs in order to enhance their knowledge, skills, and competencies,
contributing to the effectiveness and sustainability of ALS program delivery.

2. ALS Implementers should exert more effort in reviewing and revising the current assessment
models for greater flexibility in measuring learners’ competencies. Adopting a more inclusive
assessment approach will enable them to accurately evaluate the skills and progress of learners,
particularly those with irregular attendance or from marginalized backgrounds. By making
assessment practices more responsive to the diverse needs of ALS learners, implementers can
ensure that all students are given equitable opportunities to demonstrate their abilities and achieve
meaningful learning outcomes.
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3. ALS implementers should work towards creating more supportive structures and policies that
empower them to exercise greater autonomy and decision-making in their instructional practices.
By reducing external constraints with the necessary resources and authority, the overall
effectiveness and morale of ALS educators can be significantly enhanced.

4. ALS Implementers should work collaboratively with their District Coordinator for the
establishment of the support system. They should work hand in hand to help strengthen their
personal and professional resilience. Additionally, creating supportive educational environments
that recognize and address the challenges faced by ALS implementers will further enhance their
ability to adapt, persevere, and thrive in their roles.

5. ALS implementers should focus on professional identity, experience, and continuous learning,
invest in professional development and capacity-building initiatives, including ongoing training,
mentorship, and experiential learning. They should prioritize strategies that promote professional
growth, such as recognizing achievements and facilitating career advancement, as this fosters

resilience.
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